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Appendix 1
  
School Self-assessment

Name of school:
Completed by:											
Date:

School Improvement Categorisation characteristics 2024 – 2025

Headteacher:								Date: 
Chair of governors:							Date:
SIO:										Date:







School Improvement Categorisation characteristics 2024 – 2025 (Please use these characteristics as best fit)
	Categorisation of schools

	Extending 
	Established 
	Developing
	Causing Concern

	· The school is secure across all Ofsted evaluation areas with a strong culture of continuous and sustained improvement, there are some areas of excellence.
· Leaders and governors have a strong capacity to provide support to other schools and work closely and effectively across other LA service areas.
· School improvement priorities are aspirational, research-informed and implemented effectively according to the changing needs of the school. 
· Attendance is above national. It is everyone’s business and a prominent priority at whole school, group and individual level, based on regular data analysis and effective implementation of strategies which improve attendance. Use of PTTTs is minimal, very short term and only in exceptional circumstances.  
· Pupils’ outcomes over time are consistently above or well above national 
· The attainment gap for different groups of pupils, including e.g disadvantaged, global majority and SEND is at or lower than national average
· Disadvantaged pupils and those with SEND achieve well and their achievement is sustained over time.
· Highly effective leadership leads to consistently high standards, particularly for disadvantaged and pupils with SEND. These standards are sustained over time. 
· The school’s practice consistently reflects the highest aspirations for pupils, including disadvantaged and those with SEND.
· School provision mapping clearly identifies all SEN support and accounts for the full notional SEN budget; evidence of review and impact of interventions informs the ongoing development of SEN provision.
· The curriculum enables pupils to develop rich knowledge and understanding across subjects and prepares them well for future learning
· The EYFS is fully integrated into the life of the school and there is a seamless transition into KS1.
· EYFS curriculum inspires awe and wonder and is embedded. Interactions are of high quality, children are highly motivated, eager to learn and co-operate well. The physical environments are highly enabling. Systematic synthetic phonics and early reading is exceptional for all children.
· Teaching makes a tangible difference to pupils learning and well-being.
· High quality support for pupils’ spiritual, moral, social and cultural development enables them to thrive in a supportive environment. 
· There is a strong shared culture of positive behaviour
· There is a strong culture of safeguarding with effective systems to keep children safe. 
· The school is part of a wider collaboration of schools and has evidence to show positive impact for partner schools.
· The school has budget reserves they can draw upon. 
· The school establishes strong and supportive relationships with pupils and their parents/ carers.
· Transition in year and at all key points is effective. 
	· The school is secure across all Ofsted evaluation areas.  
· Leaders, including governors have an accurate understanding of the school’s strengths, areas for improvement and use this and an evidence-informed approach to drive the actions they take.
· Engagement with other LA service areas is appropriate and used as required.
· The School Improvement Plan sets out clearly the actions and resources to address priorities to secure improvements quickly.
· Attendance levels are at least in line with national average. Barriers to attendance are identified with strategies in place to address which are monitored for effectiveness regularly. PTTTs are used effectively and are few in number. 
· Pupils’ outcomes are consistently at least in line an often above national averages including for disadvantaged, global majority groups and SEND. There are no significant gaps between the progress and attainment of different groups of pupils. Any small gaps are closing swiftly.
· Leaders ensure teachers have the expertise and knowledge to make well thought out adaptations to remove barriers to learning for pupils, particularly those with SEND without lowering expectations for pupils.
· School provision mapping clearly identifies all SEN support and accounts for the full notional SEN budget; there is evidence of review and the impact of research-informed interventions.
· The curriculum is at least ambitious in breadth and depth and well-designed to build pupils’ knowledge and skills sequentially.
· The quality of teaching is at least effective and improving.
· Leaders ensure the statutory requirements of the EYFS are met in full. They have the same high expectations of children in the early years as they do across the rest of the school
· Interactions are of good quality and the impact of the EYFS curriculum is effective. The physical environments enhance learning. Systematic synthetic phonics and early reading is secure and consistent.
· Behaviour, personal development and safety are strong features across the school.
· Exclusions and suspension levels are low.
· There are no significant budget concerns. 
· Effective strategies promote pupils’ spiritual, moral, social and cultural development.
· Safeguarding systems and processes are robust.
· Complaints are dealt with in a timely manner and follow school procedures.
· Any high mobility of pupils or transition is well managed. 

	· The school is partially secure across the Ofsted evaluation areas and need external support to achieve this.
· Leadership and management require additional external support or capacity is limited to impact positively upon school improvement. This includes capacity on the Governing Body. There is some engagement with other LA services. 
· Self-evaluation is not accurate and/or does not provide evidence of the impact of enhanced support
· Attendance is low or declining and/or persistent absence is high and/or rising. PTTTs are higher/ longer than would be expected. 
· Attainment and/or progress in reading, writing and mathematics are below national  
· Attainment is below average and/or progress across key stages has dipped or is on a downward trend. 
· Groups of pupils, including disadvantaged those with SEND, CiC, make slow progress and/or there are significant and widening gaps between groups.
· Provision for pupils with SEND needs improvement and leadership is not effective. 
· School provision mapping clearly demonstrates the full notional SEN budget, but impact of provisions is incomplete.
· Exclusions and suspensions rates are rising for some groups of pupils and are above national.
· A culture of safeguarding is not fully embedded. 
· Effectiveness of budget monitoring procedures – rising budget deficit or significant budget surplus. Budget pressures are impacting the quality of education and leaders require support in managing a deficit budget. 
· Staff (including leadership) capacity is limited due to high turnover with staff vacancies, recruitment and/or retention issues
· Performance management is not effectively established.
· Teaching previously identified as inadequate or consistently requiring improvement is not addressed.
· Some of the curriculum is not  developed and does not fully impact on what pupils’ achievement. 
· Leaders recognise the importance of early years, but not reflected consistently in the decisions they make about curriculum design, suitability and training of EYFS leaders or staff. Physical environments do not yet fully support the intent of an ambitious, coherently planned and sequenced curriculum. Adult interactions do not consistently support children to develop. The approach to early reading and systematic synthetic phonics is not yet embedded.
· Persistent vacancies on GB and/or meetings are not quorate.
· High risk of at least one area being judged as requiring improvement or not secure/ requiring attention at the next inspection.
· Parents’ and family’s perceptions are negative or deteriorating.
· Complaints are rising and/ or the policy needs updating.
	· Ofsted or self-evaluation judge the school as causing concern. 
· Leaders including governors do not have an accurate view of school’s strengths and weaknesses. Leaders do not identify the right priorities and take suitable or timely action to address them. Governors are not currently providing the challenge or support required. Governors do not fulfil their statutory duties
· There is little or no engagement with other LA services.
· Attendance is very low and policies and expectations are unclear or do not effectively support pupils with persistent or severe absences. PTTTs are not used appropriately. Attendance is not prioritised and staff do not understand their responsibilities. Data is not regularly analysed to inform strategies. 
· Attainment is significantly below national. 
· Outcomes for SEND and other disadvantaged pupils are well below national and LA average
· School provision mapping does not account for the full notional SEN budget and there is little evidence of the impact of interventions
· Safeguarding procedures are not securely in place.  A culture of safeguarding does not pervade across the school, so children/young people are not safe at all times. 
· Ther area a high number of complaints and policy is not applied consistently and/ or requires review. 
· A poor climate for learning and where pupils or groups of pupils are unable to thrive or do not feel safe.
· Above national and rising exclusions and suspensions
· Systems for monitoring the budget are ineffective
· A Formal Warning Notice is in place.
· High risk of any Ofsted area being judged as inadequate, therefore causing serious concern
· The statutory requirements of the EYFS are not fully met and impacts the safety, well-being, development and learning of children
· The school does not have a consistent approach to teaching early reading and systematic synthetic phonics.
· Adult interactions do not support children to develop. The physical environments is not enabling. Children are not supported to develop positive attitudes, and manage feelings, behaviours and relationships
· Pupils who join mid-year do not settle quickly, transition at key points is ineffective.
· Pupils do not feel a sense of belonging. 
· Many Parents/ Carers hold a negative view of the school. 


	Level of Support

	Universal
	Universal
	Enhanced
	Intensive
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	Early Years Support

	Universal support
	Additional Universal support
	Targeted Support
	Intensive Support

	· Named Lead Teacher who makes regular contact
· Annual Lead Teacher visit to all schools with pre-reception children
· Additional Lead Teacher support for some as needed
· City-wide Early Years Leaders in schools meetings x 3 a year
· Local school cluster meetings x 6 a year including a summer transition event with local EYs settings
· Nursery practitioner in schools cluster meetings 3 x a year
· EY Inclusion team visits to support transition
· Termly SENCO Cluster meetings
· EYFS Profile CPD including moderation opportunities
	· Bristol Early Years Website, a source of information, guidance and support for the EYs community Home - Bristol Early Years 
· Monthly sector bulletin specific to type of setting (Schools, Eys Settings or Childminders) 
· The Bristol Standard Self Evaluation Framework & Quality Improvement Tool with mentor support The Bristol Standard - Bristol Early Years 
· Access to broad range of free Bristol Early Years CPD through the LA & the Stronger Practice Hub CPD - Bristol Early Years  Bristol & Beyond Stronger Practice Hub - Bristol Early Years Teaching Hub 
· Access to LA & SPH funded programmes – E.g. Wellcomm Language screening Toolkit, Multilingual Toolkit, Toilet training CPD & support, Helicopter stories etc 
· Access to LA & SPH publications e.g. Differentiated Early Years Outcomes (DEYO), Bristol Characteristics of Effective Learning, Eight to Relate, Assessment & Curriculum guidance etc 
· Leadership development programmes E.g. 2-Year-Old Leadership, Project Reception, Project Inclusive Reception. 
· Information and guidance in relation to Health priorities and programmes

	For settings identified at termly QI Priority settings meetings following monitoring of the universal offer, Ofsted outcomes and LA intelligence and which feed into the LA and Systems Leadership offer


· EYIO/EY Consultant visit and support 
· Local Specialist Leader request and deployment to support with identified priorities/Ofsted actions 

	For settings identified as needing more rapid improvement

· Medium- & longer-term programmes of visits to support Ofsted actions and development plans (EYIO, EYC, Inclusion Specialist, fortnightly/monthly termly as appropriate) 
· Medium- & longer-term leadership coaching & mentoring  
· Medium- and Longer-term deployment of systems leaders to enable rapid   improvement 
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Appendix 3  
School Improvement Visit Note Proforma

SCHOOL IMPROVEMENT VISIT NOTE INTENSIVE SUPPORT

	School: 

	School Improvement Officer:

	Headteacher:

	Chair of Governors:

	Ofsted Inspection Date/ Outcome: 

	Predicted next Ofsted Inspection date: 

	Agreed Ongoing Action Log (WHAT)
Create a new line on top of each action
	WHEN 
date
	WHO
initials
	COMPLETE
Y/N?

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	Annual Performance Assessment








	Ongoing Notes of Visit Newest notes first (to include date, initials of staff involved, key information from the visit, learning walk/book look/pupil conferencing)    


	Focus for next visit Newest notes first


	Budget update 





	Safeguarding Effectiveness








	Complaints Newest notes first
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Monitoring Board Report Template

School Improvement Officer: …………………………………… Date of meeting: ………………………………

Aide memoir for SIOs. It is recommended that you are brief, use bullet point evaluative statements and avoid descriptive details.

	
	
	Ofsted
	Finance
	Concerns Summary
From RAG rated categorisation table

	Support in place
See support mapping doc
	Measurable Impact

	School name/ War/ Locality
	Current categorisation:       Support level:
SIO:
	Date/ Grade of Last Ofsted Inspection



‘Expected’ next inspection date: RAG



	Forecast 24/25

In yr movement

Forecast 25/26

	
1.


2.


3.
	Delivered:






To be allocated (next steps/ focus):
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Improvement Planning Document
For use by the Lead for School Improvement /SIO to plan support and actions linked to identified areas of improvement and can be added to school’s own improvement plans but not intended as additional school based plan. 

	
Raising Improvement Plan (RIP)

	Area for Improvement 1:

	Success Criteria:
	Date:

	Monitoring 
Who 

How 

When 
	Evaluation
Who

How

When

	School Lead Person




	Headteacher
Other named school leader
	Other staff 
involved
	

	Action 
	Start date
	End date
	Resources needed
	Cost of school
	Cost to LA
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Support Mapping Templates

	Universal
	SCHOOL NAME
	SIV 1
	SIV 2
	SIV3
	SIV 4
	SIV 5
	SIV 6

	
	DATE
	Aut 1
	Aut 2
	Spr 3
	Spr 4
	Sum 5
	Sum 6

	
	
	
	
	
	
	
	

	
	STANDING ITEMS
	· Progress towards attainment targets, including priority grps
· Attendance (including PA and PTTTs)
· Suspensions and exclusions
	· Complaints
· Staff wellbeing
· Budget position

	
	CORE TASKS
	Self-evaluation and categorisation
Desktop review and target setting
	Safeguarding audit progress
Recruitment
	Data analysis- impact of actions
Strategic planning priorities

	
	STATUTORY ITEMS
	Headteacher Appraisal
PPG review
	Monitoring and moderation
	SIAMS/ Section 48

	
	AGREED FOCUS School improvement priorities
(from SIP, RAG rate of categorisation or Ofsted AFI)
	
	
	
	
	
	

	
	ACTIONS
	School:
	· 
	· 
	· 
	· 
	· 
	· 

	
	
	SIO:
may include facilitating support from other services/ schools
	· 
	· 
	· 
	· 
	· 
	· 



Enhanced**
	SCHOOL NAME
	1. Main concern 1
2. Main concern 2
3. Main concern 3

	Targeted support days
	1
	DATE
	2
	DATE
	3
	DATE
	4
	DATE
	5
	DATE

	FOCUS 

	
	
	
	
	

	concern no.s to address
	
	
	
	
	

	6-month Rapid Improvement plan (RIP)
	Initial planning: DATE
Draft agreed: DATE
(6 weekly reviews)
	RAV Review 1
DATE
	RAV Review 2
DATE
	RAV Review 3
DATE
	RAV Review 4
DATE

	Monthly School Monitoring Board meetings dates
	1. Date
2. Date
3. Date
4. Date
5. Date
6. date
	2 whole day reviews to evaluate impact of support
	Date:
Concern areas to be evaluated: 
	Half day Team Around School (TAS) meeting
DATE

	
	
	
	Date:
Concern areas to be evaluated:
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