
Education Act 1996

1996 CHAPTER 56

Education Act 1996 (1996 c 56)

UK Parliament Acts  >  E  >  EA-EG  >  Education Act 1996 (1996 c 56)  >  Part X Miscellaneous 
and General (ss 542-583)

Nuisance or disturbance on school premises

547  Nuisance or disturbance on school premises

(1) Any person who without lawful authority is present on premises to which this section applies and causes or
permits nuisance or disturbance to the annoyance of persons who lawfully use those premises (whether or not
any such persons are present at the time) is guilty of an offence and liable on summary conviction to a fine not
exceeding level 2 on the standard scale.

(2) This section applies to premises, including playgrounds, playing fields and other premises for outdoor
recreation, of—

(a) any school maintained by a [local authority], . . .

[(aa)  any special school not so maintained, and

(ab)  any independent school,] [and

(ac)  any alternative provision Academy that is not an independent school,]

(b) . . .
[(2A)  This section also applies to any premises which are—

(a) provided by a [local authority] under [section 507A or 507B (if the authority are in England) or section
508 (if the authority are in Wales)], and

(b) used wholly or mainly in connection with the provision of instruction or leadership in sporting,
recreational or outdoor activities.]

(3) If—
(a) a police constable, or

(b) (subject to subsection (5)) a person whom [the appropriate authority has] authorised to exercise the
power conferred by this subsection,

has reasonable cause to suspect that any person is committing or has committed an offence under this section, 
he may remove him from the premises in question.

[(4)  In subsection (3) “the appropriate authority” means—
(a) in relation to premises of a foundation, voluntary aided or foundation special school, a [local authority]
or the governing body,
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547 Nuisance or disturbance on school premises

(b)  in relation to—
(i)  premises of any other school maintained by a [local authority], and

(ii)  premises provided by a [local authority] as mentioned in subsection (2A),
a [local authority], and

(c)  in relation to premises of a special school which is not so maintained or of an independent school [or an 
alternative provision Academy that is not an independent school], the proprietor of the school.]

(5)  A [local authority] may not authorise a person to exercise the power conferred by subsection (3) in relation 
to premises of [a foundation, voluntary or foundation special school] without first obtaining the consent of the 
governing body.

[(6)  No proceedings for an offence under this section shall be brought by any person other than—
(a)  a police constable, or

(b)  an authorised person.
(7)  In subsection (6) “authorised person” means—

(a)  in relation to an offence committed on premises of a foundation, voluntary aided or foundation special 
school, a [local authority] or a person whom the governing body have authorised to bring such proceedings,

(b)  in relation to an offence committed—
(i)  on premises of any other school maintained by a [local authority], or

(ii)  on premises provided by a [local authority] as mentioned in subsection (2A),
a [local authority], and

(c)  in relation to an offence committed on premises of a special school which is not so maintained or of an 
independent school[, or an alternative provision Academy that is not an independent school], a person 
whom the proprietor of the school has authorised to bring such proceedings.]

(8)  A [local authority] may not bring proceedings for an offence under this section committed on premises of [a 
foundation, voluntary or foundation special school] without first obtaining the consent of the governing body.

End of Document
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School Standards and Framework Act 1998

1998 CHAPTER 31

School Standards and Framework Act 1998 (1998 c 31)

UK Parliament Acts  >  S  >  SA-SG  >  School Standards and Framework Act 1998 (1998 c 31)  >  
Part II New Framework for Maintained Schools (ss 20-83)

77  Control of disposals or changes in use of school playing fields

(1) [Subject to subsections (2A) and (2B), except] with the consent of the Secretary of State, a body [or
trustees] to whom this subsection applies shall not dispose of any playing fields—

(a) which are, immediately before the date of the disposal, used by a maintained school for the purposes of
the school, or

(b) which are not then so used but have been so used at any time within the period of 10 years ending with
that date.

[(2)  Subsection (1) applies to—
(a) a local authority;

(b) the governing body of a maintained school;

(c) a foundation body;

(d) the trustees of a foundation, voluntary or foundation special school.]
[(2A)  Subsection (1) applies in the case of a disposal by the trustees of a foundation, voluntary or foundation 
special school, only if the disposal is of land falling within paragraph A13(1), (2) or (3) of Schedule 22.

(2B)  Subsection (1) does not apply—
(a) to a disposal in pursuance of a transfer order under paragraph A23 of that Schedule, . . .

(b) to a disposal to which paragraph 5 or 6 of Schedule 22 (disposals on discontinuance) applies[, or

(c) to a disposal in pursuance of—
(i) a transfer scheme under paragraph 1 or 2 of Schedule 1 to the Academies Act 2010 (transfer to
person concerned with running of Academy), or

(ii) a direction under paragraph 10 of Schedule 1 to that Act (direction to transfer to local authority or
person concerned with running [of Academy school], where Academy order made)].]

(3) [Subject to [subsection] (4A), except] with the consent of the Secretary of State, [a body or trustees to
whom subsection (1) applies] shall not take any action (other than the making of a disposal [which falls within
subsection (1) or is excluded from that subsection by subsection [(2B)(a), (b) or (c)]]) which is intended or likely
to result in a change of use of any playing fields—

(a) which are, immediately before the date when the action is taken, used by a maintained school for the
purposes of the school, or
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77 Control of disposals or changes in use of school playing fields

(b)  which are not then so used but have been so used at any time within the period of 10 years ending with 
that date,

whereby the playing fields will be used for purposes which do not consist of or include their use as playing fields 
by such a school for the purposes of the school[, or by an [Academy school] for the purposes of the [Academy 
school]].

(4)  . . .

[(4A)  Subsection (3) applies in relation to the trustees of a foundation, voluntary or foundation special school 
only if the playing fields in question are land falling within paragraph A13(1), (2) or (3) of Schedule 22.]

[(4B)  On receiving an application for consent under subsection (1) or (3), the Secretary of State may direct that 
the playing fields, or any part of them, be transferred to a person concerned with the running of an [Academy 
school], subject to the payment by that person or the Secretary of State of such sum by way of consideration (if 
any) as the Secretary of State determines to be appropriate.]

(5)  For the purposes of this section the Secretary of State's consent may be given in relation to a particular 
disposal or change of use or generally in relation to disposals or changes of use of a particular description, and 
in either case may be given subject to conditions.

(6)  This section has effect despite anything in section 123 or 127 of the Local Government Act 1972 (general 
power to dispose of land) or in any other enactment; and any consent which a local authority are required to 
obtain by virtue of this section shall be in addition to any consent required by virtue of either of those sections.

(7)  In this section—
[“local authority” includes—

(a)  a non-metropolitan district council for an area for which there is a county council, and

(b)  a parish council;]
[“maintained school” includes a maintained nursery school;]
“playing fields” means land in the open air which is provided for the purposes of physical education 
or recreation, other than any prescribed description of such land.

(8)  For the purposes of this section any reference to a maintained school includes, in relation to any time falling 
before the appointed day, a reference to the school as—

(a)  a county, voluntary or maintained special school, or

(b)  a grant-maintained or grant-maintained special school, within the meaning of the Education Act 1996.
(9)  Nothing in this section applies in relation to Wales.

End of Document
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Education (Independent School Standards) (England) 
Regulations 2010

20101997

SI 2010/1997 Education (Independent School Standards) (England) 
Regulations 2010 (SI 2010/1997)

UK Parliament SIs 2010-Present  >  2010  >  1951-2000  >  Education (Independent School 
Standards) (England) Regulations 2010 (SI 2010/1997)  >  SCHEDULE 1

Part 5
 Premises of and Accommodation at Schools

[23
The standards about the premises of and accommodation at the school are those contained in this Part.

23A
(1) Subject to sub-paragraph (2), the standard in this paragraph is met if the proprietor ensures that—

(a) suitable toilet and washing facilities are provided for the sole use of pupils;

(b) separate toilet facilities for boys and girls aged 8 years or over are provided except where the toilet
facility is provided in a room that can be secured from the inside and that is intended for use by one pupil at
a time; and

(c) suitable changing accommodation and showers are provided for pupils aged 11 years or over at the
start of the school year who receive physical education.

(2) Where separate facilities are provided under sub-paragraph (1)(a) for pupils who are disabled, they may
also be used by other pupils, staff, supply staff, volunteers and visitors, whether or not they are disabled.

23B
(1) The standard in this paragraph is met if the proprietor ensures that suitable accommodation is provided in
order to cater for the medical and therapy needs of pupils, including—

(a) accommodation for the medical examination and treatment of pupils;

(b) accommodation for the short term care of sick and injured pupils, which includes a washing facility and
is near to a toilet facility; and

(c) where a school caters for pupils with complex needs, additional medical accommodation which caters
for those needs.

(2) The accommodation provided under sub-paragraphs (1)(a) and (b) may be used for other purposes (apart
from teaching) provided it is always readily available to be used for the purposes set out in sub-paragraphs
(1)(a) and (b).

(3) For the purposes of sub-paragraph (1)(c), a pupil has “complex needs” if the pupil has profound and
multiple learning difficulties in addition to other significant difficulties, such as a physical disability or sensory
impairment, which require provision which is additional to or different from that generally required by children of
the same age in schools other than special schools or by children with special requirements.

23C
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The standard in this paragraph is met if the proprietor ensures that the school premises and the 
accommodation and facilities provided therein are maintained to a standard such that, so far as is reasonably 
practicable, the health, safety and welfare of pupils are ensured.

23D
The standard in this paragraph is met if the proprietor ensures that the acoustic conditions and sound insulation 
of each room or other space are suitable, having regard to the nature of the activities which normally take place 
therein.

23E
The standard in this paragraph is met if the proprietor ensures that—

(a)  the lighting in each room or other internal space is suitable, having regard to the nature of the activities 
which normally take place therein; and

(b)  external lighting is provided in order to ensure that people can safely enter and leave the school 
premises.

23F
(1)  The standard in this paragraph is met if the proprietor ensures that—

(a)  suitable drinking water facilities are provided;

(b)  toilets and urinals have an adequate supply of cold water and washing facilities have an adequate 
supply of hot and cold water;

(c)  cold water supplies that are suitable for drinking are clearly marked as such; and

(d)  the temperature of hot water at the point of use does not pose a scalding risk to users.
(2)  The facilities provided under sub-paragraph (1)(a) will be suitable only if—

(a)  they are readily accessible at all times when the premises are in use; and

(b)  they are in a separate area from the toilet facilities.
23G

(1)  The standard in this paragraph is met if the proprietor ensures that suitable outdoor space is provided in 
order to enable—

(a)  physical education to be provided to pupils in accordance with the school curriculum; and

(b)  pupils to play outside.
(2)  Sub-paragraph (1) does not apply in relation to an alternative provision Academy.

23H
The standard in this paragraph is met if the proprietor ensures that, where the school provides accommodation, 
regard is had to Standard 5 of the National Minimum Standards for Boarding Schools or, where applicable, 
Standard 5 of the National Minimum Standards for Residential Special Schools.

23I
For the purposes of this Part—

(a)  “physical education” includes the playing of games;

(b)  any requirement that anything provided under this Part must be “suitable” means that it must be 
suitable for the pupils in respect of whom it is provided, having regard to their ages, numbers and sex and 
any special requirements they may have; and

(c)  a pupil has “special requirements” if the pupil has any needs arising from physical, medical, sensory, 
learning, emotional or behavioural difficulties which require provision which is additional to or different from 
that generally required by children of the same age in schools other than special schools.]

NOTES
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Amendment

Paras 23, 23A–23I: substituted, for para 23 as originally enacted, by SI 2012/2962, reg 2(1), (8).

Date in force: 1 January 2013: see SI 2012/2962, reg 1.
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School Premises (England) Regulations 2012

20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

1  Citation, commencement and application

(1)  These Regulations may be cited as the School Premises (England) Regulations 2012 and come into force 
on 31st October 2012.

(2)  These Regulations apply to all schools maintained by local authorities in England.
NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see para (1) above.
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20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

2  Interpretation

(1)  In these Regulations “physical education” includes the playing of games.

(2)  Any requirement that anything provided under these Regulations must be “suitable” means that it must be 
suitable for the pupils in respect of whom it is provided, having regard to their ages, numbers and sex and any 
special requirements they may have.

(3)  For the purposes of these Regulations a pupil has “special requirements” if the pupil has any needs arising 
from physical, medical, sensory, learning, emotional or behavioural difficulties which require provision which is 
additional to or different from that generally required by children of the same age in schools other than special 
schools.

NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see reg 1(1).
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20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

3  Amendment

In the Education (School Premises) Regulations 1999 after regulation 1, insert—

“1A Application

These Regulations apply in relation to all schools maintained by local authorities in Wales.”.
NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see reg 1(1).
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20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

4  Toilet and washing facilities

(1)  Subject to paragraph (3), suitable toilet and washing facilities must be provided for the sole use of pupils.

(2)  Separate toilet facilities for boys and girls aged 8 years or over must be provided except where the toilet 
facility is provided in a room that can be secured from the inside and that is intended for use by one pupil at a 
time.

(3)  Where separate facilities are provided under paragraph (1) for pupils who are disabled, they may also be 
used by other pupils, teachers and others employed at the school, and visitors, whether or not they are 
disabled.

(4)  Suitable changing accommodation and showers must be provided for pupils aged 11 years or over at the 
start of the school year who receive physical education.

NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see reg 1(1).

End of Document

A637



School Premises (England) Regulations 2012

20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

5  Medical accommodation

(1)  Suitable accommodation must be provided in order to cater for the medical and therapy needs of pupils, 
including accommodation for—

(a)  the medical examination and treatment of pupils; and

(b)  the short term care of sick and injured pupils, which includes a washing facility and is near to a toilet 
facility.

(2)  The accommodation provided under paragraph (1) may be used for other purposes (apart from teaching) 
provided it is always readily available to be used for the purpose set out in paragraph (1).

(3)  Where a school caters for pupils with complex needs, additional medical accommodation must be provided 
which caters for those needs.

(4)  For the purposes of this regulation, a pupil has “complex needs” if the pupil has profound and multiple 
learning difficulties in addition to other significant difficulties, such as a physical disability or sensory 
impairment, which require provision which is additional to or different from that generally required by children of 
the same age in schools other than special schools or by children with special requirements.

NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see reg 1(1).
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20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

6  Health, safety and welfare

School premises and the accommodation and facilities provided therein must be maintained to a standard such 
that, so far as is reasonably practicable, the health, safety and welfare of pupils are ensured.

NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see reg 1(1).
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20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

7  Acoustics

The acoustic conditions and sound insulation of each room or other space must be suitable, having regard to 
the nature of the activities which normally take place therein.

NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see reg 1(1).
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20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

8  Lighting

(1)  The lighting in each room or other internal space must be suitable, having regard to the nature of the 
activities which normally take place therein.

(2)  External lighting must be provided in order to ensure that people can safely enter and leave the school 
premises.

NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see reg 1(1).
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20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

9  Water supplies

(1)  Suitable drinking water facilities must be provided.

(2)  The facilities provided under paragraph (1) will be suitable only if—
(a)  they are readily accessible at all times when the premises are in use; and

(b)  they are in a separate area from the toilet facilities.
(3)  Toilets and urinals must have an adequate supply of cold water and washing facilities must have an 
adequate supply of hot and cold water.

(4)  Cold water supplies that are suitable for drinking must be clearly marked as such.

(5)  The temperature of hot water at the point of use must not pose a scalding risk to users.
NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see reg 1(1).
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SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

10  Outdoor space

(1)  Suitable outdoor space must be provided in order to enable—
(a)  physical education to be provided to pupils in accordance with the school curriculum; and

(b)  pupils to play outside.
(2)  This regulation does not apply to pupil referral units.

NOTES

Initial Commencement

Specified date

Specified date: 31 October 2012: see reg 1(1).
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2012 (SI 2012/1943)

Jonathan Hill

Parliamentary Under Secretary of State

Department for Education

19th July 2012
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20121943

SI 2012/1943 School Premises (England) Regulations 2012 (SI 2012/1943)

UK Parliament SIs 2010-Present  >  2012  >  1901-1950  >  School Premises (England) Regulations 
2012 (SI 2012/1943)

EXPLANATORY NOTE

(This note is not part of the Regulations)

These Regulations apply to schools maintained by local authorities in England (including pupil referral 
units).

They set out the standards required of all schools to which the Regulations apply (regulations 4 to 10).

An impact assessment has been prepared for these Regulations and is available from the Department for 
Education. It is also annexed to the Explanatory Memorandum which is published alongside this instrument 
on www.legislation.gov.uk.
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Summary 

About this departmental advice 

This is advice from the Department for Education.  This advice is non-statutory, and has 
been produced to help recipients understand their obligations and duties in relation to the 
School Premises Regulations 2012, which came into force on 31 October 2012, and Part 
5 of the revised Education (Independent School Standards) (England) Regulations 
20101, which came into force on 1 January 2013.   

Expiry or review date 

This advice was updated in March 2015 to take account of changes to linked regulations 
and guidance. It will next be reviewed in May 2016, when the need for any further advice, 
or revisions to this advice, will be assessed. 

Who is this advice for? 

This advice is primarily for: 

 Local authorities, proprietors, school leaders and governing bodies in all schools in 
England  

It may also be useful for: 

 School staff and parents 

 Those involved in the design of school premises 

Key points 

 There are fewer regulations than previously and they are less prescriptive, 
allowing schools more flexibility in how they use their premises. 

 Many regulations state that provision must be ‘suitable’. This is not precisely 
defined, but schools must take into account the age, number and sex of pupils, 
and any special requirements they have, when determining whether provision is 
suitable. 

 This guidance advises on how to meet the regulations. It also provides signposts 
to other, more general, premises related legislation and guidance of relevance to 
schools. 

                                            
1 As amended in 2012. 
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Standards for all Schools 
This guidance describes, and advises on meeting the requirements of, the premises 
regulations for all types of schools in England. To aid clarity, the main regulations are 
included in a blue box before each piece of guidance. 

Background  

The Education Act 1996 places a duty on the Secretary of State to prescribe standards 
for the premises of all maintained schools in England and Wales2.  Those for England are 
set out in The School Premises (England) Regulations 2012 (SPRs) and they apply to all 
existing and new schools maintained by a local authority3.   

Similarly, the Education Act 2002 empowers the Secretary of State to prescribe 
standards for the premises of independent schools, which include Academies (including 
alternative provision Academies) and Free Schools. These are set out in Part 5 of The 
Education (Independent School Standards) (England) Regulations 20104 (ISS).  

While there continue to be two sets of school premises regulations in place, their 
requirements are now identical and all types of schools now have to meet the same 
standards. This guidance therefore applies to all types of schools in England. 

Land and buildings covered by the regulations  
A school’s premises comprise all the land and all the buildings provided for the school, 
including both permanent and temporary buildings and detached playing fields.  

Interpretation  
Both sets of regulations include these clarifications of what is meant by the term 
“suitable” and what is meant by “special requirements”. 

“Any requirement that anything provided under these Regulations must be “suitable” means that it 
must be suitable for the pupils in respect of whom it is provided, having regard to their ages, 
numbers and sex and any special requirements they may have. 
A pupil has “special requirements” if the pupil has any needs arising from physical, medical, 
sensory, learning, emotional or behavioural difficulties which require provision  which is additional 
to or different from that generally required by children of the same age in schools other than 
special schools.” 

                                            
2 The Education (School Premises) Regulations 1999 continue to apply to maintained schools in Wales. 
3 The Regulations apply to nursery, community, community special, foundation, foundation special and 
voluntary schools and to pupil referral units. 
4 As amended by the Alternative Provision Academies and 16 to 19 Academies (Consequential 
Amendments to Subordinate Legislation) (England) Order 2012 and the Education (Independent School 
Standards) (England) (Amendment) Regulations 2012. 
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The Standards  

Toilet and washing facilities 

 

Numbers of fittings 

The regulations do not set the minimum number of fittings to be provided in relation to the 
ages and numbers of pupils. Generally the needs of younger pupils are likely to be 
greater than those for older ones. So, for example, a provision of one toilet and 
washbasin for every ten pupils under 5 years old would be adequate, while that ratio 
could be doubled for pupils aged 5-11 to one toilet and washbasin for every 20 pupils. 
For pupils over 11 one toilet per 20 pupils would be sufficient, but there is scope to 
reduce the number of washbasins where the washing facilities are shared. 

 
ISS Regulation 23A — (1) Subject to sub-paragraph (2), the standard in this 
paragraph is met if the proprietor ensures that—  

a) suitable toilet and washing facilities are provided for the sole use of pupils;  

b) separate toilet facilities for boys and girls aged 8 years or over are provided 
except where the toilet facility is provided in a room that can be secured from 
the inside and that is intended for use by one pupil at a time; and  

c) suitable changing accommodation and showers are provided for pupils aged 11 
years or over at the start of the school year who receive physical education.  

(2) Where separate facilities are provided under sub-paragraph (1) (a) for pupils who 
are disabled, they may also be used by other pupils, staff, supply staff, volunteers and 
visitors, whether or not they are disabled.  

SPRs Regulation 4 — (1) Subject to paragraph (3), suitable toilet and washing 
facilities must be provided for the sole use of pupils. 

(2) Separate toilet facilities for boys and girls aged 8 years or over must be provided 
except where the toilet facility is provided in a room that can be secured from the 
inside and that is intended for use by one pupil at a time. 

(3) Where separate facilities are provided under paragraph (1) for pupils who are 
disabled, they may also be used by other pupils, teachers and others employed at the 
school, and visitors, whether or not they are disabled. 

(4) Suitable changing accommodation and showers must be provided for pupils aged 
11 years or over at the start of the school year who receive physical education. 
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General planning 

Toilet facilities need to be planned and designed so that: 

a) hand washing facilities are provided within or in the immediate vicinity of every 
toilet;  

b) the rooms containing them are adequately ventilated and lit; 
c) they are located in areas around the school that provide easy access for pupils 

and allow for informal supervision by staff, without compromising pupils’ privacy. 
 

Where there is unisex provision (under ISS 23A (1) (b) or SPR 4 (2)), the privacy of the 
occupant needs to be ensured and this will be achieved by, for example, having 
adequate enclosure and a full height door. 

Facilities for disabled pupils 

Each toilet for disabled pupils needs to contain one toilet and one washbasin (and 
possibly a shower or other wash down fitting) and have a door opening directly onto a 
circulation space that is not a staircase and which can be secured from the inside. Where 
possible, the number and location of accessible toilets will be sufficient to ensure a 
reasonable travel distance for users that does not involve changing floor levels5.  

Changing accommodation and showers for pupils 

It is preferable for showers to be in areas separated from toilets and they need to provide 
adequate privacy. Consideration may also be given to providing changing rooms, with or 
without showers, at primary schools for pupils who need to wear sports kit for physical 
education, but this is not required under the regulations. 

Toilets and washing facilities or staff 

Toilets and washing facilities for staff6 may be also be used by visitors. They should be 
separate from those provided for pupils, except where they are designed for use by those 
who are disabled.   

                                            
5 The requirements of Part M of the Building Regulations will be satisfied if any wheelchair user does not 
have to travel more than 40m horizontally to reach an accessible toilet. With young pupils the travel 
distance may need to be less.  
6 Regulations 20 and 21 of the Workplace (Health, Safety and Welfare) Regulations 1992 set out the 
standards for staff toilets and washing facilities. 
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Medical accommodation 

 

The requirements for medical and therapy rooms enable pupils that are ill or injured to be 
looked after appropriately, and for therapy to be offered to those with special educational 
needs or disabilities who need it. In mainstream schools this may involve assistance from 
visiting specialists, such as a physiotherapist or speech therapist.  

ISS Regulation 23B —(1) The standard in this paragraph is met if the proprietor 
ensures that suitable accommodation is provided in order to cater for the medical and 
therapy needs of pupils, including—  
(a) accommodation for the medical examination and treatment of pupils;  
(b) accommodation for the short term care of sick and injured pupils, which includes a 
washing facility and is near to a toilet facility; and  
(c) where a school caters for pupils with complex needs, additional medical 
accommodation which caters for those needs. 
 
(2) The accommodation provided under sub-paragraphs (1)(a) and (b) may be used for 
other purposes (apart from teaching) provided it is always readily available to be used 
for the purposes set out in sub-paragraphs (1)(a) and (b). 
 
(3) For the purposes of sub-paragraph (1)(c), a pupil has “complex needs” if the pupil 
has profound and multiple learning difficulties in addition to other significant difficulties, 
such as a physical disability or sensory impairment, which require provision which is 
additional to or different from that generally required by children of the same age in 
schools other than special schools or by children with special requirements.   
 

SPRs Regulation 5 — (1) Suitable accommodation must be provided in order to cater 
for the medical and therapy needs of pupils, including accommodation for — 

(a) the medical examination and treatment of pupils; and 
(b) the short term care of sick and injured pupils, which includes a washing facility 
and is near to a toilet facility. 

(2) The accommodation provided under paragraph (1) may be used for other purposes 
(apart from teaching) provided it is always readily available to be used for the purpose 
set out in paragraph (1). 

(3) Where a school caters for pupils with complex needs, additional medical 
accommodation must be provided which caters for those needs. 

(4) For the purposes of this regulation, a pupil has “complex needs” if the pupil has 
profound and multiple learning difficulties in addition to other significant difficulties, 
such as a physical disability or sensory impairment, which require provision which is 
additional to or different from that generally required by children of the same age in 
schools other than special schools or by children with special requirements. 
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Some therapy can take place in a teaching space or in a small quiet room, such as an 
office. The dedicated accommodation can be used for other purposes, except teaching, 
so long as it is readily available for medical use when needed. 

In special schools a range of facilities will typically be required to suit different therapy 
options. A school catering for children with complex needs will also need to provide a 
nurse’s room and a physiotherapy room, while some therapies require specially equipped 
rooms. Some special school pupils will require access to a hydrotherapy or warm water 
pool. Specialist advice will be needed on these facilities. 

Health, safety and welfare 

 

These regulations are specifically about maintaining school premises so that the health, 
safety and welfare needs of pupils are safeguarded. There is also a substantial amount 
of other health and safety legislation that applies to most buildings, including schools. 

General health and safety 

The Health and Safety at Work etc Act 1974 (HSWA), and regulations made under it, are 
aimed at securing the health, safety and welfare of employees (e.g. teachers and other 
school staff). They also aim to protect others (e.g. pupils and school visitors) against risks 
to their health and safety (but not welfare) arising from the activities of a work 
undertaking. The Workplace (Health, Safety and Welfare) Regulations 1992 expand on 
the HSWA and aim to ensure that workplaces meet the health, safety and welfare needs 
of a workforce (e.g. school staff) and cover most spaces in schools. They cover a range 
of requirements such as for heating, ventilation, cleanliness, workstations, seating and 
welfare facilities. 

Fire safety 

The Regulatory Reform (Fire Safety) Order 2005 requires schools to undertake risk 
assessments to identify the general fire precautions needed to safeguard the safety of 
occupants in case of fire, including their safe means of escape.  These will include 
ensuring procedures are in place to reduce the likelihood of fire, maintaining fire 

ISS Regulation 23C — The standard in this paragraph is met if the proprietor ensures 
that the school premises and the accommodation and facilities provided therein are 
maintained to a standard such that, so far as is reasonably practicable, the health, 
safety and welfare of pupils are ensured. 

SPRs Regulation 6 — School premises and the accommodation and facilities provided 
therein must be maintained to a standard such that, so far as is reasonably practicable, 
the health, safety and welfare of pupils are ensured. 
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detection and alarm systems, and familiarising staff and pupils with emergency 
evacuation procedures. These risk assessments will need updating if any significant 
changes to the premises or their use takes place. 

Pupils with special educational needs 

The Equalities Act 2010 requires all schools to prepare and implement an accessibility 
strategy to improve the physical environment of the school for pupils with disabilities and 
special educational needs (SEN).  This should include consideration of their particular 
health and safety needs on the school premises and how these can be met.  

Building work 

The Building Regulations 2010 apply to most buildings in England and Wales. They set 
standards which are mainly to ensure the safety and health of people in or around 
buildings, but also cover energy conservation and accessibility. They apply to the 
construction of new schools and to many alterations of, and improvements to, existing 
school buildings. 

Acoustics 

 
In a school with a good acoustic environment, people will experience:  

 good sound quality –  enabling people to hear clearly, understand and concentrate 
on whatever activity they are involved in; 

 minimal disturbance from unwanted noise (such as from activities in adjacent 
areas, teaching equipment, ventilation fans or road traffic).  

In classrooms, class bases and other areas used for teaching, this will allow teachers to 
communicate without straining their voices.  In some types of spaces, such as music 
rooms, recording studios, open-plan areas and rooms where pupils with hearing 
impairment are taught, there are additional requirements that may require higher acoustic 
standards than those for normal class bases. 

ISS Regulation 23D — The standard in this paragraph is met if the proprietor ensures 
that the acoustic conditions and sound insulation of each room or other space are 
suitable, having regard to the nature of the activities which normally take place therein. 
  
SPRs Regulation 7 — The acoustic conditions and sound insulation of each room or 
other space must be suitable, having regard to the nature of the activities which 
normally take place therein. 
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Acoustic conditions 

“Acoustic Design of Schools”7 sets out performance standards in terms of: 

a. adequate sound insulation of internal walls and floors to minimise disturbance 
from sound generated in adjacent areas; 

b. appropriate reverberation times (RT) to suit the teaching and other activities 
planned to take place in each space. Reverberation time measures how 
‘echoey’ a particular room is.  A relatively short RT is needed in most teaching 
spaces not only to ensure that speech, including teachers’ voices, is clearly 
heard and understood, but also to control the build-up of occupancy speech 
noise. Some spaces, for example some types of music room, require a longer 
RT;  

c. suitable indoor ambient noise levels to enable clear communication.  A part of 
the way to achieve this is to minimise disturbance from external noise by 
ensuring adequate sound insulation of the building. Suitable indoor ambient 
noise levels will vary depending on the activity taking place. Some noise 
sensitive activities, such as listening to music or learning a language, are less 
tolerant of background noise, as are rooms used for teaching pupils with 
hearing impairment and some other special educational needs; and  

d. adequate speech intelligibility in open plan areas to avoid disturbance from 
adjacent activities and to ensure that the wanted speech can be understood.  

Requirement E48 will be satisfied if performance standards a – c are met. School 
buildings are subject to detailed design checks by Building Control Bodies to ensure 
compliance with this requirement. Acoustic tests can be carried out on any new school 
accommodation to demonstrate that performance standards a – c are achieved9. 

Management issues 

Good management is needed to ensure that the acoustics of each area remains suitable 
for its use. For example, a lack of maintenance can lead to deterioration in acoustic 
conditions. 

Pupils with special educational needs 

Pupils with special needs may need to be taught in spaces with lower noise levels and 
shorter reverberation times than in mainstream classrooms and class bases.  Special 
schools and SEN units in mainstream schools therefore require designing to a higher 

                                            
7 An update of Building Bulletin 93, which was published in December 2014. 
8 From Part E of schedule 1 to The Building Regulations 2010 (as amended). 
9 See “Good Practice Guide for Acoustic Testing of Schools”, Association of Noise Consultants, 2011. 
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acoustic standard.  Where pupils with these special needs are taught in mainstream 
schools, the acoustics of the spaces where they are taught may need to be enhanced to 
the same standards as those in special units.  Provision will usually be required to teach 
these pupils in smaller groups so that ambient noise from other pupils is lower and the 
distance between teacher and pupil is minimised. 

Lighting 

 
 
For lighting to be suitable, attention needs to be paid to: 

 achieving adequate light levels, including the lighting of teachers’ and pupils’ faces 
for good visual communication; 

 giving priority to daylight in all teaching spaces, circulation, staff offices and social 
areas; 

 providing adequate views to the outside or into the distance to ensure visual 
comfort and help avoid eye strain; 

 providing lighting controls that are easy to use; 

 providing means to control daylight and sunlight, to avoid glare, excessive internal 
illuminance and summertime overheating; 

 providing external lighting to ensure safe pedestrian movement after dark; 

 floodlighting outdoor sports areas; 

 providing emergency lighting in areas accessible after dark. 

Further guidance on lighting in schools can be found in Lighting Guide 5, “Lighting for 
Education” (LG5), and British Standard BS EN 12464-1.   

ISS Regulation 23E — The standard in this paragraph is met if the proprietor ensures 
that—  
(a) the lighting in each room or other internal space is suitable, having regard to the 
nature of the activities which normally take place therein; and  
(b) external lighting is provided in order to ensure that people can safely enter and 
leave the school premises.  

SPRs Regulation 8 — (1) The lighting in each room or other internal space must be 
suitable, having regard to the nature of the activities which normally take place therein. 
(2) External lighting must be provided in order to ensure that people can safely enter 
and leave the school premises. 
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Lighting for pupils with special educational needs 

Pupils with special educational needs, including visual impairment and other disabilities, 
may have additional lighting requirements10 and specialist advice may be needed. Key 
points include: 

 colour and contrast, which can help people locate doors and their handles, stairs 
and steps, switches and socket outlets, etc.;  

 glare should be avoided (including from high gloss finishes that can appear as 
glare sources when they reflect bright lights); 

 use of light sources such as high frequency fluorescent luminaires to avoid 
subliminal flicker that can induce epileptic fits in susceptible pupils; 

 large areas of glazing should be clearly marked to avoid accidents11;   

 additional local task lighting may be needed. 

Water supplies 

 

  

                                            
10 For example, see “Building Sight”, Peter Barker, Jon Barrick, Rod Wilson, RNIB, ISBN 011 701 993 3, 
HMSO, 1995. 
11 Building Regulations AD N, Glazing – “safety in relation to impact”, opening and cleaning, applies. 

ISS Regulation 23F — (1) The standard in this paragraph is met if the proprietor 
ensures that—  
(a) suitable drinking water facilities are provided;  
(b) toilets and urinals have an adequate supply of cold water and washing facilities 
have an adequate supply of hot and cold water;  
(c) cold water supplies that are suitable for drinking are clearly marked as such; and  
(d) the temperature of hot water at the point of use does not pose a scalding risk to 
users.  

(2) The facilities provided under sub-paragraph (1)(a) will be suitable only if—  
(a) they are readily accessible at all times when the premises are in use; and  
(b) they are in a separate area from the toilet facilities. 
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Drinking water 

Drinking water facilities need to be maintained in good working order and kept clean and 
the outlets need to be clearly marked ‘drinking water’. Tanked supplies can be difficult to 
maintain in good condition, and so it is generally preferable if drinking water supplies in 
schools can be connected directly to the cold water main.  

Water supplies for other uses 

To avoid the risk of scalding, 43ºC is generally the maximum temperature for hot water in 
baths and showers, and in all cases where the occupants are severely disabled. It is also 
good practice to limit hot water supplies to washbasins in nursery and primary schools to 
43ºC. 

Distribution temperatures and legionella controls need to comply with HSE guidance on 
managing legionella in hot and cold water systems.  

Outdoor space 

 

SPRs Regulation 9 — (1) Suitable drinking water facilities must be provided. 
(2) The facilities provided under paragraph (1) will only be suitable if — 

(a) they are readily accessible at all times when the premises are in use; and 
(b) they are in a separate area from the toilet facilities. 

(3) Toilets and urinals must have an adequate supply of cold water and washing 
facilities must have an adequate supply of hot and cold water. 

(4) Cold water supplies that are suitable for drinking must be clearly marked as such. 

(5) The temperature of hot water at the point of use must not pose a scalding risk to 
users. 

ISS Regulation 23G — (1) The standard in this paragraph is met if the proprietor 
ensures that suitable outdoor space is provided in order to enable—  
(a) physical education to be provided to pupils in accordance with the school 
curriculum; and  
(b) pupils to play outside.  
 
(2) Sub-paragraph (1) does not apply in relation to an alternative provision Academy.  
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Physical education (PE) includes the playing of games. There are two types of outdoor 
space used for PE, sports pitches and hard surfaced games courts. Sports pitches, grass 
and/or all-weather, are used for team games such as football, hockey and cricket, and for 
athletics. Games courts are for sports such as netball and tennis and are usually 
provided as a multi-use games area, with additional courts in larger schools. Outdoor 
space is also needed for informal play and socialising, and this is usually both hard and 
soft surfaced. 

On-site and off-site provision 

Schools often need to maximise the use of their sites in order to provide the variety of 
spaces needed. Advice on the sizes of spaces can be found in the area guidelines12. 
Some schools will be on restricted sites and will not have enough outdoor space to meet 
requirements. In these situations pupils will need to be provided with access to suitable 
off-site provision. 

Protection of school playing fields 

Playing fields at maintained schools are protected under section 77 of the 1998 School 
Standards and Framework Act. Playing fields at Academies, where the land is owned by 
the local authority (and, as is usually the case, is leased to the Academy) and has been 
used as a playing field in the last 10 years, are also protected. 

Other legislation on school premises 
The Statutory Framework for the Early Years Foundation Stage sets standards for pupils 
under the age of 5 at both maintained and independent schools. It includes requirements 
for premises, such as minimum space standards and the provision of toilets and wash 
basins. 
 
The National Minimum Standards for Boarding Schools, in force from 1 January 2013, 
cover requirements for boarding accommodation at all mainstream boarding schools for 
all age groups of pupils up to 18. There is a separate set of national minimum standards 
for residential special schools. 
                                            
12 “Area Guidelines for Mainstream Schools”: Building Bulletin 103. 

SPRs Regulation 10 — (1) Suitable outdoor space must be provided in order to 
enable— 

(a) physical education to be provided to pupils in accordance with the school 
curriculum; and 
(b) pupils to play outside. 

(2) This regulation does not apply to pupil referral units. 
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Further sources of information 

Associated resources (external links) 

 The Workplace (Health, Safety and Welfare) Regulations 1992 

 The Regulatory Reform (Fire Safety) Order 2005   

 The Equalities Act 2010   

 The Building Regulations 2010   

 HSE Guidance on Managing Legionella   

Other departmental advice and guidance you may be interested in  

 Departmental advice on health and safety
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����34�56789:7;<;=;>;67?@ABCD�DEF@CG�HI�DJKI�BL�DMEFFC�JLG�NEIL�@LGIOPJQBLR�F@P�FK�DMEFFCJMPBSBPBIDT�UEI�OBDQ�VJLJRIVILP�PF�QIIA�PEIV�DJKI�DEF@CG�HI�AOFAFOPBFLJPIPF�PEI�LJP@OI�FK�PEI�JMPBSBPBIDTUIJMEIOD�DEF@CG�HI�JHCI�PF�PJQI�A@ABCD�FL�IWMBPBLR�DMEFFC�POBAD�PEJP�HOFJGILPEIBO�EFOBXFLDT�?@ABCD�DEF@CG�HI�JHCI�PF�ACJY�KOIICY�BL�PEI�ACJYROF@LG�JLG�HIJHCI�PF�PJQI�AJOP�BL�DAFOPDT�UEI�ZIJCPE�JLG�[JKIPY�\WIM@PBSI�]Z[\̂�EJDR@BGJLMI�FL�AOFVFPBLR�J�HJCJLMIG�JAAOFJME�PF�MEBCGOIL_D�ACJY�JLG�CIBD@OI]EPPÀaaNNNTEDITRFST@QaILPIOPJBLVILPaMEBCGDbACJYbDPJPIVILPTEPV̂TUEI�IVACFYIO�FOc�BL�PEI�MJDI�FK�BLGIAILGILP�DMEFFCDc�PEI�AOFAOBIPFOc�BDJMMF@LPJHCI�KFO�PEI�EIJCPE�JLG�DJKIPY�FK�DMEFFC�DPJKK�JLG�A@ABCDT�UEI�GJYbPFbGJY�O@LLBLR�FK�PEI�DMEFFC�BD�@D@JCCY�GICIRJPIG�PF�PEI�EIJGPIJMEIO�JLG�PEIDMEFFC�VJLJRIVILP�PIJVT�dL�VFDP�MJDIDc�PEIY�JOI�OIDAFLDBHCI�KFO�ILD@OBLRPEJP�OBDQD�JOI�VJLJRIG�IKKIMPBSICYT�UEBD�BLMC@GID�EIJCPE�JLG�DJKIPY�VJPPIODT[MEFFCD�V@DP�JAAFBLP�J�MFVAIPILP�AIODFL�PF�ILD@OI�PEIY�VIIP�PEIBO�EIJCPEJLG�DJKIPY�G@PBIDT�e�MFVAIPILP�AIODFL�BD�DFVIFLI�NBPE�PEI�LIMIDDJOY�DQBCCDcQLFNCIGRI�JLG�IWAIOBILMI�PF�RBSI�DILDBHCI�R@BGJLMI�JHF@P�VJLJRBLR�PEIEIJCPE�JLG�DJKIPY�OBDQD�JP�PEI�DMEFFCTUEBD�MJL�HI�DFVIFLI�JAAFBLPIG�GBOIMPCY�HY�PEI�DMEFFCc�FLI�FO�VFOI�FK�BPDDPJKKc�FO�PEI�IVACFYIO�MJL�JOOJLRI�D@AAFOP�KOFV�F@PDBGI�PEI�DMEFFCT�dL�VFDPDMEFFCDc�PEI�DILBFO�CIJGIODEBA�PIJV�MJL�VJLJRI�OBDQDT�Z[\_D�R@BGJLMI�FLDILDBHCI�EIJCPE�JLG�DJKIPY�VJLJRIVILP�BL�DMEFFCD
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COTHAM SCHOOL 

DEED OF VARIATION OF FUNDING AGREEMENT 

FOR 

COTHAM SCHOOL
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The Parties to this Deed are: 
  
(1) The Secretary of State for Education of Sanctuary Buildings, Great Smith 
Street, London, SW1P 3BT (the �Secretary of State�); 
 
- and � 
 
(2) Cotham School, a charitable company incorporated in England and Wales 
with registered company number 07732888 whose registered address is at 
Cotham School, Cotham Lawn Road, Cotham, Bristol, BS6 6DT (the �Company�) 
 
together referred to as the �Parties�. 
 
INTRODUCTION 
 
A. The Parties have entered into a funding agreement on 1 September 2011, 

a copy of which is contained in Schedule 1, (the �Existing Funding 
Agreement�).  

 
B.  Not used. 
 
C. Not used. 
 
D. The Parties have agreed to amend and re-state the terms of the Existing 

Funding Agreement on the terms set out in this Deed. 
 
LEGAL AGREEMENT 
 
1. Words, expressions and interpretations used in this Deed shall, unless the 

context expressly requires otherwise, have the meaning given to them in, 
and shall be interpreted in accordance with, the Amended Funding 
Agreement (as defined in clause 2 below). 

 
2. The Secretary of State and the Company agree that with effect from the 

date of this Deed, the Existing Funding Agreement shall be amended and 
re-stated in the form of the Funding Agreement set out in Schedule 2 (the 
�Amended Funding Agreement�). For the avoidance of doubt, the 
Amended Funding Agreement does not terminate or suspend the Existing 
Funding Agreement but amends and re-states it. 

 
3.  Not used.   

4. Not used.   

 
GOVERNING LAW AND JURISDICTION 
 
5. This Deed, and any dispute or claim arising out of or in connection with it, 

its subject matter or formation (including non-contractual disputes or 
claims) shall be governed by and interpreted in accordance with the law of 
England and Wales. 

 
6. The Parties irrevocably agree that the courts of England and Wales shall 

have exclusive jurisdiction to settle any dispute or claim that arises out of, 
or in connection with, this Deed or its subject matter or formation 
(including non-contractual disputes or claims). 
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COUNTERPARTS 
 
7. This Deed may be executed in any number of counterparts and by the 

Parties to it on separate counterparts, each of which when so executed 
and delivered shall be an original, but all the counterparts shall together 
constitute one and the same instrument. 
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IN WITNESS whereof this Deed has been executed by the Parties hereto 
and is intended to be and is hereby delivered on the last date listed 
below.  
 
 
 
EXECUTED as a deed by affixing the corporate ) 
seal of the Secretary of State for Education ) 
authenticated by:-     ) 
 
 
 
 
 
 
������������� 
Duly authorised by the Secretary of State for Education 
 
Date����������������. 
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Schedule 1 

 
Existing Funding Agreement 
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67A733



68A734



69A735



70A736



71A737



72A738



73A739



74A740



75A741



76A742



77A743



78A744



79A745



80A746



81A747



82A748



83A749



84A750



85A751



86A752



87A753



88A754



89A755



90A756



91A757



92A758



93A759



94A760



95A761



96A762



97A763



98A764



99A765



100A766



101A767



102A768



103A769



104A770



105A771



106A772



107A773



108A774



109A775



110A776



111A777



112A778



113A779



114A780



115A781



116A782



117A783



118A784



119A785



120A786



121A787



122A788



123A789



124A790



125A791



126A792



127A793



128A794



129A795



130A796



131A797



132A798



133A799



134A800



135A801



136A802



137A803



138A804



139A805



140A806



141A807



142A808



143A809



144A810



145A811



 
Schedule 2 
 

Amended Funding Agreement 
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161A827



162A828
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165A831
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169A835



170A836



171A837
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173A839



174A840



175A841



176A842



177A843



178A844



179A845



180A846



181A847



182A848



183A849



184A850



185A851



No disposition of the registered estate by the proprietor of the 

registered estate, or by the proprietor of any registered charge, not 

being a charge registered before the entry of this restriction, is to be 

registered without a written consent signed by the Secretary of State for 

Education, of Sanctuary Buildings, Great Smith Street, London SW1P 

3BT; 
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192A858



193A859



194A860



195A861



196A862



197A863



198A864



199A865



200A866



201A867



202A868



203A869
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Summary 

The status of this guidance 
This is statutory guidance from the Department for Education (‘the Department’) issued 
under Section 175 of the Education Act 2002 (as amended), the Education (Independent 
School Standards) Regulations 2014, the Non-Maintained Special Schools (England) 
Regulations 2015 and the Apprenticeships, Skills, Children and Learning Act 2009 (as 
amended). Schools and colleges in England must have regard to it when carrying out 
their duties to safeguard and promote the welfare of children. For the purposes of this 
guidance children includes everyone under the age of 18. 

About this guidance 
We use the terms “must” and “should” throughout the guidance. We use the term 
“must” when the person in question is legally required to do something, and “should” 
when the advice set out should be followed unless there is good reason not to. The 
guidance should be read alongside: 

• statutory guidance Working Together to Safeguard Children, and 

• departmental advice What to do if you're worried a child is being abused: advice 
for practitioners 

Unless otherwise specified: 

• ‘school’ means: all schools whether maintained, non-maintained or independent 
schools (including academies, free schools and alternative provision academies), 
maintained nursery schools1 and pupil referral units. 

• ‘college’ means further education colleges and sixth-form colleges as established 
under the Further and Higher Education Act 1992 and institutions designated as 
being within the further education sector.2 College also means providers of post-
16 Education as set out in the Apprenticeships, Skills, Children and Learning Act 
2009 (as amended).316-19 Academies, Special Post-16 institutions and 

 
 

1 The Early Years Foundation Stage Framework (EYFS) is mandatory for all early years’ providers. It 
applies to all schools, including maintained nursery schools that have early years provision. Maintained 
nursery schools, like the other schools listed under ‘About this guidance’, must have regard to Keeping 
children safe in education when carrying out duties to safeguard and promote the welfare of children (by 
virtue of section 175(2) of the Education Act 2002 – see footnote 19 for further detail on this requirement). 
2 Under section 28 of the Further and Higher Education Act 1992 (‘designated institutions’). 
3 Apprenticeships, Skills, Children and Learning Act 2009 (as amended) 
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Independent Training Providers. For colleges, the guidance relates to their 
responsibilities towards children who are receiving education or training at these 
institutions. 

Victims and alleged perpetrator(s) 

For the purposes of this guidance, we, in places, use the term ‘victim’. It is a widely 
recognised and understood term. It is important that schools and colleges recognise that 
not everyone who has been subjected to abuse considers themselves a victim or would 
want to be described in this way. Ultimately, schools and colleges should be conscious of 
this when managing any incident and be prepared to use any term with which the child is 
most comfortable. 

For the purpose of this guidance, we, in places, use the term ‘alleged perpetrator(s)’ 
and where appropriate ‘perpetrator(s)’. These are widely used and recognised terms 
and the most appropriate to aid effective drafting of guidance. However, schools and 
colleges should think very carefully about terminology, especially when speaking in front 
of children, not least because in some cases the abusive behaviour will have been 
harmful to the perpetrator as well. As above, the use of appropriate terminology will be 
for schools and colleges to determine, as appropriate, on a case-by-case basis. 

Who this guidance is for 

This statutory guidance should be read and followed by: 

• governing bodies of maintained schools (including maintained nursery schools) 
and colleges which includes providers of post-16 Education as set out in the 
Apprenticeships, Skills, Children and Learning Act 2009 (as amended): 16-19 
Academies, Special Post-16 institutions and Independent Training Providers 

• proprietors of independent schools (including academies, free schools and 
alternative provision academies) and non-maintained special schools. In the case 
of academies, free schools and alternative provision academies, the proprietor will 
be the academy trust 

• management committees of pupil referral units (PRUs), and 

• senior leadership teams 

Throughout the guidance, reference to ‘governing bodies and proprietors’ includes 
management committees unless otherwise stated. 
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School and college staff 

It is essential that everybody working in a school or college understands their 
safeguarding responsibilities. Governing bodies and proprietors should ensure that those 
staff who work directly with children read at least Part one of this guidance. 

Governing bodies and proprietors, working with their senior leadership teams and 
especially their designated safeguarding lead, should ensure that those staff who do not 
work directly with children read either Part one or Annex A (a condensed version of Part 
one) of this guidance. This is entirely a matter for the school or college and will be based 
on their assessment of which guidance will be most effective for their staff to safeguard 
and promote the welfare of children. 

Governing bodies and proprietors should ensure that mechanisms are in place to assist 
staff to understand and discharge their roles and responsibilities as set out in Part one (or 
Annex A if appropriate) of this guidance. 

What this guidance replaces 

This guidance replaces Keeping children safe in education September 2024 version. A 
table of changes is included at Annex F. 
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Part one: Safeguarding information for all staff 

What school and college staff should know and do 

A child centred and co-ordinated approach to safeguarding 

1. Schools and colleges and their staff are an important part of the wider 
safeguarding system for children. This system is described in the statutory 
guidance Working Together to Safeguard Children. 

2. Safeguarding and promoting the welfare of children is everyone’s 
responsibility. ‘Children’ includes everyone under the age of 18. Everyone who 
comes into contact with children and their families has a role to play. In order to fulfil 
this responsibility effectively, all practitioners should make sure their approach is 
child centred. This means that they should consider, at all times, what is in the best 
interests of the child. 

3. No single practitioner can have a full picture of a child’s needs and 
circumstances. If children and families are to receive the right help at the right time, 
everyone who comes into contact with them has a role to play in identifying 
concerns, sharing information and taking prompt action. Safeguarding and 
promoting the welfare of children is defined for the purposes of this guidance as: 

• providing help and support to meet the needs of children as soon as problems 
emerge 

• protecting children from maltreatment, whether that is within or outside the 
home, including online 

• preventing the impairment of children’s mental and physical health or 
development 

• ensuring that children grow up in circumstances consistent with the provision of 
safe and effective care 

• taking action to enable all children to have the best outcomes 

The role of school and college staff 

4. School and college staff are particularly important, as they are in a position 
to identify concerns early, provide help for children, promote children’s welfare and 
prevent concerns from escalating. 

5. All staff have a responsibility to provide a safe environment in which children 
can learn. 
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where a child needs to be restrained to prevent violence or injury. ‘Reasonable’ in 
these circumstances means ‘using no more force than is needed’. The use of force 
may involve either passive physical contact, such as standing between pupils or 
blocking a pupil’s path, or active physical contact such as leading a pupil by the 
arm out of the classroom. 

164. The department believes that the adoption of a ‘no contact’ policy at a school 
or college can leave staff unable to fully support and protect their pupils and 
students. The department therefore encourages principals, governing bodies, and 
proprietors to adopt sensible policies, which allow and support their staff to make 
appropriate physical contact. The decision on whether or not to use ‘reasonable 
force’ to control or restrain a child is down to the professional judgement of the staff 
concerned within the context of the law and should always depend on individual 
circumstances. 

165. When using ‘reasonable force’ in response to risks presented by incidents 
involving children with SEND, mental health problems or with medical conditions, 
schools and colleges should in considering the risks carefully recognise the 
additional vulnerability of these groups. They should also consider their duties 
under the Equality Act 2010 (see paragraphs 84-91), for example in relation to 
making reasonable adjustments and their Public Sector Equality Duty. By planning 
positive and proactive behaviour support, for instance through drawing up individual 
behaviour plans for more vulnerable children, and agreeing them with parents and 
carers, schools and colleges can reduce the occurrence of challenging behaviour 
and the need to use ‘reasonable force’.  

• Departmental advice for schools is available at Use of Reasonable Force in 
Schools 

• HM Government guidance Reducing the need for restraint and restrictive 
intervention sets out how to support children and young people with learning 
disabilities, autistic spectrum conditions and mental health difficulties who are 
at risk of restrictive intervention in special education settings, however all 
schools and colleges may find the information helpful. 

Use of school or college premises for non-school/college activities 

166. Where governing bodies or proprietors hire or rent out school or college 
facilities/premises to organisations or individuals (for example to community 
groups, sports associations, and service providers to run community or extra-
curricular activities) they should ensure that appropriate arrangements are in place 
to keep children safe. 
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167. When services or activities are provided by the governing body or proprietor, 
under the direct supervision or management of their school or college staff, their 
arrangements for child protection will apply. However, where services or activities 
are provided separately by another body this is not necessarily the case. The 
governing body or proprietor should therefore seek assurance that the provider 
concerned has appropriate safeguarding and child protection policies and 
procedures in place (including inspecting these as needed); and ensure that there 
are arrangements in place for the provider to liaise with the school or college on 
these matters where appropriate. This applies regardless of whether or not the 
children who attend any of these services or activities are children on the school roll 
or attend the college. The governing body or proprietor should also ensure 
safeguarding requirements are included in any transfer of control agreement (i.e. 
lease or hire agreement), as a condition of use and occupation of the premises; 
and that failure to comply with this would lead to termination of the agreement. The 
guidance on Keeping children safe in out-of-schools settings details the 
safeguarding arrangements that schools and colleges should expect these 
providers to have in place. 

Alternative Provision 

168. Where a school places a pupil with an alternative provision provider, it 
continues to be responsible for the safeguarding of that pupil and should therefore 
be satisfied that the placement meets the pupils needs. 

169. The cohort of pupils in Alternative Provision often have complex needs, it is 
important that governing bodies and proprietors of these settings are aware of the 
additional risk of harm that their pupils may be vulnerable to. Schools should obtain 
written information from the alternative provider that appropriate safeguarding 
checks have been carried out on individuals working at their establishment (i.e. 
those checks that schools would otherwise perform on their own staff). This 
includes written confirmation that the alternative provider will inform the 
commissioning school of any arrangements that may put the child at risk (i.e. staff 
changes), so that the commissioning school can ensure itself that appropriate 
safeguarding checks have been carried out on new staff. 

170. Schools should always know where a child is based during school hours. 
This includes having records of the address of the alternative provider and any 
subcontracted provision or satellite sites the child may attend. They should 
regularly review the alternative provision placements they make. Reviews should 
be frequent enough (at least half termly) to provide assurance that the child is 
regularly attending and the placement continues to be safe and meets the child’s 
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Part three: Safer recruitment 
209. This part of the guidance has four sections providing schools and colleges 
with the legal requirements ‘must do’, what they should do, what is considered 
best practice and important information about: 

i. the recruitment and selection process 

ii. pre-appointment and vetting checks, regulated activity and recording of 
information 

iii. other checks that may be necessary for staff, volunteers and others, 
including the responsibilities on schools and colleges for children in other 
settings  

iv. how to ensure the ongoing safeguarding of children and the legal reporting 
duties on employers. 

Recruitment and selection process 
210. This section focuses on ensuring potential applicants are given the right 
messages about the school and college’s commitment to recruit suitable people. 

211. It is vital that as part of their whole school or college approach to 
safeguarding governing bodies and proprietors create a culture that safeguards and 
promotes the welfare of children in their school or college. As part of this culture, it 
is important that they adopt robust recruitment procedures that deter and prevent 
people who are unsuitable to work with children from applying for or securing 
employment, or volunteering opportunities in schools and colleges. 

212. Governing bodies and proprietors should ensure that those involved with the 
recruitment and employment of staff to work with children have received 
appropriate safer recruitment training, the substance of which should at a minimum 
cover the content of this part (Part three) of this guidance. 

213. The School Staffing (England) Regulations 2009.58 and the Education (Pupil 
Referral Units) (Application of Enactments) (England) Regulations 2007.59 require 
governing bodies of maintained schools and management committees of pupil 
referral units (PRUs) to ensure that at least one of the persons who conducts an 

 
 

58 The School Staffing (England) Regulations 2009 (legislation.gov.uk) regulation 9.  
 
59 The Education (Pupil Referral Units) (Application of Enactments) (England) Regulations 2007 
(legislation.gov.uk) 
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schools and colleges should decide on whether a basic DBS disclosure would be 
appropriate. 

297. Under no circumstances should a contractor on whom no checks have been 
obtained be allowed to work unsupervised or engage in regulated activity relating to 
children. Schools and colleges are responsible for determining the appropriate level 
of supervision depending on the circumstances. 

298. If an individual working at a school or college is self-employed, the school or 
college should consider obtaining the DBS check, as self-employed people are not 
able to make an application directly to the DBS on their own account. 

299. Schools and colleges should always check the identity of contractors on 
arrival at the school or college. 

Trainee/student teachers 

300. Where applicants for initial teacher training are salaried by the school or 
college, the school or college must102 ensure that all necessary checks are carried 
out. If these trainee teachers are engaging in regulated activity relating to children 
(which in most cases by the nature of the work, they will be), an enhanced DBS 
check (including children’s barred list information) must 103 be obtained. 

301. Where trainee teachers are fee-funded, it is the responsibility of the initial 
teacher training provider to carry out the necessary checks. Schools and colleges 
should obtain written confirmation from the provider that it has carried out all pre-
appointment checks that the school or college would otherwise be required to 
perform, and that the trainee has been judged by the provider to be suitable to work 
with children. 

302. There is no requirement for the school or college to record details of fee-
funded trainees on the single central record. However, schools and colleges may 
wish to record this information under non statutory information, see paragraph 278. 

Visitors 

303. Schools and colleges have different types of visitors, those with a 
professional role i.e. educational psychologists, social workers etc. those 
connected with the building, grounds maintenance, children’s relatives or other 

 
 

102 16-19 Academies, Special Post-16 institutions and Independent Training Providers should ensure all 
necessary checks are carried out. 
103 16-19 Academies, Special Post-16 institutions and Independent Training Providers must ensure an 
enhanced DBS check with barred list information is obtained as per their funding agreement. 
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visitors attending an activity in school such as a sports day. For visitors provided 
via a third party see paragraphs 290-293. 

304. Schools and colleges should not request DBS checks or barred list checks, 
or ask to see existing DBS certificates, for visitors such as children’s relatives or 
other visitors attending a sports day. 

305. Headteachers and principals should use their professional judgement about 
the need to escort or supervise such visitors. 

306. For visitors who are there in a professional capacity schools and colleges 
should check ID and be assured that the visitor has had the appropriate DBS check 
(or the visitor’s employers have confirmed that their staff have appropriate checks. 
Schools and colleges should not ask to see the certificate in these circumstances).  

307. Whilst external organisations can provide a varied and useful range of 
information, resources and speakers that can help schools and colleges enrich 
children’s education, careful consideration should be given to the suitability of any 
external organisations. 

308. School and college safeguarding policies should set out the arrangements 
for individuals coming onto their premises, which may include an assessment of the 
education value, the age appropriateness of what is going to be delivered and 
whether relevant checks will be required. 

Volunteers 

309. Under no circumstances should a volunteer on whom no checks have been 
obtained be left unsupervised or allowed to work in regulated activity. 

310. Whilst volunteers play an important role and are often seen by children as 
being safe and trustworthy adults, the nature of voluntary roles varies, so schools 
and colleges should undertake a written risk assessment and use their professional 
judgement and experience when deciding what checks, if any, are required. 

311. The risk assessment should consider: 

• the nature of the work with children, especially if it will constitute regulated 
activity, including the level of supervision 

• what the establishment knows about the volunteer, including formal or informal 
information offered by staff, parents and other volunteers 

• whether the volunteer has other employment or undertakes voluntary activities 
where referees can advise on their suitability, and 

• whether the role is eligible for a DBS check, and if it is, the level of the check, 
for volunteer roles that are not in regulated activity. 
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Learning lessons 

424. Throughout the process in handling allegations and at conclusion of a case 
in which an allegation is substantiated, the LADO should review the circumstances 
of the case with the case manager to determine whether there are any 
improvements to be made to the school or college’s procedures to help prevent 
similar events in the future. This should include issues arising from any decision to 
suspend the member of staff, the duration of the suspension and whether or not 
suspension was justified. Lessons should also be learnt from the use of suspension 
when the individual is subsequently reinstated. The LADO and case manager 
should consider how future investigations of a similar nature could be carried out 
without suspending the individual. 

425. For all other cases, where the allegation concluded to be either, unfounded, 
false, malicious or unsubstantiated the case manager (and if they have been 
involved the LADO) should consider the facts and determine whether any lessons 
can be learned and if improvements can be made. 

Non recent allegations 

426. Where an adult makes an allegation to a school or college that they were 
abused as a child, the individual should be advised to report the allegation to the 
police. Non recent allegations made by a child, should be reported to the LADO in 
line with the local authority’s procedures for dealing with non-recent allegations. 
The LADO will coordinate with local authority children social care and the police. 
Abuse can be reported no matter how long ago it happened. 

Section two: Concerns or allegations that do not meet the 
harm threshold 
427. Governing bodies and proprietors should have policies and processes to 
deal with any concerns or allegations which do not meet the harm threshold, 
referred to in this guidance as ‘low-level’ concerns. It is important that schools and 
colleges have appropriate policies and processes in place to manage and record 
any such concerns and take appropriate action to safeguard children. 

Low-level concerns 

428. As part of their whole school or college approach to safeguarding, schools 
and colleges should ensure that they promote an open and transparent culture in 
which all concerns about all adults working in or on behalf of the school or college 
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(including supply teachers, volunteers and contractors) are dealt with promptly and 
appropriately. 

429. Creating a culture in which all concerns about adults are shared responsibly 
and with the right person, recorded and dealt with appropriately, is critical. If 
implemented correctly, this should: 

• enable schools and colleges to identify inappropriate, problematic or 
concerning behaviour early 

• minimise the risk of abuse, and 

• ensure that adults working in or on behalf of the school or college are clear 
about professional boundaries and act within these boundaries, and in 
accordance with the ethos and values of the institution. 

What a low-level concern is  

430. The term ‘low-level’ concern does not mean that it is insignificant. A low-level 
concern is any concern – no matter how small, and even if no more than causing a 
sense of unease or a ‘nagging doubt’ - that an adult working in or on behalf of the 
school or college may have acted in a way that: 

• is inconsistent with the staff code of conduct, including inappropriate conduct 
outside of work, and 

• does not meet the harm threshold or is otherwise not serious enough to 
consider a referral to the LADO.  

Examples of such behaviour could include, but are not limited to: 

• being over friendly with children 

• having favourites 

• taking photographs of children on their mobile phone, contrary to school policy 

• engaging with a child on a one-to-one basis in a secluded area or behind a 
closed door, or 

• humiliating children. 

431. Such behaviour can exist on a wide spectrum, from the inadvertent or 
thoughtless, or behaviour that may look to be inappropriate, but might not be in 
specific circumstances, through to that which is ultimately intended to enable 
abuse. 

432. Low-level concerns may arise in several ways and from a number of 
sources. For example: suspicion; complaint; or disclosure made by a child, parent 
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Annex B: Further information  
Annex B contains important additional information about specific forms of abuse and 
safeguarding issues. School and college leaders and those staff who work directly with 
children should read this Annex. 

As per Part one of this guidance, if staff have any concerns about a child’s welfare, they 
should act on them immediately. They should follow their own organisation’s child 
protection policy and speak to the designated safeguarding lead (or a deputy). 

Where a child is suffering, or is likely to suffer from harm, it is important that a 
referral to local authority children’s social care (and if appropriate the police) is 
made immediately. 
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Child abduction and community safety incidents 

Child abduction is the unauthorised removal or retention of a minor from a parent or 
anyone with legal responsibility for the child. Child abduction can be committed by 
parents or other family members; by people known but not related to the victim (such as 
neighbours, friends and acquaintances); and by strangers. 

Other community safety incidents in the vicinity of a school can raise concerns amongst 
children and parents, for example, people loitering nearby or unknown adults engaging 
children in conversation. 

As children get older and are granted more independence (for example, as they start 
walking to school on their own) it is important they are given practical advice on how to 
keep themselves safe. Many schools provide outdoor-safety lessons run by teachers or 
by local police staff. 

It is important that lessons focus on building children’s confidence and abilities rather 
than simply warning them about all strangers. Further information is available at: 
www.actionagainstabduction.org and www.clevernevergoes.org. 

Child criminal exploitation (CCE) and child sexual exploitation (CSE) 

We know that different forms of harm often overlap, and that perpetrators may subject 
children and young people to multiple forms of abuse, such as criminal exploitation 
(including county lines) and sexual exploitation. 

In some cases, the exploitation or abuse will be in exchange for something the victim 
needs or wants (for example, money, gifts or affection), and/or will be to the financial 
benefit or other advantage, such as increased status, of the perpetrator or facilitator. 

Children can be exploited by adult males or females, as individuals or groups. They may 
also be exploited by other children, who themselves may be experiencing exploitation – 
where this is the case, it is important that the child perpetrator is also recognised as a 
victim. 

Whilst the age of the child may be a contributing factor for an imbalance of power, there 
are a range of other factors that could make a child more vulnerable to exploitation, 
including, sexual identity, cognitive ability, learning difficulties, communication ability, 
physical strength, status, and access to economic or other resources. 

Some of the following can be indicators of both child criminal and sexual exploitation 
where children: 

• appear with unexplained gifts, money or new possessions 
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Gathering evidence  
 
This inspection toolkit is based on statutory duties and non-statutory guidance, professional 
standards, research and inspection evidence. We will update it as required, usually on an annual 
basis, to reflect any changes.  
Inspections focus on the impact of the systems and processes that leaders use to support the 
continuous improvement and effective running of the school.  
Inspectors collect first-hand evidence of how the school typically operates, mainly through 
professional conversations and observing, often alongside leaders, the day-to-day work of the 
school. Inspectors are required to view specific documentation. This should be limited to documents 
relating to the school's statutory requirements or documents that it produces as part of its normal 
business processes. Inspectors do not need information to be presented in any specific format, as 
long as it is easily accessible. We do not need leaders to produce documents specifically for an 
Ofsted inspection of their school. This would create unnecessary workload. 
Inspectors will be proportionate in weighing up the evidence they gather, balancing the extent of any 
strengths or areas for development in each of the evaluation areas. This will support grading and 
allow specific features of practice, whether strengths or areas for development, to be reported 
clearly. 
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Safeguarding 
 
This evaluation area considers whether: 

 the school establishes an open and positive safeguarding culture that puts pupils’ interests 
first 

 leaders take an effective, whole-school approach to safeguarding  

Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, research and inspection evidence indicate contribute most strongly to safeguarding. This is 
so that pupils who need help and protection receive high-quality support. 
The factors are: 

 protecting pupils from maltreatment and harm, whether within or outside the home or online; 
schools are vigilant, maintaining an attitude of ‘it could happen here’  

 working with safeguarding partners and other relevant agencies, in line with ‘Working 
together to safeguard children’, to help and protect pupils 

 being open and transparent, sharing information appropriately with others, actively seeking 
expert advice when required, making sure all safeguarding decisions are accessible for 
scrutiny, and accepting challenge so that the right decisions are made 

 recognising that safeguarding issues might occur in any provision at any time 

 ensuring that all those who work with pupils are trained well in supporting them to be safer, 
and are empowered to speak out and take action when there are concerns  

 recognising that pupils who do not attend school (children missing education) might indicate 
safeguarding concerns, including neglect, emotional, physical or sexual abuse, or other harms 
both in and outside their home; these include concerns about child criminal or sexual 
exploitation, gangs, or online harms  

 actively seeking and listening to the views and experiences of pupils, staff, and parents and 
carers (who we will refer to as ‘parents’ throughout, for ease of reading), and dealing 
promptly with any concerns  

 having appropriate safeguarding and child protection arrangements, which ensure that 
leaders and staff:  

− identify pupils whose families may need help and support from other agencies  

− identify pupils who are at risk of harm or who have been harmed; this can include, but is 
not limited to, neglect, abuse (including from their peers), violence, grooming, 
exploitation, emotional, physical and sexual abuse and online harm  

− secure the help that pupils need and, if required, refer concerns in a timely way to those 
who have the expertise to help  

− manage safer recruitment and allegations about adults who may pose a risk to pupils 

− are aware of and respond to some pupils’ increased risk of needing help and protection, 
including those with special educational needs and/or disabilities (SEND) and pupils who 
do not communicate verbally   
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 being receptive to challenge, and reflecting on practice, so that safeguarding policies, 
systems and processes are kept under continual review  

 in maintained schools, maintaining a single central record of pre-appointment checks, in 
paper or electronic form  

 in academies, maintaining a single central record, in paper or electronic form, that details the 
checks carried out in each academy within the trust 
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Considering safeguarding for different ages, phases 
and provision types 
Trusts are not required to maintain an individual record for each academy, but they should record 
information in such a way that ensures the details relating to each academy can be provided 
separately.  

When inspectors evaluate safeguarding for pupils with SEND in specialist settings or 
mainstream settings, they:  

 seek to understand the needs of individual pupils and their particular challenges and barriers 
so that they are fully aware of these pupils’ specific safeguarding vulnerabilities and needs 

 work with leaders to draw on their insights into individual pupils and any additional support 
needed to keep them safe 

 want to understand leaders’ rationale for their approaches to teaching pupils to stay safe, for 
example by exploring how pupils learn about online safety, to make sure these approaches 
are reflective of the school’s context and the needs of pupils 

When inspectors evaluate safeguarding in early years and key stage 1, they will adapt their 
language when talking about safeguarding and online safety to reflect the pupils’ ages and context.  
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Gathering evidence about safeguarding 

Leadership of safeguarding, including establishing an open and 
positive safeguarding culture 
In gathering evidence about the safeguarding culture, inspectors evaluate the extent to 
which leaders: 

 establish a culture in which staff, pupils and parents feel comfortable raising and discussing 
concerns that relate to safeguarding pupils, and feel confident that appropriate action will be 
taken when necessary 

 know and are assured that policies and procedures are understood, applied and have a 
positive impact on pupils 

 ensure that pupils know who to go to for support 

 establish purposeful and appropriate links with outside agencies to support the school’s 
safeguarding procedures and practice, and to ensure that they meet their statutory duties, for 
example in working with safeguarding partners 

 engage productively with multi-agency partners to get pupils the support they need 

Safeguarding information for all staff to know and act on 
In gathering evidence about safeguarding information for all staff to know and act on, 
inspectors evaluate the extent to which leaders: 

 ensure that staff know, understand and uphold their safeguarding responsibilities 

 ensure that the school has policies and procedures for reporting safeguarding concerns about 
adults, poor safeguarding practices and whistle-blowing 

Management of safeguarding 
In gathering evidence about the management of safeguarding, inspectors evaluate the 
extent to which leaders: 

 ensure that the school works in partnership with other local agencies to identify, help and 
protect pupils at risk of maltreatment or harm within or outside the home or online 

 appoint an appropriate senior member of staff to the role of designated safeguarding lead to 
carry out the school’s statutory duties to identify, help and protect pupils, including as set out 
in the ‘Prevent’ duty 

 have a designated teacher for children who are looked after or previously looked after 

 ensure that the school’s procedures protect pupils who are at greater risk of harm, for 
example those attending alternative provision 

 ensure that pupils are taught how to stay safe and keep others safe, including online  

 ensure that the school’s information systems safeguard pupils effectively from online harm 

 notify the local authority of private fostering arrangements to make sure these are suitable 
and safe 
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Safer recruitment 
In gathering evidence about safer recruitment, inspectors evaluate the extent to which 
leaders: 

 receive suitable training in safer recruitment, and understand and follow safer recruitment 
practices   

 know and understand the checks required for all staff, and all other adults in the school, 
including visitors, volunteers and contractors 

 ensure that risk assessments are carried out and managed effectively 

 obtain written confirmation that the required safeguarding checks have been carried out on 
all staff working at any alternative provision that the school uses 

 ensure that the single central record indicates that all the required pre-appointment and 
vetting checks for staff have been made  

Child-on-child violence 
In gathering evidence about child-on-child violence, inspectors evaluate the extent to 
which leaders: 

 fulfil their responsibilities in relation to child-on-child violence, which includes (but is not 
limited to) bullying, physical abuse (including physical assault and harm, or the threat of 
harm, with a weapon), sexual violence and harassment, and domestic abuse in pupils’ own 
intimate relationships (teenage relationship abuse) 

 ensure that staff are aware of the signs that pupils may be at risk of becoming involved in 
violence and understand that early, evidence-based intervention can be key to preventing 
them from going on to commit violence 

 take timely action to support and protect the victim, the alleged perpetrator(s) and any other 
pupils who are involved or otherwise affected  

 have appropriate risk assessments that are reviewed regularly 

 make sure that staff know and understand the scale and range of sexual violence and sexual 
harassment, and the circumstances under which these occur, including beyond the school 
and/or online 

 ensure that staff respond quickly and effectively to all signs of child-on-child violence and all 
reports and concerns about it 

 have clear, effective systems for reporting incidents of sexual violence and sexual 
harassment, for sharing information and for consulting with multi-agency safeguarding 
partners 
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Grading safeguarding 

Not met Met 

The safeguarding standards have been developed from the 
requirements of ‘Keeping children safe in education’ and 
‘Working together to safeguard children’. Safeguarding is likely 
to be ‘not met’ when any of the following apply: 
 
Serious and/or widespread failures in safeguarding lead to pupils, or 
particular groups of pupils, being unsafe. 
Leaders and those responsible for governance (we will refer to this 
group as ‘leaders’ throughout this section for ease of reading) have not 
taken sufficient action to resolve weaknesses following a failure of 
safeguarding that meant pupils may not have been kept safe.  
Leaders are not open to challenge and/or do not learn from issues or 
incidents. 
If pupils are not on the school site (whether long term, temporarily or 
for part of the school day), leaders are either not clear where the pupils 
are or are not able to demonstrate that they have taken steps to 
safeguard them. This includes pupils absent from education and those 
attending inappropriate, unregistered or unmonitored alternative 
provision. 
Pupils have little confidence that the school will tackle concerns about 
safety, including the risk of abuse. This is because leaders have not 
taken their views seriously and/or have not dealt with relevant 
concerns, so they feel unsafe.  
Leaders do not fulfil their responsibilities in relation to child-on-child 
violence. This includes (but is not limited to) bullying, physical abuse 

The safeguarding standards have been developed from the 
requirements of ‘Keeping children safe in education’ and 
‘Working together to safeguard children’. Safeguarding is ‘met’ 
when all the following apply: 
 
Leaders have established an open culture in which safeguarding is 
everyone’s responsibility. Multi-agency working is effective. There is 
strategic oversight of all aspects of safeguarding and promoting the 
welfare of pupils. Leaders actively try to learn from safeguarding cases 
and incidents and take any action needed. 
Pupils are kept safe and feel safe. Their voices are heard, including the 
voices of pupils who are not on the school site (whether long term, 
temporarily or for part of the school day). Teaching pupils about how 
they can stay safe and when they may need help is embedded across 
the curriculum. Pupils and parents know who to go to for support. 
All staff are vigilant and carry out their responsibilities effectively to 
keep pupils safe. Staff understand the signs of possible safeguarding 
concerns. They respond by following the school’s systems confidently 
and consistently. 
Leaders fulfil their responsibilities in relation to child-on-child violence. 
This includes (but is not limited to) bullying, physical abuse (including 
physical assault and harm (or the threat of harm) with a weapon), 
sexual violence and harassment, and domestic abuse in pupils’ own 
intimate relationships (teenage relationship abuse). 
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Not met Met 
(including physical assault and harm (or the threat of harm) with a 
weapon), sexual violence and harassment, and domestic abuse in 
pupils’ own intimate relationships (teenage relationship abuse). Leaders 
do not handle allegations of abuse swiftly and appropriately. This is 
likely to lead to pupils being put at risk of significant harm. 
Leaders do not fulfil their responsibilities in relation to safer 
recruitment, reporting, referrals, record-keeping and the ‘Prevent’ duty. 
Leaders do not handle safeguarding allegations against adults in line 
with requirements. They do not fulfil their duty to refer allegations or 
concerns to the appropriate authority.   

Leaders know and fulfil the statutory requirements for safeguarding. 
These include managing safer recruitment, reporting, referrals, record-
keeping and the ‘Prevent’ duty.  
The school has clear and accessible policies and procedures that keep 
pupils safe. Leaders are receptive to challenge and are reflective about 
their own practices. This means that the impact of safeguarding 
policies, systems and processes is kept under continual review. 
Leaders ensure that staff’s work is monitored and that they get 
appropriate supervision and support. The conduct and behaviour of 
staff are appropriate. Leaders follow local authority procedures in 
managing safeguarding concerns or allegations about adults. 
Where appropriate, leaders have resolved any minor safeguarding 
issues identified during the inspection or are taking steps to resolve 
them. 
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Inclusion 
This evaluation area considers how leaders and staff identify and support:  

 socioeconomically disadvantaged pupils (those eligible for the pupil premium) 

 pupils with SEND; this means pupils receiving special educational needs (SEN) support, and 
those with an education, health and care (EHC) plan  

 pupils who are known (or previously known) to children’s social care, such as children in need 
and looked-after children 

 pupils who may face other barriers to their learning and/or well-being, which may include 
pupils who share a protected characteristic  

Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, research and inspection evidence indicate contribute most strongly to inclusion. 
These factors are: 

 setting high expectations for all pupils, including disadvantaged pupils, those with SEND, 
those who are known (or previously known) to children’s social care, and those who may face 
other barriers to their learning and/or well-being 

 embedding a culture in which early and accurate assessment of pupils’ needs is prioritised 

 using the information from the assessment of pupils’ needs to implement a continuous cycle 
of planning, actions and review in order to reduce barriers to pupils’ learning and/or well-
being  

 involving specialists when necessary to support pupils’ development 

 putting in place a pupil premium strategy that is well thought through, is based on evidence 
of what works well to support the achievement of eligible pupils, and accounts for any 
challenges pupils face that may negatively affect their education and their readiness to 
engage with school 

 working closely and effectively with pupils, parents, professionals and staff, and ensuring that 
pupils’ and parents’ views and aspirations are included in decision-making about support for 
pupils 
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Considering inclusion for different ages, phases and 
provision types 
When considering the factors above, inspectors take account of how they apply to different ages and 
stages of learning, and the needs of different groups of pupils. 

When inspectors evaluate inclusion for pupils with SEND in specialist settings, they understand 
that, while a special school is not required to appoint a SEN coordinator (SENCo), it is likely that a 
member of staff will be coordinating provision and support for pupils with SEND. Inspectors will 
therefore work closely with them throughout the inspection. 
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Gathering evidence about inclusion 

Identifying, assessing and meeting needs, and reducing barriers 
In gathering evidence about identifying, assessing and meeting needs, and reducing 
barriers, inspectors consider the extent to which: 

 leaders understand that the most effective inclusion strategy begins with everyday high-
quality inclusive teaching, which has most benefit for the pupils who find learning hardest and 
reduces the need for individual adaptations 

 leaders have established a culture in which staff understand the range of barriers that pupils 
may face to their learning and/or well-being, including those specific to their community and 
the school’s context; they quickly and accurately identify pupils facing these barriers 

 leaders make sure pupils receive effective support, consult with external specialists and 
implement their advice as necessary, and ensure that appropriate reasonable adjustments are 
made in accordance with the Equality Act 2010 and the SEND Code of Practice 

 leaders work closely with parents, taking their views into account and making best use of 
their knowledge of their children 

 leaders make sure that any alternative provision the school uses is suitable and safe, and the 
decisions to place pupils in it are made in pupils’ best interests 

 the published school accessibility plan meets the requirements of the Equality Act 2010, is 
implemented effectively and is reviewed regularly 

Supporting disadvantaged pupils 
In gathering evidence about supporting disadvantaged pupils, inspectors consider the 
extent to which: 

 leaders have a secure understanding of their disadvantaged pupils’ needs and use the best 
available evidence, including high-quality research, to inform their approaches to addressing 
these; this includes regularly reviewing their strategy for pupil premium and for early years 
pupil premium, if this applies 

 the pupil premium strategy is aligned with wider school improvement priorities, and staff are 
clear about their roles in delivering the strategy 

 the pupil premium strategy is implemented and monitored effectively, including through 
training and support for staff 

 any necessary adaptations to approaches the school uses to support disadvantaged pupils are 
timely and effective 

 leaders’ approaches, including developing the pupil premium strategy, have a positive impact 
on pupils’ learning 
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Supporting pupils with SEND 
In gathering evidence about supporting pupils with SEND, inspectors consider the extent 
to which: 

 a qualified SENCo is empowered, through their leadership status within the school, to lead 
whole-school improvement for pupils with SEND 

 the published SEN information report, as required by the Special Educational Needs and 
Disability Regulations 2014 and section 69 of the Children and Families Act 2014, is easily 
accessible and accurately describes the school’s provision and support for pupils with SEND 

 leaders identify pupils’ emerging or changing needs quickly and accurately, make sure 
support is effective and draw on any specialist advice when necessary 

 leaders use the ‘graduated approach’ (a continuous cycle of ‘assess, plan, do and review’) 
which helps to ensure that pupils receive an appropriate level of support and meets pupils’ 
needs, and staff receive suitable training and support to implement it  

 leaders make sure their work improves the progress and achievement of pupils with SEND 
and they do not lower their expectations of them  

 leaders are committed to their role in the local area partnership’s strategy to improve the 
experiences of, and outcomes for, pupils with SEND; they promote the local offer and help 
pupils with SEND, and their families, to find out what support is available and how to access 
it 

 leaders meet the needs of pupils with SEND, and adapt the environment, teaching and the 
school’s wider offer in ways that support them to access education  

 leaders monitor the progress of pupils with SEND, and review adaptations and support 
systematically, making any necessary changes to improve their learning and/or well-being 

 leaders support successful transitions for pupils with SEND, whether that is into or within the 
school or on to other settings or adulthood  

Supporting pupils who are known (or previously known) to 
children’s social care 
In gathering evidence about supporting pupils who are known (or previously known) to 
children’s social care, inspectors consider the extent to which: 

 the designated teacher for looked-after and previously looked-after children is appropriately 
qualified and experienced  

 each looked-after child has a personal education plan and receives high-quality support to 
improve their learning and/or well-being 

 the designated safeguarding lead and other leaders use their knowledge of a pupil’s social 
care status to inform decisions about promoting their welfare, such as providing additional 
academic support, supporting their well-being or reducing barriers to attendance 

 leaders share information effectively with the local authority, and support the authority to 
complete statutory assessments in relation to pupils’ social care needs 

 leaders work well with social workers, virtual school headteachers and other professionals to 
plan and provide multi-agency support for pupils who are known (or previously known) to 
children’s social care
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Grading inclusion 

Needs attention Expected standard Strong standard 

Inclusion is likely to be graded ‘needs 
attention’ when the ‘expected standard’ 
has not been met.  
This may include when one or more of 
the following applies: 

 Leaders have only recently started to 
take appropriate action to identify and 
assess pupils’ needs or reduce barriers 
to pupils’ learning and/or well-being.  

 Weaknesses or inconsistencies in 
practice have a negative impact on a 
particular group of pupils. 

 Leaders’ use of alternative provision has 
limited positive impact on pupils’ 
learning and/or well-being. 

 

 

 

 

 

 

 

 

Inclusion meets the ‘expected standard’ 
when all the following apply: 
Leaders identify pupils’ needs quickly and 
accurately, including any emerging or changing 
needs. This includes the needs of 
disadvantaged pupils, those with SEND, those 
who are known (or previously known) to 
children’s social care, and those who may face 
other barriers to their learning and/or well-
being. 
Leaders have high expectations for these 
pupils. Typically, the support they provide 
(following specialist advice if needed) reduces 
barriers to their learning and/or well-being.  
Leaders take a graduated approach (as 
explained earlier), which means pupils’ needs 
are generally met. Staff receive suitable 
training and support to implement this 
approach. 
Leaders have a secure understanding of these 
pupils’ needs and the progress they make. 
They use appropriate evidence to inform their 
pupil premium strategy, including when 
selecting approaches to take. The strategy and 
approaches are generally understood and 
implemented by staff.  

Inclusion meets the ‘strong standard’ 
when the ‘expected standard’ has been 
met and all the following apply:  
Leaders and staff establish strategies that 
consistently enhance the opportunities and 
experiences of disadvantaged pupils, those 
with SEND, those who are known (or 
previously known) to children’s social care, and 
those who may face other barriers to their 
learning and/or well-being. 
Leaders and staff rigorously monitor the 
progress of these pupils and consistently 
ensure that any barriers to success are swiftly 
and effectively addressed. Strategies are 
systematically and skilfully adjusted as needed, 
so that they make a sustained difference to 
pupils’ opportunities and experiences. Well-
analysed, quantitative and qualitative data 
underpins leaders’ decisions. 
Leaders ensure that the pupil premium strategy 
is implemented and monitored effectively, 
including through ongoing, high-quality training 
and support for staff. 
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Needs attention Expected standard Strong standard 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                              

The qualified SENCo has sufficient authority 
within the leadership structure to make a 
positive difference for pupils with SEND. 
Leaders are committed to, and understand, 
their role in the local area partnership’s 
strategy to improve the experiences of, and 
outcomes for, pupils with SEND. Where 
appropriate, they ensure that local partnership 
strategies have a positive impact on pupils at 
the school. 
Leaders support pupils who are known (or 
previously known) to children’s social care, 
including looked-after and previously looked-
after children, well. Staff work effectively, 
including with the virtual school, so that pupils’ 
personal education plans generally improve 
their learning opportunities and experiences.  
Alternative provision is commissioned 
appropriately and is used in pupils’ best 
interests. Leaders take responsibility for the 
education and welfare of pupils who are placed 
in it.   
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Urgent improvement 

Inclusion is likely to be graded ‘urgent improvement’ when any of the following apply:  

 Leaders do not identify and assess pupils’ needs effectively. This has a significant negative impact on how well the school supports pupils’ 
learning and/or well-being. 

 Support for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care and those who 
may face other barriers to their learning and/or well-being is ineffective. 

 Leaders do not meet statutory requirements for pupils who are disadvantaged and/or those with SEND and/or those who are known (or 
previously known) to children’s social care and those who may face other barriers to their learning and/or well-being. This has a significant 
negative impact on pupils’ learning and/or well-being. 

 

Exceptional 

Inspectors may consider leaders’ work in inclusion to be ‘exceptional’ when the ‘strong standard’ has been met and all the 
following apply:  

 Exceptional standards of inclusion have been sustained over time so that barriers to learning and/or well-being for pupils, including 
disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other 
barriers to their learning and/or well-being, are reduced exceptionally well to ensure highly positive outcomes and experiences for pupils. 

 Leaders’ actions have a transformational impact on how well these pupils achieve and thrive across all areas of school life, and have 
ensured that they feel they belong within the school community. 

 There are no significant areas for improvement that leaders have not already prioritised. 

If this grade is awarded, leaders should use their exceptional success in this evaluation area to: 

 support improvement across all aspects of their own school and/or group 

 share their learning and best practice externally to support system-wide improvement, for example with other schools, professionals, their 
community and stakeholders, including local and/or national networks 
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Curriculum and teaching  
This evaluation area considers whether:  

 leaders design a high-quality, ambitious curriculum for all pupils (the intent), paying particular 
regard to disadvantaged pupils, those with SEND, those who are known (or previously 
known) to children’s social care, and those who may face other barriers to their learning 
and/or well-being 

 leaders and staff deliver the curriculum effectively (the implementation) across all subjects, 
year groups and key stages 

 leaders make sure that pupils build strong foundations for accessing the curriculum and for 
later success, including academic achievement, good health and well-being  

Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, professional standards, research and inspection evidence indicate contribute most strongly 
to high-quality curriculum and teaching. 
These factors are: 

 constructing, adopting or adapting a curriculum that is ambitious, broad and balanced, 
informed by the best available evidence, and designed to give all learners, especially the 
groups of pupils listed above, the knowledge they need to achieve and thrive in later life  

 planning and sequencing the curriculum clearly so that all pupils can access it and gain 
knowledge and skills incrementally to reach its stated aims  

 establishing strong foundations in communication and language, reading, writing and 
mathematics so that pupils can access the rest of the curriculum and gain later success, 
including academic achievement, good health and well-being 

 making sure that teachers have expert knowledge of the national curriculum, the early years 
foundation stage (EYFS) and 16 to 19 study programmes as appropriate, and the 
subjects/phases they teach 

 making sure the curriculum is implemented in line with leaders’ intentions and that teachers 
teach the subject curriculum effectively, focusing on the most important knowledge or 
concepts, presenting information clearly, checking pupils’ understanding systematically and 
adapting their teaching appropriately 

 using assessment effectively to inform teaching and learning, and to help pupils embed key 
concepts, use knowledge fluently and develop their understanding 
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Considering curriculum and teaching for different ages, 
phases and provision types 
When considering the factors above, inspectors take account of how they apply to different ages and 
stages of learning, and the needs of different groups of pupils. 
During all inspections, inspectors must evaluate how effectively pupils are enabled to secure strong 
foundations to access the curriculum. This involves evaluating how effectively the school 
supports pupils who are at the early stages of communication and language, reading, writing and 
mathematics, including older pupils whose development is not at their age-appropriate level. 
When evaluating curriculum and teaching, particularly in small schools, including those with 
mixed-age classes, inspectors recognise that leaders: 

 may share curriculum expertise and/or resources across schools  

 may adopt, adapt or construct their curriculum  

 may organise their curriculum differently to meet the needs of pupils who are in a class with 
a mix of different ages  

When evaluating provision for children in the early years, inspectors will also refer to the ‘early 
years’ evaluation area. When evaluating provision for students on 16 to 19 study programmes, 
inspectors will also refer to the ‘post-16 provision’ evaluation area. 
When inspectors evaluate curriculum and teaching for pupils with SEND in mainstream and 
specialist settings, they:  

 seek to understand the starting points of pupils with SEND 

 consider whether pupils have access to a suitable curriculum that builds on their knowledge 
and is adapted to their needs 

 recognise that pupils’ work can take many forms, and discuss this with leaders 

 consider whether pupils’ needs are properly considered and are met through the design and 
delivery of the curriculum, including taking into account any reasonable adjustments that 
need to be made  

 work closely with leaders and staff to understand their strategies to help pupils communicate 
and, where appropriate, use these strategies (with support from staff) to gather first-hand 
evidence 
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Gathering evidence about curriculum and teaching 

Strategic leadership of curriculum and teaching 
In gathering evidence about the strategic leadership of curriculum and teaching, 
inspectors consider the extent to which:  

 leaders have a comprehensive understanding of the quality of curriculum and teaching across 
the school 

 the curriculum (whether adopted, adapted or constructed) covers the statutory requirements 
set out in the basic curriculum (which includes the national curriculum, and relationships, sex 
and health education, and religious education)1 and is at least as ambitious in breadth and 
depth as the national curriculum; this curriculum is an entitlement for every pupil 

 the curriculum is designed to give pupils, especially disadvantaged pupils, those with SEND, 
those who are known (or previously known) to children’s social care, and those who may face 
other barriers to their learning and/or well-being, the knowledge they need to take advantage 
of opportunities, responsibilities and experiences in later life 

 leaders assure themselves that the curriculum is taught well; they identify areas for 
improvement and take effective action to tackle these, including through professional learning 
that ensures teachers develop the expertise needed to deliver the curriculum effectively  

 leaders can explain how they identify significant barriers to teaching and learning and how 
they take action to reduce those barriers 

 leaders deploy staff effectively so that all pupils have access to high-quality teaching 

Securing strong foundations for all pupils 
In gathering evidence about securing strong foundations for all pupils, inspectors 
consider the extent to which:  

 for primary-age pupils (and for older pupils where necessary), the curriculum prioritises 
accurate and fluent word reading, spelling, handwriting and mathematics 

 leaders prioritise ‘keeping up’ rather than ‘catching up’, quickly dealing with any identified 
gaps in pupils’ knowledge 

 the curriculum is designed to extend pupils’ language and vocabulary, both spoken and 
written, and increase their reading competency across all subjects 

 all pupils are explicitly taught how to communicate effectively through spoken language 
(oracy), articulate ideas, develop understanding and engage with others through speaking, 
listening and communication  

 teaching of reading is rigorous and sequenced, and develops pupils’ fluency, confidence and 
enjoyment; at all key stages, reading attainment is assessed accurately and gaps are tackled 
quickly and effectively, so that all pupils can access the whole curriculum  

 

1 Ofsted does not inspect denominational religious education in schools with a religious character.  
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For pupils in Reception and key stage 1, inspectors consider the extent to which: 

 the curriculum clearly identifies and prioritises the foundational knowledge and skills pupils 
need for later learning 

 staff engage pupils in high-quality interactions to develop their knowledge and vocabulary 
across all areas of learning 

 staff help pupils to articulate what they know and understand by scaffolding, modelling, 
extending and developing their ideas 

 staff build pupils’ emotional connection to language and help them gain awareness and 
control of their voices through songs, rhymes and poems  

 teachers prioritise daily story time; they read aloud and re-read high-quality stories, and talk 
about them to build pupils’ familiarity and understanding 

 staff provide enough teaching and practice for all pupils to become fluent in word reading, 
spelling, handwriting and number facts  

 staff provide enough teaching and practice for pupils to be able to count and calculate, and 
describe time, size and shape using correct mathematical terminology 

 staff ensure that pupils have sufficient foundational knowledge to complete tasks; they 
provide additional teaching and practice for those who need it 

For older pupils, including those in key stage 2 and beyond who have not yet secured the 
strong foundations they need to access the curriculum, inspectors consider the extent to 
which:  

 assessment accurately identifies any gaps in pupils’ foundational knowledge in communication 
and language, reading, writing and mathematics  

 ongoing, targeted teaching and practice are prioritised so that pupils quickly catch up  

 relevant leaders and other staff are supported to develop the expertise and experience to 
provide effective additional support and regularly check whether this is having the intended 
impact 

For pupils at the early stages of learning English as an additional language, inspectors 
consider the extent to which: 

 leaders and teachers recognise that these pupils already speak at least one language, and do 
not lower their expectations of them  

 teachers assess pupils’ English language proficiency accurately and regularly 

 teachers recognise that providing opportunities for pupils to talk with staff and peers during 
lessons is particularly important; teachers help pupils articulate what they know and 
understand by scaffolding, modelling, extending and developing their ideas 

 teachers focus on the vocabulary pupils need, including subject-specific vocabulary, to help 
them understand new concepts; they keep explanations clear and precise 

 teachers develop and extend pupils’ language carefully and deliberately, with plenty of 
repetition  

 teachers ensure that pupils learn to read using systematic synthetic phonics as soon as 
possible, so that they have access to a wide range of literature that will accelerate their 
understanding of English 
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School and subject curriculum 
In gathering evidence about the curriculum (including subject curriculums), inspectors 
consider the extent to which:  

 the curriculum is coherently planned and sequenced so that pupils build knowledge and skills 
sequentially and cumulatively 

 time is available within the curriculum for revisiting content and dealing with gaps in 
knowledge and skills  

 the curriculum has subject-specific rigour, so that pupils gain disciplinary knowledge and can 
answer subject-specific questions  

 leaders and teachers have a sophisticated understanding of the differences between subjects; 
this informs teachers’ choices and helps leaders precisely evaluate quality and take targeted 
actions for improvement 

 decisions about the curriculum are refined over time, based on evidence and insight from 
within and beyond the school 

Teaching 
In gathering evidence about teaching, inspectors consider the extent to which:  

 the school’s approach to teaching is based on an evidence-informed understanding of 
effective teaching and how pupils learn 

 teachers have expert knowledge of the subjects that they teach and, if they have gaps in 
their knowledge, they are supported so that ineffective teaching does not disadvantage pupils 

 teachers have a strong, shared understanding of the school’s curriculum and its approach to 
teaching and assessment 

 teachers present information clearly, promote appropriate discussion, check pupils’ 
understanding systematically, identify misunderstandings and adapt teaching as necessary to 
correct these 

 teaching resources and materials given to pupils enable them to achieve the aims of the 
curriculum 

 teachers teach the subject curriculum in a way that allows pupils to transfer key knowledge to 
long-term memory  

 teaching is sequenced so that new knowledge and skills build on what has been taught 
before and pupils can work towards clearly defined end points 

 leaders and teachers consider the most important knowledge and concepts that pupils need 
to know and focus on these; they prioritise feedback, retrieval practice and assessment 

 evidence informs the school’s approach to assessment; for example, assessment is used to 
help pupils embed and use knowledge fluently, to check understanding and inform teaching, 
or to understand different starting points and gaps 

 any gaps in pupils’ knowledge or skills are identified and tackled quickly 
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Inclusive curriculum and teaching 
In gathering evidence about an inclusive curriculum and teaching, inspectors consider 
the extent to which:  

 staff know how to identify and remove barriers to achievement for their pupils through 
effective curriculum design, formative assessment and adapting their practice to meet pupils’ 
needs 

 the school’s approach to the curriculum and teaching draws explicitly on the best available 
evidence, including high-quality research relating to supporting disadvantaged pupils, those 
with SEND, those who are known (or previously known) to children’s social care, and those 
who may face other barriers to their learning and/or well-being 

 any additional adults in the classroom are deployed to enable all pupils to access high-quality 
teaching from their class teacher and to develop pupils’ independence over time 

 reasonable adjustments or adaptations to the curriculum or teaching for specific pupils’ needs 
are well targeted and effective in reducing barriers; adaptations focus on pupils’ long-term 
success rather than short-term fixes; leaders consider the possible downsides of any 
adaptations and mitigate these 
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Grading curriculum and teaching 

Needs attention Expected standard Strong standard 

Curriculum and teaching are likely to be 
graded ‘needs attention’ when the 
expected standard has not been met.  
This may include when one or more of 
the following applies: 

 Leaders’ ambitions for the curriculum 
and teaching are appropriate, but 
weaknesses or inconsistencies in 
implementation have a negative impact 
on pupils in general or on a particular 
group.  

 Leaders have only recently started to 
take action to improve the curriculum 
and teaching. While their actions are 
appropriate, they are at an early stage. 
This means it is too soon to determine 
the impact of this work. 

 Leaders have considered appropriate 
adaptations to teaching for 
disadvantaged pupils, those with SEND, 
those who are known (or previously 
known) to children’s social care, and 
those who may face other barriers to 
their learning and/or well-being, but 
these adaptations are not well matched 
to pupils’ needs. 

Curriculum and teaching meet the 
‘expected standard’ when all the 
following apply:  
Leaders have an accurate and informed 
understanding of the quality of the curriculum 
and teaching across the school. They draw on 
this when deciding how to deploy staff and 
allocate resources, and to identify when timely 
action is needed to bring about improvement. 
Leaders ensure that the curriculum is suitable 
and well planned for each subject and year 
group. It identifies clear end points and is 
appropriately sequenced to build on what has 
already been taught and learned. 
Leaders ensure that the curriculum is generally 
taught well. Teachers draw on their knowledge 
of pupils’ needs and starting points and an 
evidence-informed understanding of effective 
teaching and how pupils learn. 
Leaders make sure that teachers have, or gain, 
the expertise they need for the subjects and 
phases they teach.  
Leaders ensure that all pupils who are at the 
early stages of learning to read are taught to 
do so through systematic synthetic phonics. 
Leaders and staff are particularly aware of 
pupils who have not yet secured the necessary 

Curriculum and teaching meet the ‘strong 
standard’ when the ‘expected standard’ 
has been met and all the following apply:  
Leaders make astute decisions about how the 
curriculum and teaching should adapt and 
evolve, based on their evidence and insight 
about how well pupils have learned what was 
intended. 
Leaders ensure that the curriculum is of a 
consistently high quality across subjects and 
year groups. Leaders have a sophisticated 
understanding of the differences between 
subjects, so that pupils’ learning at each stage 
can be secured quickly and shaped carefully in 
the anticipation of future learning.  
Leaders ensure that the curriculum is 
consistently taught well. Highly effective 
teaching is embedded across subjects and year 
groups. Teaching ensures that pupils 
consistently develop their language and 
vocabulary, both spoken and written, and 
increase their reading competency, across 
subjects. 
Teachers consistently make highly effective 
choices about what to teach, and when and 
how to teach it, in the context of the subject, 
phase and pupils’ needs.  
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Needs attention Expected standard Strong standard 
 

 

 

 

 

 

 

 

 

 

                                                                

foundations in communication and language, 
reading, spelling, handwriting and 
mathematics. They take appropriate action to 
secure this foundational knowledge.  
Leaders and staff generally use assessment 
well to check understanding and make changes 
to teaching and/or the curriculum, as 
necessary. 
Leaders and staff are clear about the 
importance of high-quality teaching, 
supplemented with targeted academic support. 
Any reasonable adjustments or adaptations to 
the curriculum or teaching for particular pupils 
are generally considered and implemented 
carefully. EHC plans are properly considered 
when designing and delivering the curriculum.   

The school’s approach to the curriculum and 
teaching for disadvantaged pupils, those with 
SEND, those who are known (or previously 
known) to children’s social care, and those who 
may face other barriers to their learning and/or 
well-being is implemented consistently well 
across the school to remove barriers to 
achievement for these pupils. 
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Urgent improvement 

Curriculum and teaching are likely to be graded ‘urgent improvement’ when any of the following apply: 

 Leaders’ understanding of the quality of the curriculum and/or teaching is inaccurate.  

 Leaders are not doing enough to tackle weaknesses in pupils’ education.  

 The curriculum lacks ambition, structure or coherence. Leaders have not considered its content and sequencing sufficiently.  

 The range of subjects is limited and narrow. It does not prepare pupils for adulthood or provide them with the knowledge they need to 
achieve and thrive in later life. 

 The curriculum lacks ambition for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social 
care, and those who may face other barriers to their learning and/or well-being. 

 Pupils with SEND do not receive a high-quality education and/or reasonable adjustments are not being made.  

 Pupils’ experiences in lessons do not help them to learn effectively what has been planned in the curriculum.  

 Leaders do not do enough to make sure that teachers develop sufficient expertise to teach the curriculum. 

 Teachers’ expectations are too low, either for all pupils or for particular groups. 

 Adaptations or reasonable adjustments do not meet pupils’ needs or they reflect low expectations for particular pupils or groups. 

 

Exceptional 

Inspectors may consider leaders’ work in curriculum and teaching to be ‘exceptional’ when the ‘strong standard’ has been met 
and all the following apply: 

 Exceptionally high standards in the curriculum and teaching have been sustained. Across all subjects and phases, well-planned, effective 
and highly responsive teaching quickly and securely develops the knowledge and skills pupils need to be successful. 

 Leaders’ actions have a transformational impact on the learning of disadvantaged pupils, those with SEND, those who are known (or 
previously known) to children’s social care, and those who may face other barriers to learning and/or well-being. These pupils are now 
exceptionally well prepared for current and later learning, and for future success. 

 There are no significant areas for improvement that leaders have not already prioritised. 

A923



 

Page 26 of 80 
 

If this grade is awarded, leaders should use their exceptional success in this evaluation area to: 

 support improvement across all aspects of their own school and/or group 

 share their learning and best practice externally to support system-wide improvement, for example with other schools, professionals, their 
community and stakeholders, including local and/or national networks 
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Achievement 
This evaluation area considers: 

 whether the school provides a high-quality education for all pupils (the impact), especially 
disadvantaged pupils, those with SEND, those who are known (or previously known) to 
children’s social care, and those who may face other barriers to their learning and/or well-
being, that gives them the necessary knowledge, skills and qualifications to succeed in life, 
and equips them for the next stage of their education, training or employment 

 pupils’ attainment and progress over time in national tests and examinations, where relevant 

 the progress that pupils make across the curriculum from their starting points, so that they 
know more, remember more and are able to do more  

Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, professional standards, research and inspection evidence indicate contribute most strongly 
to pupils’ achievement. 
These factors are: 

 securing important foundational knowledge in language and communication, reading, writing 
and mathematics so that pupils can access the whole curriculum  

 reading fluently at an age-appropriate level  

 securing the knowledge and skills pupils need before undertaking more complex tasks 

 ensuring that pupils make progress from their starting points, in that they know more, 
remember more and can do more; they learn what is intended, and develop broad and deep 
subject knowledge across the curriculum 

 equipping pupils to produce high-quality work that reflects the breadth and depth of their 
learning 

 equipping pupils to achieve well in national tests and examinations, where relevant, and 
across the wider curriculum  

 preparing pupils, at each phase, for the next stage of education, training or employment 
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Considering achievement for different ages, phases and 
provision types 
When considering the factors above, inspectors take account of how they apply to different ages and 
stages of learning, and the needs of different groups of pupils. 

In schools where published data from national tests and examinations is available, 
inspectors consider: 

 what the published data indicates about achievement over time, and use this as a starting 
point for discussions with leaders about achievement 

 how comprehensive the picture presented by published outcomes is (for example, what 
proportion of pupils or subjects the data is available for) and will be aware of the data’s gaps 
or limitations, for example in relation to small cohorts; inspectors take into account that 
published outcomes do not reflect the achievement of pupils in every year group, or of some 
groups, such as some pupils with SEND 

 how compelling the picture presented by published outcomes is (for example, the consistency 
of outcomes over time and whether performance is in line with, exceeds or falls below 
national averages) 

 evidence gathered on site to provide a fuller picture of achievement over time, particularly for 
groups of pupils or phases for which published data is not available 

 what published data, set alongside evidence gathered on site, indicates about pupils’ 
achievement over time 

Inspectors will not review internal data. However, they may discuss with leaders how they use 
internal assessment data, what it tells them about pupils’ achievement and what decisions they make 
as a result. 

When published data from national tests and examinations is not available, for example for 
some year groups, key stages or groups of pupils, including some pupils with SEND, inspectors 
consider evidence gathered on site to provide a picture of pupils’ achievement over time. This 
includes evidence from learning walks, pupils’ work, discussions with pupils and case sampling. They 
take particular care in gathering evidence on the progress over time of disadvantaged pupils, those 
with SEND, those who are known (or previously known) to children’s social care, and those who may 
face other barriers to their learning and/or well-being. 

When inspectors evaluate achievement in maintained nursery schools and schools with early 
years provision, they consider how quickly and securely children develop the necessary 
foundational knowledge to access later learning. This includes how they are supported to make the 
best possible start, and how children who might fall behind are supported to keep up so that all 
pupils can progress in their learning. 

When inspectors evaluate achievement in small schools, they bear in mind that published data for 
small cohorts is likely to fluctuate considerably. 

When inspectors evaluate achievement in schools with primary-age pupils, they consider: 

 how quickly and securely pupils develop a strong foundation in communication and language, 
reading, writing and mathematics; this includes how the youngest pupils are supported to 
make the best possible start, and how pupils who might fall behind are supported to keep up, 
so that all pupils can access the curriculum and progress in their learning 
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 whether pupils achieve well in national tests, where relevant 

 the extent to which pupils in key stage 2 have developed the knowledge and skills across the 
wider curriculum to prepare them for later study; inspectors bear in mind that for younger 
pupils and those at an earlier stage of developing their foundational knowledge, the school’s 
priority must be to secure the foundations that will support access to the wider curriculum 
and later learning  

When inspectors evaluate achievement in schools with secondary-age pupils, they consider: 

 whether pupils achieve well in national tests and examinations, where relevant 

 the extent to which pupils make progress across the whole curriculum and through key stage 
3, in preparation for key stage 4 and post-16 study 

 the extent to which gaps in knowledge are tackled for pupils who are at the early stages of 
securing their foundational knowledge (including reading fluency), so that they can access 
the wider curriculum 

When inspectors evaluate achievement in university technical colleges (UTCs) and studio 
schools, they: 

 bear in mind that the Progress 8 accountability measure is not the most appropriate 
performance indicator for UTCs and studio schools – these establishments generally start 
educating pupils at age 14 and focus on preparing them for their future careers 

 pay attention to other measures, particularly pupils’ destinations when they leave the UTC or 
studio school 

When inspectors evaluate the achievement of pupils with SEND in specialist or mainstream 
settings, they: 

 keep in mind that published outcomes data may not give a sufficiently detailed picture of the 
progress and achievement of some groups of pupils, or this data might not be available, and 
therefore evidence gathered on site is crucial to evaluating progress and achievement 

 consider pupils’ starting points and the progress they make from them; inspectors also want 
to understand the curriculum pathways of individuals or groups, and whether leaders have 
identified the right priorities for them and are ensuring that they make good progress  
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Gathering evidence about achievement 

Foundational knowledge 
In gathering evidence about foundational knowledge, inspectors consider the extent to 
which: 

 pupils have the age- and phase-appropriate knowledge and skills they need to progress to 
the next stage of learning, including: 

− language and communication skills that enable them to access the full curriculum 

− accurate and fluent reading  

− compositional skills 

− accurate spelling  

− legible and fluent handwriting 

− mathematical knowledge 

 pupils read widely and often, with age-appropriate comprehension 

 a strong culture of reading is embedded across the school, shown by pupils’ confidence in 
and enjoyment of reading, which sets them up to be lifelong readers 

Inclusive achievement: national tests and examinations 
In gathering evidence about attainment and progress in national tests and 
examinations, inspectors consider the extent to which: 

 pupils’ attainment and progress in national tests and examinations compare with national 
averages 

 the progress of disadvantaged pupils is in line with the progress of non-disadvantaged pupils 
nationally 

 any gaps between the attainment of the school’s disadvantaged pupils and the attainment of 
non-disadvantaged pupils nationally are closing 

 where published attainment and/or progress data is not available, including for pupils with 
SEND, pupils generally make suitable progress from their starting points 

 pupils gain the relevant qualifications they need to progress to the next stage of their 
education, training or employment 

Inclusive achievement: across the curriculum 
In gathering evidence about achievement across the wider curriculum, inspectors 
consider the extent to which: 

 pupils have the foundational knowledge they need by the end of key stage 1 to ensure that 
they are ready for key stage 2 

 pupils in key stage 1 and 2 develop their knowledge and skills across the wider curriculum to 
prepare them for further study, particularly as they progress into key stage 3  
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 secondary-age pupils develop detailed knowledge and skills across the key stage 3 
curriculum, preparing them well for key stage 4 and more advanced study post-16 

 pupils have the necessary knowledge, skills and/or qualifications for the next stage of their 
education, employment or training, including a strong grounding in English and mathematics 

 

A929



 

Page 32 of 80 
 

 

Grading achievement 

Needs attention Expected standard Strong standard 

Achievement is likely to be graded ‘needs 
attention’ when the ‘expected standard’ 
has not been met.  
This may include when one or more of 
the following applies: 

 Although many pupils achieve well, a 
significant minority have gaps in their 
learning, which hinders their 
achievement. 

 Leaders have only recently started to 
take action to improve achievement. 
While their actions are appropriate, they 
are at an early stage. This means it is 
too soon to determine the impact of 
this work.  

 Pupils’ attainment and progress are 
inconsistent or not as good as they 
need to be over time. 

 Leaders are taking appropriate action to 
improve the achievement of 
disadvantaged pupils, those with SEND, 
those who are known (or previously 
known) to children’s social care, and 
those who may face other barriers to 
their learning and/or well-being. 
However, currently, a significant 

Achievement meets the ‘expected 
standard’ when all the following apply:  
On the whole, pupils are ready for the next 
stage of education, employment or training. 
They generally have appropriate knowledge 
and skills across the curriculum, as reflected in 
the quality of their responses and the work 
they produce. 
Pupils develop the foundational knowledge and 
skills they need, including language and 
communication skills. Pupils who are at the 
start of their education (and older pupils, 
where necessary) largely secure the necessary 
accuracy and fluency in word reading, spelling, 
handwriting and number facts. Any gaps in 
pupils’ foundational knowledge or skills are 
closing quickly. 
On the whole, pupils achieve well. This will be 
reflected in their attainment and progress in 
national tests and examinations, which are 
broadly in line with national averages, including 
for disadvantaged pupils.  
Disadvantaged pupils, those with SEND, those 
who are known (or previously known) to 
children’s social care, and those who may face 
other barriers to their learning and/or well-
being generally make suitable progress from 

Achievement meets the ‘strong standard’ 
when the ‘expected standard’ has been 
met and all the following apply:  
Pupils, including disadvantaged pupils, those 
with SEND, those who are known (or 
previously known) to children’s social care, and 
those who may face other barriers to their 
learning and/or well-being, consistently achieve 
well, develop detailed knowledge and skills, 
and produce high-quality work across the 
curriculum. 
Typically, this achievement will be reflected in 
above-average outcomes in national tests and 
examinations over time, including for 
disadvantaged pupils. Any gaps are quickly 
narrowing.   
All pupils, including the groups above, are 
consistently well prepared for the next stage in 
their education, employment or training. 
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Needs attention Expected standard Strong standard 
minority of these pupils do not achieve 
well from their starting points. 

their starting points. They develop appropriate 
knowledge and skills to enable them to 
progress to the next stage. Any gaps in their 
knowledge or skills are closing quickly. 
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Urgent improvement 

Achievement is likely to be graded ‘urgent improvement’ when any of the following apply:  

 Pupils lack the foundations of communication, reading, writing or mathematical knowledge (taking into account that some pupils with SEND 
may not establish these foundations). Gaps in foundational knowledge are not tackled quickly or effectively.  

 Pupils have not gained the knowledge and skills and/or any qualifications they need to progress to the next stage of education, training or 
employment.  

 The progress that disadvantaged pupils make is consistently well below that of other pupils nationally and shows little or no improvement. 

 

Exceptional 

Inspectors may consider leaders’ work in achievement to be ‘exceptional’ when the ‘strong standard’ has been met and all the 
following apply: 

 Exceptionally high standards of achievement have been sustained. Across all subjects and phases, pupils achieve consistently well, 
developing detailed knowledge and skills. This will be reflected in consistently high outcomes in national tests and examinations (where 
available). 

 Leaders’ actions have a transformational impact on the achievement of disadvantaged pupils, those with SEND, those who are known (or 
previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. These pupils now 
achieve consistently high outcomes and are exceptionally well prepared for their next steps. The difference between the attainment rate of 
the school’s disadvantaged pupils and that of all non-disadvantaged pupils nationally is far narrower over time than the difference between 
the attainment rate of all disadvantaged pupils nationally and that of non-disadvantaged pupils nationally.   

 There are no significant areas for improvement that leaders have not already prioritised. 

If this grade is awarded, leaders should use their exceptional success in this evaluation area to: 

 support improvement across all aspects of their own school and/or group 

 share their learning and best practice externally to support system-wide improvement, for example with other schools, professionals, their 
community and stakeholders, including local and/or national networks 
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Attendance and behaviour 
This evaluation area considers: 

 whether leaders and other staff create a calm, orderly, respectful, supportive and positive 
environment in which pupils can thrive 

 the impact of the school’s work on the attendance, behaviour and attitudes of all pupils, 
especially disadvantaged pupils, those with SEND, those who are known (or previously 
known) to children’s social care, and those who may face other barriers to their learning 
and/or well-being, such as young carers 

Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, research and inspection evidence indicate contribute most strongly to pupils’ positive 
attendance, behaviour and attitudes.  
These factors are: 

 prioritising pupils’ attendance and punctuality, as well as their positive behaviour and 
attitudes to learning, so that pupils benefit from the education and experiences the school 
offers 

 fostering a positive and respectful culture in which staff know, support and care about pupils, 
including the groups of pupils listed above 

 having clear policies for attendance and behaviour that are applied effectively and 
proportionately 

 staff applying clearly defined consequences consistently and fairly when needed  

 setting clear routines and expectations for pupils’ behaviour across all aspects of school life, 
not just in the classroom 

 developing pupils’ motivation and positive attitudes to learning, since these are important 
predictors of attainment and instil important behaviours for future learning 

 creating an environment in which pupils feel safe, and in which bullying, unlawful 
discrimination, harassment (including sexual harassment), victimisation, physical and sexual 
abuse and/or violence and emotional abuse – online or offline – are not accepted and are 
dealt with quickly, consistently and effectively 
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Considering attendance and behaviour for different 
ages, phases and provision types 
When considering the factors above, inspectors take account of how they apply to different ages and 
stages of learning, and the needs of different groups of pupils. 

In maintained nursery schools and early years in schools, inspectors: 

 bear in mind that attendance is not compulsory until the start of the term following a child’s 
fifth birthday 

 consider how leaders communicate with families to support and instil positive habits of 
attendance before children begin formal schooling 

In early years and key stages 1 and 2 provision, inspectors will consider: 

 the fact that pupils’ punctuality and attendance may depend on parents, and the school’s 
response to this 

 how well staff teach pupils daily routines and habits to promote positive learning 

For pupils with SEND in mainstream and specialist settings, inspectors:  

 consider how leaders and staff support pupils with emotional, mental health or medical needs 
that affect attendance, and how they help these pupils to attend more regularly; this may 
include working with parents and professionals 

 bear in mind that some pupils may need additional support to help them manage their 
behaviour and emotional regulation; inspectors explore leaders’ work over time and its impact 
on helping pupils to meet high expectations 

 consider how leaders and staff work with medical professionals and other specialists to 
support access to education and attendance at school, as appropriate, for pupils who are 
educated under section 19 (of the Education Act 1996) duties because they are unwell, 
including those educated in hospitals 

Some schools have a significant proportion of pupils who join with previously low attendance or 
following disruption to their education (including in alternative provision and UTCs). In these schools, 
inspectors recognise that this may affect overall attendance or rates of persistent absence. They 
therefore pay particular attention to the impact of the school’s work to improve attendance rapidly 
for these pupils and to maintain improvements over time.    
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Gathering evidence about attendance and behaviour 

Strategic leadership of attendance and behaviour 
In gathering evidence about the strategic leadership of attendance and behaviour, 
inspectors consider the extent to which leaders: 

 know and understand their pupils, the influences on them given the context of the school and 
the challenges they may face in maintaining positive behaviour

 promote good attitudes to learning and regular attendance, especially for disadvantaged 
pupils, those with SEND, those who are known (or previously known) to children’s social care, 
and those who may face other barriers to their learning and/or well-being

 pay close attention to every element of the school’s work to make sure that the school is a 
place that pupils want to attend

 have high expectations for all pupils’ attendance, behaviour and attitudes, and design effective 
policies that communicate these high expectations clearly to all staff, pupils and parents, 
including expectations related to mobile phones

 implement agreed policies effectively so that they are applied consistently by staff

 have an informed and accurate understanding of what is working well and where improvement 
is needed, including through using day-to-day processes and detailed data analysis to identify, 
anticipate, prevent and improve poor attendance and behaviour, including bullying

 have developed a clear, strategic plan to tackle improvement priorities, demonstrate a record 
of improvement and ensure a high standard of attendance, behaviour and attitudes

Attendance 
In gathering evidence about attendance, inspectors consider the extent to which: 

 leaders place a high priority on improving attendance and punctuality, at whole-school level
and for different groups, including for those who are occasionally, persistently and severely
absent

 pupils attend well, including disadvantaged pupils, those with SEND, those who are known (or
previously known) to children’s social care, and those who may face other barriers to their
learning and/or well-being, such as young carers; if this is not the case, attendance is
improving towards national averages and the school’s pre-pandemic levels

 leaders and staff pay close attention to the needs of the groups of pupils listed above, so that
they attend regularly and come to school on time

 leaders and staff pay close attention to the needs of pupils who are absent because of mental
or physical ill-health, so that they attend regularly and come to school on time

 leaders do not stop striving for whole-school improvement once attendance reaches national
averages

 leaders and staff communicate their expectations about attendance clearly, strongly and
consistently to pupils so that they are well understood
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 leaders and staff understand the importance of paying close attention to pupils’ attendance, 
take opportunities to promote good attendance and act on absence or declines in attendance 
promptly 

 staff complete attendance and admissions registers accurately, and the day-to-day processes 
to follow up on absences are established and effective 

 leaders work with parents, local authorities and other agencies, including the virtual school 
head, to communicate expectations about attendance and improve it; this includes any multi-
agency work for disadvantaged pupils, those with SEND, those who are known (or previously 
known) to children’s social care, and those who may face other barriers to their learning 
and/or well-being 

Behaviour, including bullying 
In gathering evidence about behaviour, including bullying, inspectors consider the 
extent to which: 

 leaders and staff establish appropriate routines and explicitly teach and model the behaviour 
they expect from pupils, so that these are well understood 

 approaches are adapted to meet pupils’ individual needs as necessary 

 leaders train and support teaching and non-teaching staff to challenge poor behaviour, 
including low-level disruption that prevents learning, and they agree on consequences for 
poor behaviour and apply these confidently and consistently  

 poor behaviour is prevented from disrupting lessons or the school’s day-to-day life 

 relationships between pupils and staff show kindness, courtesy, empathy and respect, 
reflecting a positive culture  

 leaders and staff create a positive environment in which bullying, unlawful discrimination, 
harassment, including sexual harassment, victimisation, physical and/or sexual violence and 
derogatory language are not tolerated 

 leaders recognise that bullying takes various forms, and is often motivated by prejudice 
against particular groups, for example on grounds of race, religion or belief, sex, sexual 
orientation, gender reassignment, SEND, or because a pupil is adopted, in care or has caring 
responsibilities; it might be motivated by actual differences between pupils, or perceived 
differences 

 leaders ensure that the school has a culture in which staff are trained and empowered to deal 
with child-on-child violence; they assume it happens in the community and, potentially, in 
school, even in the absence of specific reports, so establish a whole-school approach to tackle 
it 

 pupils feel confident reporting incidents of bullying, aggression, unlawful discrimination or 
derogatory language when these occur, and leaders deal with them quickly and effectively so 
that they are not allowed to spread 

 leaders and staff support pupils who are affected by bullying, aggression, unlawful 
discrimination or derogatory language so that they feel safe and confident at school  

 sanctions, including isolation, suspension and permanent exclusion, are used proportionately 
and appropriately to tackle behaviour that does not reflect leaders’ high expectations 

 leaders reintegrate suspended pupils and those returning from off-site direction and 
alternative provision carefully on their return to school and manage their behaviour effectively 
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 leaders work with pupils and parents to communicate expectations about behaviour and to 
foster partnerships between home and school 

 leaders work with the local authority, other agencies and partners, where necessary, to 
support effective and continuing improvements to behaviour 

Attitudes to learning 
In gathering evidence about attitudes to learning, inspectors consider the extent to 
which: 

 pupils arrive at lessons punctually and settle quickly 

 low-level disruption is anticipated, responded to and dealt with, so that it is uncommon and 
does not disrupt lessons 

 pupils are taught how to study effectively and do so, developing increasing independence, 
resilience to setbacks and persistence in the face of difficulties 

 pupils are committed to their learning, motivated, self-confident, and able to work 
cooperatively and collaboratively with their peers and staff 

 pupils take pride in their achievements and the work they produce 

Inclusive approaches to attendance and behaviour 
In gathering evidence about inclusive approaches to attendance and behaviour, 
inspectors consider the extent to which: 

 staff have the necessary expertise, confidence and support to adapt behaviour policies and 
practices appropriately and consistently for pupils with specific needs 

 staff make reasonable adjustments and adaptations when considering pupils’ needs, 
challenges and barriers, while maintaining high expectations for what all pupils can achieve 

 leaders and staff use timely, well-chosen, targeted interventions to support those who need 
additional help in meeting and sustaining the school’s high expectations of attendance, 
behaviour and attitudes to learning.  

 leaders monitor, evaluate and amend any specific approaches, reasonable adjustments, 
adaptations and interventions to account for pupils’ changing circumstances and/or needs 

 leaders and staff make sure that (when they are needed) part-time timetables are short term 
and have defined end points, and plans for supporting pupils’ return to full-time education are 
clear and appropriate 

 leaders and staff make sure that restrictive physical intervention is used as a last resort, and 
that these incidents are analysed carefully to minimise the need for the use of force 

 when alternative provision is used, leaders monitor pupils’ attendance carefully, both daily 
and over time, and take swift and effective action when pupils do not attend 

 leaders, staff and pupils have established a culture across the school where relationships 
between adults and pupils are open, respectful and harmonious 

 pupils who need support to improve their attendance, behaviour and attitudes to learning 
show improvements over time 
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Grading attendance and behaviour 

Needs attention Expected standard Strong standard 

Attendance and behaviour are likely to be 
graded ‘needs attention’ when the 
‘expected standard’ has not been met.  
This may include when one or more of 
the following applies:  

 Leaders have appropriate ambitions 
and/or expectations for pupils’ 
attendance, behaviour and attitudes, 
but weaknesses or inconsistencies in 
practice mean that these have a limited 
impact on pupils or a particular group of 
pupils. 

 Leaders have only recently started to 
take action to improve pupils’ 
attendance, behaviour and/or attitudes. 
While their actions are appropriate, they 
are at an early stage. This means it is 
too soon to determine the impact of 
this work. 

 Support for disadvantaged pupils, those 
with SEND, those who are known (or 
previously known) to children’s social 
care, and those who may face other 
barriers to their learning and/or well-
being is not improving their attendance, 
behaviour and/or attitudes to learning. 

Attendance and behaviour meet the 
‘expected standard’ when all the 
following apply:  
Leaders and staff have an informed and 
accurate understanding of matters related to 
attendance, behaviour and attitudes. They 
establish effective strategies to tackle any 
issues.  
Leaders establish high expectations for all 
pupils about behaviour, built on positive 
relationships, and on rules and routines that 
staff and pupils generally understand.  
Leaders ensure that staff maintain and 
reinforce the same high expectations, acting as 
role models and teaching positive behaviour. 
Leaders and staff generally apply agreed rules 
and sanctions effectively. Suspension and 
permanent exclusion are used appropriately.  
Leaders and staff usually ensure that incidents 
of bullying, unlawful discrimination, 
harassment, victimisation, physical and/or 
sexual violence and derogatory language are 
dealt with quickly and effectively. 
Pupils generally behave well, follow the agreed 
school routines and show positive attitudes to 

Attendance and behaviour meet the 
‘strong standard’ when the ‘expected 
standard’ has been met and all the 
following apply:  
Leaders and staff have established a culture 
that is highly conducive to learning, in which 
pupils of all ages flourish. Leaders respond to 
the school’s and pupils’ changing circumstances 
and needs swiftly and skilfully.  
Pupils show self-discipline and dedication to 
their learning. They learn how to manage their 
own emotions and resolve conflict with others. 
They consistently show high levels of respect 
for others and rarely need to be reminded 
about positive behaviour. Older pupils’ 
behaviour, including consideration for others, 
sets an excellent example. 
Tailored and responsive reasonable 
adjustments and adaptations, interventions 
and/or support for pupils who need help to 
improve their behaviour have a demonstrable 
impact. 
The importance of high attendance is 
consistently promoted well by leaders and 
staff. High-quality training and support enable 
them to have supportive but challenging 
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Needs attention Expected standard Strong standard 
Support is not adapted to keep up with 
pupils’ changing circumstances. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                                   

their learning. This contributes to a safe and 
calm environment. 
Leaders analyse attendance information 
closely, at whole-school level and for different 
groups to identify patterns and trends. They 
use this analysis well to identify the causes of 
poor attendance, intervene early and remove 
barriers. 
Overall attendance is broadly in line with 
national averages or shows an improving trend 
over time.  
Attendance is improving, including the 
attendance of pupils who are persistently or 
severely absent and individuals or groups that 
leaders have focused on. 
Any reasonable adjustments or adaptations to 
attendance and/or behaviour strategies are 
timely and appropriate, including for 
disadvantaged pupils, those with SEND, those 
who are known (or previously known) to 
children’s social care, and those who face 
barriers to their learning and/or well-being, 
such as young carers. Any interventions are 
timely, well chosen and targeted. 

conversations with pupils and families when 
attendance needs to improve. 
Leaders’ actions to identify and tackle barriers 
to attendance result in high attendance or 
rapid and/or notable improvement, both overall 
and for individuals and groups. 
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Urgent improvement 

Attendance and behaviour are likely to be graded ‘urgent improvement’ when any of the following apply:  

 Leaders’ expectations of pupils’ attendance, behaviour and attitudes are not high enough. This negatively affects pupils’ achievement, their 
enjoyment and their sense of belonging at school. 

 Leaders do not take effective action to secure pupils’ positive attendance and/or behaviour. They do not have a consistent, whole-school 
approach to maintaining discipline. Support for staff to manage behaviour is weak. 

 Leaders do not have a strategic approach to tackling poor attendance. They do not monitor or evaluate pupils’ attendance properly, 
including at alternative provision, to identify accurately the barriers to improving attendance and to establish and implement a clear action 
plan. 

 Attendance is consistently low. It shows little or no sign of sustained improvement over time, overall or for significant groups. 

 A significant minority of pupils show a lack of respect for each other and/or staff and a lack of self-discipline. Pupils frequently ignore or 
refuse staff’s requests to moderate their conduct.  

 Incidents of bullying and/or prejudiced and discriminatory behaviour, both direct and indirect, are frequent and/or tolerated. 

 Pupils’ lack of engagement and persistent, low-level and/or high-level disruption contribute to reduced learning and/or disorderly conduct, 
within classrooms and/or around the school. 

 Leaders do not take pupils’ concerns seriously. Problems escalate because leaders act too slowly. Pupils have little confidence in the school’s 
ability to tackle bullying, unlawful discrimination, harassment, victimisation, violence and/or discriminatory behaviour. 

 Use of force or restrictive intervention is excessive and/or unsafe. 

 Sanctions, suspensions and/or permanent exclusions are used inappropriately. 

  

A940



 

Page 43 of 80 
 

 

 

Exceptional 

Inspectors may consider leaders’ work in attendance and behaviour to be ‘exceptional’ when the ‘strong standard’ has been met 
and all the following apply: 

 Exceptional standards of attendance and behaviour have been sustained over time so that there is a highly inclusive culture in which all 
pupils feel that they belong. Pupils who need it receive exceptional and tailored support from highly skilled staff to improve their attendance 
and behaviour, with perceptible results. 

 Leaders’ actions have a transformational impact on how well disadvantaged pupils, those with SEND, those who are known (or previously 
known) to children’s social care, and those who may face other barriers to their learning and/or well-being achieve and flourish across all 
areas of school life. 

 There are no significant areas for improvement that leaders have not already prioritised. 

If this grade is awarded, leaders should use their exceptional success in this evaluation area to: 

 support improvement across all aspects of their own school and/or group 

 share their learning and best practice externally to support system-wide improvement, for example with other schools, professionals, their 
community and stakeholders, including local and/or national networks 
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Personal development and well-being 
This evaluation area is focused on the personal development and well-being of pupils.  
This evaluation area considers: 

 whether leaders establish a suitable and coherent programme of personal development, 
through both the curriculum and the wider opportunities and experiences they provide for 
pupils  

 whether the school supports pupils to develop the knowledge and skills they need for 
participation and success in later life  

 whether the school promotes pupils’ wider development, character and well-being, ensuring 
that they receive the care and support to achieve and thrive, in school and beyond 

 pupils’ spiritual, moral, social and cultural (SMSC) development, which can be seen across the 
school’s activities  

Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, research and inspection evidence indicate contribute most strongly to personal 
development and well-being.  
These factors are: 

 ensuring that the curriculum contributes to pupils’ personal development and their SMSC 
development 

 supporting pupils to become responsible, respectful and active citizens who can play their 
part in public life as young people and adults 

 developing and deepening pupils’ understanding of the fundamental British values of 
democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with 
different faiths and beliefs  

 promoting equality of opportunity so that all pupils can thrive together and understand that 
individual characteristics make people unique; this includes, but is not limited to, an age-
appropriate understanding of the protected characteristics defined in the Equality Act 2010 

 developing pupils’ character so that they reflect wisely, learn eagerly, behave with integrity 
and cooperate consistently well with others  

 developing pupils’ confidence, resilience and knowledge so that they can keep themselves 
mentally healthy 

 enabling pupils to recognise online and offline risks to their well-being – for example, risks 
from criminal and sexual exploitation, domestic abuse, female genital mutilation, forced 
marriage, substance misuse, gang activity, radicalisation and extremism – and making them 
aware of the support that is available 

 enabling pupils to recognise the dangers of using technology and social media inappropriately 

 developing pupils’ understanding of how to keep physically healthy, eat healthily and maintain 
an active lifestyle, including by providing them with enrichment activities and opportunities to 
be active during the school day 

 developing pupils’ age-appropriate understanding of healthy relationships through 
relationships and sex education 
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 supporting pupils’ readiness for the next phase of education, training or employment so that 
they are equipped to make the transition successfully, including by providing impartial careers 
information, education, advice and guidance for secondary-age pupils 
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Considering personal development for different ages, 
phases and provision types 
When considering the factors above, inspectors take account of how they apply to different ages and 
stages of learning, and the needs of different groups of pupils. 

When inspectors evaluate personal development and well-being in maintained nursery schools 
and schools with early years provision, they consider whether the personal development 
programme is aligned with the EYFS educational programme for personal, social and emotional 
development (PSED). 

When inspectors evaluate personal development and well-being for pupils with SEND in 
mainstream and specialist settings, they: 

 seek to understand the school’s priorities for the personal development of individual pupils 
and its approaches to developing and providing a personal development programme, 
including careers education, matched to pupils’ needs 

 understand that pupils’ participation in enrichment opportunities may vary according to their 
needs and circumstances  

 recognise that these pupils may face increased risks relating to their age rather than their 
developmental stage; inspectors want to understand how the school supports pupils with 
SEND to access, in ways that are developmentally suitable, the age-appropriate content they 
need to keep themselves healthy and safe 
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Gathering evidence about personal development and 
well-being 

Strategic leadership of personal development and well-being 
In gathering evidence about the strategic leadership of personal development and well-
being, inspectors consider the extent to which: 

 leaders ensure that the personal development programme (which includes taught content 
and wider opportunities and experiences) is broad, coherently planned and suitable for the 
school’s context, and that the programme and the school’s wider work reinforce one another 

 leaders ensure that staff have the knowledge and skills they need to teach the content of the 
personal development programme, and this content is planned, taught and assessed in line 
with the best available evidence 

The personal development programme 
In gathering evidence about the personal development programme, including pupils’ 
SMSC development, inspectors consider the extent to which: 

 the personal development curriculum meets statutory requirements 

 the curriculum and wider opportunities prepare pupils for life beyond school 

 pupils develop their ability to be reflective about their own beliefs (religious or otherwise) and 
perspective on life, including developing their knowledge of, and respect for, different 
people’s faiths, feelings and values 

 pupils gain a sense of enjoyment and fascination in learning about themselves, others and 
the world around them, using imagination and creativity in their learning and being willing to 
reflect on their experiences 

 pupils’ talents and interests are nurtured, developed and extended through a range of 
opportunities   

 pupils are willing to participate in – and respond to – artistic, musical, sporting and cultural 
opportunities  

 pupils develop their ability to recognise the difference between right and wrong, including: 

− understanding the consequences of their behaviour and actions, and readily applying this 
understanding in their own lives 

− recognising legal boundaries and respecting the civil and criminal law of England 

− offering reasoned views about moral and ethical issues 

 pupils learn how to manage their own emotions and resolve conflict with others  

 pupils are given meaningful opportunities to:  

− prepare effectively for adulthood and life in modern Britain  

− acquire the knowledge they need to achieve and thrive in later life 
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− develop their understanding of the protected characteristics and the fundamental British 
values of democracy, the rule of law, individual liberty, and mutual respect for and 
tolerance of those with different faiths and beliefs 

− learn how to be responsible, respectful, active citizens who contribute positively to society 

 pupils are taught to recognise online and offline risks to their well-being, such as the dangers 
of sharing personal information and the impact of viewing harmful content online, and risks 
related to criminal and sexual exploitation, domestic abuse, female genital mutilation, forced 
marriage, substance misuse, gang activity, radicalisation and extremism; they are made 
aware of the support available 

 pupils know how to keep themselves safe and healthy, including how to look after their 
mental health and how to maintain an active lifestyle 

 pupils have an age-appropriate understanding of healthy relationships 

 pupils know how to discuss and debate issues and ideas in a considered way and how to 
engage with views, beliefs and opinions that differ from their own 

Careers education 
In gathering evidence about careers education, inspectors consider the extent to which: 

 leaders ensure that all secondary-age pupils are well prepared and supported to progress in 
education, employment or training, including continuing in education or training until at least 
their 18th birthday 

 where relevant, there is an appropriate careers programme that meets the Gatsby 
Benchmarks and includes impartial advice and guidance from a qualified careers adviser, 
opportunities for workplace experiences, and engagement with employers, colleges, training 
providers and universities 

 secondary-age pupils have an appropriate understanding of relevant trends in local and 
national employment and the implications of the choices they make in relation to these 

 pupils with SEND develop independence, contribute to their community, make positive 
friendships and are supported to be as healthy as possible 

Pastoral support 
In gathering evidence about pastoral support, inspectors consider the extent to which: 

 leaders and staff know their pupils and are vigilant in identifying individuals or groups who 
need additional pastoral support 

 pastoral support is well matched to pupils’ needs and targeted at those who may need extra 
guidance or care, or support for their emotional health or well-being; it deals with immediate 
issues and any underlying issues, in order to prevent problems recurring  

 effective relationships with parents, local authorities and other external agencies are drawn 
on to strengthen pastoral support 

 pupils understand what support is available and access pastoral care when they need it; 
leaders listen to, and take account of, pupils’ views about their needs 

 record-keeping, day-to-day processes and data analysis ensure that pastoral support is 
effective 

A946



 

Page 49 of 80 
 

 

Inclusive personal development and well-being 
In gathering evidence about inclusive personal development and well-being, including 
pupils’ SMSC development, inspectors consider the extent to which: 

 pupils feel welcome, valued and respected and that they belong within the school community  

 all pupils, especially disadvantaged pupils, those with SEND, those who are known (or 
previously known) to children’s social care, and those who may face other barriers to their 
learning and/or well-being, such as young carers, benefit from high-quality personal 
development opportunities 

 all pupils have equal access to and participate in interesting and relevant extra-curricular 
activities 

 all pupils benefit from high-quality careers education opportunities, where relevant, including 
the groups of pupils listed above 

 pupils understand, appreciate and respect differences in the world and its people; they 
celebrate what we have in common across cultural, religious, ethnic and socioeconomic 
communities 

 pupils respect the different protected characteristics defined in the Equality Act 2010 and do 
not tolerate bullying, unlawful discrimination, harassment or victimisation 

 pupils have the opportunity to develop a range of social skills in different contexts, for 
example working and socialising with other pupils, including those from different religious, 
ethnic and socioeconomic backgrounds 

 reasonable adjustments or adaptations to the personal development curriculum or teaching 
for pupils are well targeted, effective in reducing barriers to their learning and/or well-being 
and focused on pupils’ long-term success rather than short-term fixes; leaders consider the 
possible downsides of any adaptations and mitigate these 

 pupils who attend alternative provision continue to receive a suitable personal development 
and relationships and health education (RHE)/relationships and sex education, health 
education (RSHE) programme 
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Grading personal development and well-being 

Needs attention Expected standard Strong standard 

Personal development and well-being are 
likely to be graded ‘needs attention’ 
when the ‘expected standard’ has not 
been met.  
This may include when one or more of 
the following applies: 
 Leaders have appropriate ambitions for 

pupils’ personal development and well-
being but weaknesses or 
inconsistencies in practice have a 
negative impact on pupils in general or 
on a particular group. 

 Leaders have only recently started to 
take action to improve pupils’ personal 
development and well-being. While 
their actions are appropriate, they are 
at an early stage. This means it is too 
soon to determine the impact of this 
work. 

 Leaders have considered pupils’ needs 
when developing the personal 
development programme, but it is not 
well matched to, or does not keep up 
with, their evolving circumstances. 

 
 
 

Personal development and well-being 
meet the ‘expected standard’ when all 
the following apply:  
A coherent and appropriate programme of 
personal development extends across the 
taught curriculum and wider opportunities and 
experiences. It makes a positive difference to 
pupils and enables them to develop spiritually, 
morally, socially and culturally.  
The personal development programme includes 
a suitable and well taught RHE/RSHE 
programme, which develops pupils’ knowledge. 
Pupils develop their understanding of, and 
respect for, protected characteristics, 
fundamental British values and cultural 
diversity in modern Britain. 
Pupils have a range of suitable opportunities 
that broaden their experiences and enable 
them to develop their talents and interests in 
areas such as the arts, music and sport.  
The school’s careers education, where relevant, 
prepares pupils for future education, 
employment or training. The school is making 
steady progress towards the Gatsby 
benchmarks. 

Personal development and well-being 
meet the ‘strong standard’ when the 
‘expected standard’ has been met and all 
the following apply:  
Pupils develop secure and detailed knowledge 
across the personal, social, health and 
economic education, relationships and (where 
relevant) sex education programme and 
citizenship curriculum. 
Pupils are confident, resilient and independent. 
They are reflective, behave with integrity and 
cooperate consistently well with others. They 
are very well prepared for life beyond school. 
Leaders and staff have a deep understanding 
of all their pupils and are systematic in 
anticipating and identifying which individuals or 
groups might need additional pastoral support. 
What is provided is highly effective. 
Secondary-age pupils have a wide range of 
opportunities to learn about their options for 
education, support and training after school. 
The school engages well with employers in the 
local area to ensure that pupils are well 
informed. Pupils know what they need to do to 
achieve their ambitions. 
The programme of personal development is 
extensive and carefully tailored to the school’s 
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Needs attention Expected standard Strong standard 
 
 
 
 
 
 
 
 
                                                                     

Effective pastoral support meets pupils’ needs. 
They are confident in accessing it when they 
need it. 
The personal development programme is an 
entitlement for every pupil. Leaders track 
participation. They take steps to ensure that 
pupils, including disadvantaged pupils, those 
with SEND, those who are known (or 
previously known) to children’s social care, and 
those who may face other barriers to their 
learning and/or well-being, for example young 
carers, can participate appropriately. 
Reasonable adjustments or adaptations are 
made for them.  

context and pupils’ aspirations. Pupils, including 
disadvantaged pupils, those with SEND, those 
who are known (or previously known) to 
children’s social care, and those who may face 
barriers to their learning and/or well-being, 
participate and benefit fully. 
Evidence of the impact of the personal 
development programme is clear on the 
outcomes and experiences of pupils, including 
the groups of pupils listed above. 
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Urgent improvement 

Personal development and well-being are likely to be graded ‘urgent improvement’ when any of the following apply:  
 A significant minority of pupils do not receive a wide, rich range of experiences. 
 Pupils do not receive the pastoral support they need. 
 Leaders and/or governors/trustees undermine or fail to promote equality and diversity. 
 Significant weaknesses in the quality of the school’s personal development programme are not identified or tackled. 
 Leaders have established a culture and/or environment that places pupils under undue pressure or undermines their emotional health 

and/or well-being. 
 The curriculum fails to teach pupils about healthy relationships in line with the statutory relationships and sex education guidance. 

 

Exceptional 

Inspectors may consider leaders’ work in personal development and well-being to be ‘exceptional’ when the ‘strong standard’ has 
been met and all the following apply: 
 Exceptionally high standards of personal development and well-being have been sustained. Pupils feel well supported, develop consistently 

detailed knowledge and skills, make a strong positive contribution to the school’s inclusive culture and are exceptionally well prepared for 
their next steps and for life beyond school. 

 Leaders’ actions have a transformational impact on the personal development and well-being of disadvantaged pupils, those with SEND, 
those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-
being. These pupils are now able to thrive in school and beyond the school. 

 There are no significant areas for improvement that leaders have not already prioritised. 
If this grade is awarded, leaders should use their exceptional success in this evaluation area to: 

 support improvement across all aspects of their own school and/or group 

 share their learning and best practice externally to support system-wide improvement, for example with other schools, professionals, their 
community and stakeholders, including local and/or national networks 
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Early years 
All the toolkit evaluation areas apply to the early years. Inspectors consider early years 
proportionately when grading each evaluation area. They also grade early years separately, using 
this evaluation area, to consider the early years provision as a whole. This evaluation area contains 
information that is specific to early years. The information is either not included in other evaluation 
areas or expands on the standards in other evaluation areas.  
This evaluation area considers whether: 

 the school meets the statutory requirements of the EYFS 

 the school offers a high-quality early education for children, especially disadvantaged 
children, those with SEND, those who are known (or previously known) to children’s social 
care, and those who may face other barriers to their learning and/or well-being, that gives 
them the knowledge and skills they need for a successful start to their education and the best 
chance of later success 

Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, professional standards, research and inspection evidence indicate contribute most strongly 
to the quality of early education.  
These factors are: 

 leaders understanding the strengths and areas for development of the school’s early years 
provision, and the effectiveness of their actions to improve it 

 planning, designing and implementing an early years curriculum that is ambitious for all 
children 

 having a curriculum and care practices that meet the needs of the range of children who 
attend 

 the content of the curriculum being taught (see below) systematically, in a logical 
progression, and explained effectively, so that children gain the necessary foundations for the 
rest of their schooling 

 ensuring that children develop, consolidate and deepen their knowledge, understanding and 
skills across all the areas of learning and development in the EYFS 

 staff focusing on developing children’s communication and language 

 leaders identifying and supporting the groups of children listed above 

Teaching is a broad term that covers the many different ways in which adults help young children to 
learn. In the early years, it includes their interactions with children during planned and child-initiated 
play and activities, communicating and modelling language, showing, explaining, demonstrating, 
exploring ideas, encouraging, questioning, recalling, providing a narrative for what they are doing, 
facilitating and setting challenges. It takes account of the equipment that adults provide, and the 
attention given to the physical environment, as well as the structure and routines of the day that 
establish expectations. Integral to teaching is how practitioners assess what children know, 
understand and can do, as well as how they take account of their interests and dispositions to learn 
(characteristics of effective learning), and how they use this information to plan children’s next steps 
in learning and monitor their progress. 
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Considering early years for different ages and provision 
types 
When considering the factors above, inspectors take account of how they apply to different ages and 
stages of learning, and the needs of different groups of children. 

When inspectors evaluate early years provision for 2- and 3-year-olds, they:  

 focus on the prime areas of learning 

 take account of the typical development of 2- and 3-year-olds, including their emotional and 
physical dependence on adults; for example, inspectors consider how staff:   

− are responsive when children need comforting, and provide support appropriate to the 
child’s individual needs  

− are attentive to children’s care needs and daily routines, for example managing sleep 
routines and supervision at mealtimes, and use these occasions as an opportunity to 
support children’s learning  

− give children time to be in familiar, small groups and opportunities to be in smaller, 
quieter areas for play  

− are patient and attentive when encouraging 2- and 3-year-olds to express their ideas  

− listen to children and respond to their verbal and non-verbal communication, rather than 
interrupting them 

When inspectors evaluate early years provision as part of mixed-aged classes, they consider 
how: 

 leaders and staff balance the needs of the youngest children with those of the older children 
in class, and ensure that the most effective teaching approaches allow the youngest children 
to learn across the areas of learning and development in the EYFS 

 leaders and staff organise the daily routines and teaching opportunities so that the youngest 
children secure the foundations they need 

When inspectors evaluate early years provision for children with SEND in mainstream and 
specialist settings, they consider:  

 children’s developmental differences, their starting points and the progress they are making 
from these  

 the curriculum pathways of individuals or groups of children and whether leaders have 
identified the right priorities for them and are reducing barriers to progress 

There will not be an early years grade for maintained nursery schools, as this evaluation area is 
relevant only when a school’s population includes children in the early years as well as others. 
Therefore, when inspecting maintained nursery schools, inspectors consider:  

 this early years evaluation area when interpreting the standards in the other evaluation areas  

 the factors that affect 2- and 3-year-olds in schools (see above) 

 whether the school balances the needs of the youngest children with those of their peers and 
ensures that staff use the most effective teaching approaches, to enable these children to 
learn across the areas of learning and development in the EYFS 
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When inspectors evaluate early years, they will consider any exemptions from the learning and 
development requirements of the EYFS.  
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Gathering evidence about early years 

Leadership of early years 
In gathering evidence about the leadership of early years, inspectors consider the extent 
to which leaders: 

 have a clear and ambitious vision for giving children the best start to their education 

 have an accurate understanding of the provision’s context, strengths and areas for 
development, which informs the actions they take to improve children’s education and care, 
in line with the statutory requirements of the EYFS  

 take all reasonable steps to make sure that all children have access to an ambitious 
curriculum, including those who attend part time or attend more than one setting, those who 
are disadvantaged, those with SEND, those who are known (or previously known) to 
children’s social care, and those who may face other barriers to their learning and/or well-
being 

 ensure that the curriculum identifies and sequences the key knowledge that children will learn 
across the EYFS educational programmes  

 ensure that the curriculum is well taught across the setting 

 ensure that staff use assessment well to make any necessary changes to teaching and/or the 
curriculum, including sharing information with Year 1 teachers when children move to key 
stage 1 

 work in partnership with parents to promote children’s learning and development and to raise 
their awareness about supporting children’s readiness for starting school 

 establish appropriate policies, procedures and practices that promote the welfare, mental 
health and well-being of all children 

Curriculum 
In gathering evidence about the curriculum in early years, inspectors consider the extent 
to which: 

 the curriculum supports all children’s progress through the EYFS educational programmes, 
appropriate to their age and stage of development; it clearly identifies the foundational 
knowledge and skills that children need for later learning, and emphasises children’s 
communication and language development    

 the Reception Year curriculum for teaching systematic synthetic phonics, spelling and 
handwriting is logically sequenced and cumulative 

 the mathematics curriculum is designed to develop children’s confidence about and use of 
mathematical vocabulary, and gives them a secure grounding in number, numerical patterns 
and spatial reasoning 
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Teaching 
In gathering evidence about teaching in early years, inspectors consider the extent to 
which: 

 daily routines and interactions ensure that children develop their language and vocabulary 
across all areas of learning and development and can communicate and manage their 
thoughts and feelings  

 staff engage children in high-quality interactions to develop their knowledge and vocabulary; 
they help children articulate what they know and understand by scaffolding, modelling, 
extending and developing their ideas 

 staff build children’s emotional connection to language and help them gain awareness and 
control of their voices through songs, rhymes and poems  

 teachers prioritise daily story time; they read aloud and re-read high-quality stories, and talk 
with children about them to build familiarity and understanding 

 staff develop children’s ability to describe patterns, quantities and shapes in the world around 
them, and help children to enjoy mathematics so that they use what they know across all 
areas of learning; mathematics teaching is carefully sequenced so that concepts are 
introduced, developed and practised 

 staff make effective choices about what, when and how to teach, tailored to the children’s 
context, age and starting points, and select activities that enable children to sustain their 
attention, focusing on the intended learning rather than leaving it to chance; they ensure that 
children have sufficient foundational knowledge to complete tasks and provide additional 
teaching and practice for those who need more support  

 staff present information clearly to children, check their understanding, and identify and 
tackle gaps in their knowledge; children have frequent opportunities to practise and 
consolidate their learning  

 staff provide enough teaching and practice for children in Reception to develop a comfortable 
pencil grip and increasing accuracy and fluency in word reading, spelling, handwriting and 
number facts   

 staff prioritise interacting with children rather than using their time to observe, record and 
compile evidence 

Achievement in early years 
In gathering evidence about the achievement of children in early years, inspectors 
consider the extent to which: 

 children develop appropriate knowledge and skills across the 7 areas of learning and 
development, relevant to their age and stage of development  

 children achieve well from their starting points, including disadvantaged children, those with 
SEND, those who are known (or previously known) to children’s social care, and those who 
may face other barriers to their learning and/or well-being  

 children are well prepared to reach a good level of development by the end of Reception; 
they secure important foundational knowledge in the specific areas of literacy and 
mathematics, paving the way for future learning in Year 1 and beyond 
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Well-being and welfare in early years 
In gathering evidence about the well-being and welfare of children in early years, 
inspectors consider the extent to which: 

 care practices meet the needs of the range of children who attend, and promote all children’s 
sense of belonging  

 staff develop positive relationships with children to help them form secure attachments and to 
support their well-being and independence  

 staff help children to understand, appropriate to their age and stage, how to make healthy 
choices to support their emotional and physical development; they support them to take well-
managed risks to develop their resilience and understanding of personal safety 

Inclusive practices in early years 
In gathering evidence about inclusive practices in early years, inspectors consider the 
extent to which leaders and staff: 

 quickly and accurately identify children who face any barriers to their learning or well-being, 
including disadvantaged children, those with SEND, and those who are known (or previously 
known) to children’s social care; they consider children’s different starting points and stages 
of development and act judiciously to reduce the barriers that these children face 

 focus particularly on children whose language is less well developed and/or who do not 
readily engage with adults 

 receive relevant, useful training and guidance so that they can identify and assess children’s 
needs effectively, and meet them 

 work in close partnership with parents, other settings, childminders and/or out-of-school 
provision to secure continuity of education and care for all children 
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Grading early years in schools 

Needs attention Expected standard Strong standard 

Early years in schools is likely to be 
graded ‘needs attention’ when the 
‘expected standard’ has not been met.  
This may include when one or more of 
the following applies: 

 Leaders have appropriate ambitions for 
and/or expectations of children in the 
early years, but weaknesses or 
inconsistencies in practice have a 
negative impact on children in general 
or on a particular group. 

 Leaders have only recently started to 
take action to improve early years 
provision. While their actions are 
appropriate, they are at an early stage. 
This means it is too soon to determine 
the impact of this work. 

 Support for disadvantaged children, 
children with SEND, those who are 
known (or previously known) to 
children’s social care, and/or those who 
may face other barriers to their learning 
and/or well-being is not well matched 
to their needs or does not keep up with 
their evolving circumstances. 

 

Early years in schools meets the 
‘expected standard’ when all the 
following apply:  
Leaders prioritise the early years to give 
children a successful start to their education 
and the best chance of later success. They 
have an accurate understanding of the quality 
and impact of education and care in this phase, 
and an effective strategy to bring about 
improvements. 
Leaders know the statutory requirements of 
the EYFS and make sure they are met. They 
have a clear vision for providing high-quality 
education and care for children in the early 
years and the same high expectations of them 
as they do for pupils in the rest of the school.  
Leaders and staff make sure that education 
and care practices are suitable for the age and 
stage of children’s development. 
Leaders make sure that the curriculum 
identifies and sequences the key knowledge 
that children will learn across the EYFS 
educational programmes.  
Leaders ensure that the curriculum is well 
taught and that staff engage in high-quality 
interactions with children.  

Early years in schools meets the ‘strong 
standard’ when the ‘expected standard’ 
has been met and all the following apply:  
Relevant leaders, including the headteacher, 
are highly knowledgeable about the early 
years. They make astute decisions about how 
the curriculum and teaching should adapt and 
evolve, based on their evidence and insight 
about how well children have learned what was 
intended. 
Leaders are highly effective in quality assuring 
the impact of education and care in the early 
years, which allows them to make rapid and 
sustained improvements when necessary.  
Staff consistently maximise the opportunities 
for engaging children in high-quality 
interactions throughout the day, including 
during informal times and through care 
routines. They proactively seek out children 
who engage less readily with staff or other 
children.  
Typically, children’s achievement will be 
reflected in above-average proportions 
reaching a good level of development. 
Children, including disadvantaged children, 
those with SEND, those who are known (or 
previously known) to children’s social care, and 
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Needs attention Expected standard Strong standard 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                                

 

Staff consider children’s starting points in their 
curriculum design and approach to teaching so 
that gaps in children’s knowledge are identified 
and tackled.  
Leaders make sure that early years teachers 
inform Year 1 teachers about any gaps in 
children’s knowledge to ensure an effective 
transition to key stage 1.  
There is a sharp focus on making sure that 
children acquire a wide vocabulary, 
communicate effectively and, in Reception, 
secure their knowledge of phonics.   
Leaders ensure that staff provide effectively for 
children’s personal, social and emotional 
development, including making sure that they 
feel safe, secure, stimulated and happy. 
Children are being well prepared to reach a 
good level of development by the end of 
Reception. Typically, this will be reflected in the 
proportion of children reaching a good level of 
development being broadly in line with national 
averages. 
By the end of Reception, children use their 
knowledge of phonics to read accurately and 
with increasing fluency. 
Children develop appropriate knowledge and 
skills across the 7 areas of learning, relevant to 
their age and stage of development. Children, 
including disadvantaged children, those with 
SEND, those who are known (or previously 

those who may face other barriers to their 
learning and/or well-being, develop a broad 
vocabulary and a detailed understanding across 
the 7 areas of learning and development. They 
are exceptionally well prepared for the next 
stage of learning.  
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Needs attention Expected standard Strong standard 
 

 

                                                                

known) to children’s social care and those who 
may face other barriers to their learning and/or 
well-being typically achieve well from their 
starting points. This means that they are 
generally ready for the next stage of learning. 
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Urgent improvement 

Early years in schools is likely to be graded ‘urgent improvement’ when any of the following apply:  

 Leaders have not met the statutory requirements of the EYFS in full. This has a significant negative impact on children’s safety and well-
being and/or learning and development. 

 Leaders have low expectations of what children in the early years can and should achieve. 

 The curriculum is poorly designed. It does not meet children’s needs or provide the necessary foundations for future learning. 

 Leaders or staff have a weak understanding of the areas of learning they teach and the ways in which children learn. 

 Relationships between staff and children do not support children’s emotional well-being effectively. 

 By the end of Reception, children are unprepared for Year 1. They cannot communicate, read and/or spell enough phonically regular words 
to a level that is appropriate for their age. They do not have basic fluency in number, or knowledge of shape, space and measures. 

 

Exceptional 

Inspectors may consider leaders’ work in early years to be ‘exceptional’ when the ‘strong standard’ has been met and all the 
following apply: 

 Exceptionally high standards of education and care in the early years have been sustained. Children achieve consistently well, and develop 
the knowledge and skills to be exceptionally well prepared for their next steps.  

 Leaders’ actions have a transformational impact on the outcomes and experiences of disadvantaged children, children with SEND, those 
who are known (or previously known) to children’s social care, and those with other barriers to their learning and/or well-being. These 
children now achieve and flourish across all areas of school life.  

 There are no significant areas for improvement that leaders have not already prioritised. 

If this grade is awarded, leaders should use their exceptional success in this evaluation area to: 

 support improvement across all aspects of their own school and/or group 

 share their learning and best practice externally to support system-wide improvement, for example with other schools, professionals, their 
community and stakeholders, including local and/or national networks 
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Post-16 provision  
All the toolkit evaluation areas apply to the post-16 provision. Inspectors will consider the post-16 
provision proportionately when grading each evaluation area.  
They will also grade the post-16 provision separately to consider it as a whole. This post-16 provision 
evaluation area contains information that is specific to 16 to 19 study programmes; it is either not 
included in other evaluation areas or expands on the standards in other evaluation areas. 
This evaluation area considers: 

 whether the school has a high-quality 16 to 19 study programme, which gives students, 
especially disadvantaged students, those with SEND, those who are known (or previously 
known) to children’s social care, and those who may face other barriers to their learning 
and/or well-being, the knowledge and skills they need to succeed in life, and for the next 
stage of their education, training or employment 

 how the wider curriculum enriches students’ education by providing careers education, work 
experience, industry placements, RSHE and non-qualification activities to equip them with 
vital life skills for adulthood, successful employment or higher-level study 

Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, research and inspection evidence indicate contribute most strongly to post-16 provision. 
These factors are: 

 having high-quality 16 to 19 study programmes that are tailored to the needs of individual 
students 

 supporting, improving and accrediting students’ English and mathematics knowledge when 
needed  

 identifying and tackling barriers for students who are disadvantaged, those who have SEND, 
those who are known (or previously known) to children’s social care or who may face other 
barriers to their learning and/or well-being 

 making sure study programmes include relevant and substantial vocational/technical and 
academic qualifications that prepare students for the next stage of their education, training or 
employment 

 ensuring that study programmes are relevant to regional and local employment needs and 
include purposeful work experience, work-related learning or industry placements 

 ensuring that non-qualification activities (for instance, tutorials, work to develop study, 
leadership and volunteering) develop students’ social, emotional and employability skills 

 providing access to high-quality, individualised careers advice and guidance that prepare 
students well for the future 
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Considering post-16 provision in different provider 
types 
When considering the factors above, inspectors take account of how they apply to different ages and 
stages of learning, and the needs of different groups of pupils. 

When inspectors evaluate the post-16 provision for students with SEND in mainstream and 
specialist settings, they:  

 focus particularly on understanding students’ starting points and the progress that they are 
making from them 

 seek to understand the curriculum pathways of individuals or groups of students and the 
extent to which leaders have identified the right priorities to ensure that they make good 
progress 

 keep in mind that published data from national tests and examinations may be unavailable 
and therefore evidence gathered on site, in relation to students’ starting points, will be crucial 
in evaluating their achievement 

 work with leaders to understand students’ relevant non-qualification activities, based on their 
needs, that prepare them for adulthood; activities may include, in exceptional cases, 
developing their independent living skills when qualifications or preparation for employment 
are not suitable options 

 bear in mind that, in some settings, students might not access the full 16 to 19 study 
programme 

When inspectors evaluate the post-16 provision, they will acknowledge the distinctiveness of 16 
to 19 study programmes, for instance in settings such as UTCs. 

Inspectors: 

 work with leaders to understand the setting’s unique nature and its context, including its 
curriculum offer, its links to the world of work, and how it prepares students for future 
careers  

 focus particularly on understanding students’ starting points and the progress that they make, 
recognising that they may join at different ages and may have had poor attendance in the 
past; inspectors will take account of the impact this may have on their progress  

A962



 

Page 65 of 80 
 

Gathering evidence about post-16 provision 

Strategic leadership of the post-16 provision 
In gathering evidence about the strategic leadership of the post-16 provision, inspectors 
consider the extent to which:  

 leaders offer a suitable study programme that meets all statutory requirements; this includes 
appropriate qualifications, work-related learning, RSHE and non-qualification activities, as well 
as English and mathematics courses when these are needed 

 the 16 to 19 study programme is designed to meet students’ academic needs and career 
aspirations and takes into account the school’s context 

 leaders have a comprehensive understanding of the quality of the curriculum and teaching 
across the post-16 provision 

 leaders assure themselves that the curriculum is being taught well, identify areas for 
improvement and take effective action to tackle these, including through professional 
development 

Achievement in the post-16 provision 
In gathering evidence about achievement in the post-16 provision, inspectors consider 
the extent to which: 

 students develop their knowledge and skills across the curriculum to prepare them well for 
more advanced study, where relevant  

 students’ progress is reflected in the responses they give and the work they produce 

 students are ready for the next stage of their education, employment or training; they have 
the necessary knowledge and skills and, where relevant, they gain qualifications that support 
their intended course of study and give them access to destinations that meet their interests 
and aspirations 

Curriculum and teaching 
In gathering evidence about the post-16 provision curriculum and teaching, inspectors 
consider the extent to which:  

 the curriculum, including relevant work experience, is coherently planned and sequenced so 
that students build knowledge and skills sequentially and cumulatively 

 the curriculum has rigour, so that students learn the knowledge that they need to answer 
subject-specific questions and to gain disciplinary knowledge 

 teachers have a comprehensive understanding of the school’s approach to teaching, how 
students learn and how to remove barriers to achievement 

 teachers have expert knowledge of the subjects they teach 

 teachers link curriculum learning with careers; they highlight progression routes for their 
subject and how the knowledge and skills developed in it are relevant to a wide range of 
career pathways 
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Preparation for next steps 
In gathering evidence about preparation for next steps in the post-16 provision, 
inspectors consider the extent to which: 

 leaders ensure that all students are well prepared and supported to progress into education, 
employment or training, including continuing in education or training until at least their 18th 
birthday  

 the work-related learning and careers programme meets the requirements of the 16 to 19 
study programme and includes high-quality work experience; work-related learning is well 
planned and relevant 

 students have multiple opportunities to learn from employers about work, employment and 
skills that are valued in the workplace 

 the post-16 provision enables some students with SEND to develop their independent living 
skills to prepare them for later life  

 leaders have established effective partnerships with local employers and with further and 
higher education institutions to prepare students for their next steps; students are aware of 
the academic, technical and work-related opportunities open to them 

 students have an appropriate understanding of trends in local and national employment and 
the implications of the choices they make in relation to these 

Wider opportunities 
In gathering evidence about wider opportunities in the post-16 provision, inspectors 
consider the extent to which: 

 leaders provide a suitable range of wider opportunities and non-qualification activities, 
including personal, social, health and economic education, volunteering, citizenship and 
leadership experiences, that develop students’ confidence and prepare them for adult life; 
activities are relevant and varied and students from all backgrounds take part 

 leaders regularly evaluate the impact of the activities and refine what students are offered 

Inclusive practices in the post-16 provision 
In gathering evidence about inclusive practices in the post-16 provision, inspectors 
consider the extent to which: 

 leaders reduce barriers for disadvantaged students, students with SEND, students who are 
known (or previously known) to children’s social care, and those who may face other barriers 
to their learning and/or well-being, so that they achieve the best possible outcomes and are 
prepared for life beyond school 

 teachers adapt the curriculum and their teaching to overcome the barriers individual students 
face, including students in the groups listed above; students get the support they need to 
access their study programme 

 students, including those listed in the groups above, have access to, participate in and benefit 
from the range of opportunities provided through the curriculum and through personal 
development opportunities 
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 structured careers education and guidance provide tailored support so that these groups of 
students are able to make informed decisions about their next steps
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Grading post-16 provision 

Needs attention Expected standard Strong standard 

Post-16 provision is likely to be graded 
‘needs attention’ when the ‘expected 
standard’ has not been met.  
This may include when one or more of 
the following applies:  

 Leaders have appropriate ambitions 
and/or expectations for students in the 
post-16 provision, but weaknesses or 
inconsistencies in practices have a 
negative impact on students in general 
or on a particular group.  

 Leaders have only recently started to 
take action to improve the post-16 
provision. While their actions are 
appropriate, they are at an early stage. 
This means it is too soon to determine 
the impact of this work. 

 Support for disadvantaged students, 
students with SEND, students who are 
known (or previously known) to 
children’s social care, and those who 
may face other barriers to their learning 
and/or well-being is not well matched 
to their needs or does not keep up with 
their evolving circumstances. 

 

Post-16 provision meets the ‘expected 
standard’ when all the following apply:  
Leaders have an accurate understanding of the 
strengths of the 16 to 19 study programme 
and are addressing any inconsistencies in a 
timely way. They ensure that students follow a 
suitable 16-19 study programme that is in line 
with Department for Education (DfE) guidance 
and meets the specific needs of the post-16 
cohort. 
Leaders ensure that the curriculum is 
appropriately sequenced and well taught 
overall. Leaders and staff typically use 
assessment well to make changes to teaching 
and/or the curriculum as necessary. 
Generally, students have age-appropriate 
knowledge and skills across the curriculum. 
This is reflected in the quality of their 
responses and the work they produce.  
Students generally achieve well. Typically, this 
will be reflected in their attainment and 
progress in national tests and examinations 
being broadly in line with national averages. 
When published data is not available, including 
for some students with SEND, leaders can 
show that students typically make appropriate 
progress from their starting points.   

Post-16 provision reaches the ‘strong 
standard’ when the ‘expected standard’ 
has been met and all the following apply:  
Leaders ensure that the curriculum is taught 
consistently well across all 16 to 19 study 
programmes. They carefully analyse its impact 
and make astute adaptations as needed.   
Teachers are skilled at delivering the 
curriculum in a way that enables students to 
achieve well. The choices teachers make about 
what to teach, and when and how to teach it, 
are highly effective in the context of the 
subject and the needs of students. 
Students achieve well. Typically, this will be 
reflected in above-average outcomes in 
national tests and examinations over time 
(where published data is available).  
Students are very well prepared for later life 
and proceed to highly appropriate education, 
employment or training. 
Students, including disadvantaged students, 
those with SEND, those who are known (or 
previously known) to children’s social care, and 
those who may face other barriers to their 
learning and/or well-being, achieve well, 
develop detailed knowledge and skills and 
produce high-quality work across the 
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Needs attention Expected standard Strong standard 
 

 

 

 

 

 

 

 

                                                                

Students are generally ready for the next stage 
of education, employment or training. They go 
on to destinations that meet their interests, 
career goals and aspirations. 
Leaders have considered the needs of students 
in their curriculum design and approach to 
teaching. Adaptations to the curriculum or 
teaching for disadvantaged students, those 
with SEND, those who are known (or 
previously known) to children’s social care, and 
those who may face other barriers to their 
learning and/or well-being are appropriate and 
enable students to achieve well. 

curriculum. This prepares them well for more 
advanced study. 
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Urgent improvement 

Post-16 provision is likely to be graded ‘urgent improvement’ when any of the following apply:  

 The design, content, sequencing and/or teaching of the curriculum do not provide adequately for all students.  

 Students’ achievement in the post-16 provision is significantly lower than national averages, and shows little or no improvement over time.  

 Disadvantaged students, those with SEND, those who are known (or previously known) to children’s social care, and/or those who may face 
other barriers to their learning and/or well-being do not make enough progress. Students have not attained the qualifications, skills or 
behaviours they need to progress to the next stage of education, training or employment, or adulthood.  

 The curriculum does not prepare students for opportunities, responsibilities and experiences they may encounter in adulthood or provide 
them with the knowledge they need to achieve and thrive in later life.  

 The school does not ensure that students have access to unbiased information about potential next steps and/or high-quality careers 
guidance or opportunities to encounter the world of work. 

 

Exceptional 

Inspectors may consider the post-16 provision to be ‘exceptional’ when the ‘strong standard’ has been met and all the following 
apply: 

 Exceptionally high standards of leadership, curriculum, teaching, achievement, personal development and well-being have been sustained. 
This means that students achieve consistently well, develop detailed knowledge and skills and are exceptionally well prepared for their next 
steps and later life. 

 Leaders’ actions have a transformational impact on the outcomes and experiences of disadvantaged students, students with SEND, students 
who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. 
These students now achieve and thrive. 

 There are no significant areas for improvement that leaders have not already prioritised. 

If this grade is awarded, leaders should use their exceptional success in this evaluation area to: 

 support improvement across all aspects of their own school and/or group 

A968



 

Page 71 of 80 
 

 share their learning and best practice externally to support system-wide improvement, for example with other schools, professionals, their 
community and stakeholders, including local and/or national networks 
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Leadership and governance 
 
This evaluation area considers: 

 whether leaders and those responsible for governance collectively ensure that the school’s 
provision enables every pupil to thrive 

 the commitment of leaders and those responsible for governance to raising standards of 
education and care to improve the lives of all pupils, especially those who are disadvantaged, 
those with SEND, those who are known (or previously known) to children’s social care, and 
those who may face other barriers to their learning and/or well-being 

Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, professional standards, research and inspection evidence indicate contribute most strongly 
to leadership and governance.  
These factors are: 

 having a clear and strategic approach to improvement, in which leaders accurately monitor 
the school’s context and prioritise actions that address the most significant barriers to 
learning 

 managing the school as an organisation effectively, including organising staff strategically and 
removing barriers and distractions from core classroom activities 

 leaders making decisions in the best interests of pupils, including prioritising the experiences 
and outcomes of the groups listed above 

 leaders having a reflective understanding of the school’s strengths and areas for 
development, and taking effective action to engage the school community to improve and/or 
to sustain high standards 

 having a coherent professional learning programme for all staff that is rooted in a culture of 
purposeful collaboration, focuses on building collective expertise and enables expert teaching 
across all subjects and phases 

 leaders and those responsible for governance (where relevant) understanding their respective 
roles and their performance in these roles, in a way that enhances the school’s effectiveness 

 parents and the school community engaging and participating in a thoughtful and positive 
way that supports pupils’ education  

 the responsible body taking into account the workload and well-being of leaders and, in turn, 
leaders taking into account the workload and well-being of their staff 
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Considering leadership and governance for different 
ages, phases and provision types 
When inspectors evaluate leadership and governance in maintained nursery schools, small schools, 
the primary phase and specialist settings, they recognise that leaders may have multiple 
responsibilities. The leadership team may be small. It may also draw on expertise or leadership from 
people who are not in the school every day of the week.  

In all schools, inspectors work with leaders, and any nominee, to find out about the leadership 
structure and how key responsibilities are delegated. This ensures that they speak with the most 
appropriate people.  
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Gathering evidence about leadership and governance  

Strategic leadership 
In gathering evidence about strategic leadership, inspectors consider the extent to 
which leaders: 

 demonstrate consistently high standards of principled and professional conduct, and always 
act in the best interests of pupils 

 establish and sustain the school’s ethos and strategic direction, in partnership with those 
responsible for governance and through consultation with the school community 

 have a clear and ambitious vision for providing high-quality education to all pupils, and 
uphold high educational standards that prepare pupils from all backgrounds for their next 
phase of education and life 

 ensure that the school week meets the DfE’s minimum expectation of 32.5 hours per week, 
where applicable  

 establish and sustain a culture in which pupils experience a positive and enriching school life 

 promote positive and respectful relationships across the school community 

 take a strategic approach to improvement, in which they carefully identify the right priorities 
to ensure the best possible outcomes and experiences for pupils  

 promote effective use of resources, including digital technologies, to support positive 
outcomes for pupils  

 know, understand, and act within the professional standards expected of them, and meet 
their statutory and non-statutory duties 

 make a positive contribution to the wider education system 

Governance 
In gathering evidence about governance, inspectors consider the extent to which 
governors/trustees: 

 are knowledgeable about their statutory duties and carry them out effectively 

 support and challenge the school’s leaders effectively, using the best methods to assure 
themselves of the quality and impact of different aspects of the school’s work 

 understand their role as the responsible body, where applicable, in considering and 
addressing leaders’ workload and well-being  

 assure themselves that leaders have an accurate understanding of the school’s context and 
are prioritising the actions for improvement that will have the greatest impact on pupils 

 ensure that systems for monitoring and quality assurance are fair, valid and constructive, and 
provide leaders and staff with high-quality feedback to inform continuous improvement  

 hold leaders to account appropriately and effectively for the impact of the school’s 
professional learning programme for staff  

 hold leaders to account appropriately and effectively for the school’s support and provision for 
disadvantaged pupils, those with SEND, those who are known (or previously known) to 
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children’s social care, and those who may face other barriers to their learning and/or well-
being 

Staff well-being and workload 
In gathering evidence about staff well-being and workload, inspectors consider the 
extent to which: 

 leaders take account of staff’s well-being and make sure their workload is manageable; they 
do not create unnecessary burdens 

 leaders have effective systems in place to protect staff from bullying, unlawful discrimination, 
harassment and victimisation 

 leaders make sure that all staff feel valued and are supported to do their jobs to a high 
standard; they ensure that staff’s time is used as effectively as possible to secure the best 
outcomes for learners and apprentices  

Professional learning and expertise  

In gathering evidence about professional learning and expertise, inspectors consider the 
extent to which:  

 leaders establish a strong culture of staff professionalism, which includes a commitment from 
all staff to continuous improvement in their expertise and effectiveness 

 leaders prioritise and participate in professional learning; they act as role models for all staff 

 leaders ensure that staff have access to high-quality, evidence-informed, sustained and 
coherent professional learning programmes that build expertise and are aligned to balance 
the priorities of whole-school improvement, subjects/teams/phases and individual needs 

 leaders allocate appropriate time and other resources to a coherent programme of evidence-
informed professional learning for all staff 

 professional learning includes purposeful collaboration between teachers on: 

− the curriculum, teaching and assessment 

− the school’s vision, values and ethos 

− the school’s approaches to delivering the intended curriculum 

− the school’s approaches to attendance, behaviour and pastoral care 

− the school’s mathematics and English curriculums (including systematic synthetic phonics 
and writing)  

− the demands of each subject curriculum, including for staff who are non-specialists and 
teach outside their subject specialism 

− the necessary adaptations for disadvantaged pupils, those with SEND, those who are 
known (or previously known) to children’s social care, and those who may face other 
barriers to their learning and/or well-being 

 leaders ensure that professional learning opportunities draw on the best available evidence, 
including high-quality research and expert provision from beyond and within the school, 
including nationally recognised career and professional frameworks and programmes, to build 
capacity and support succession planning 

A973



 

Page 76 of 80 
 

 leaders ensure that any early career teachers (ECTs) and any trainee teachers on placement 
receive the support they need to develop their teaching expertise  

 leaders ensure that staff continually seek to improve their expertise, drawing on the best 
available evidence, including high-quality research, and the effective practice of others  

Parental, professional and community engagement 
In gathering evidence about parental engagement, inspectors consider the extent to 
which: 

 leaders, including governors, forge constructive relationships beyond the school, so that they 
can successfully engage and work in partnership with parents and the local community 

 leaders commit the school to engaging and working successfully with other schools and 
organisations in a culture of mutual challenge, reflection and support 

 leaders establish and maintain working relationships with fellow professionals and colleagues 
across other public services to improve educational outcomes for all pupils and to meet their 
statutory duties 
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Grading leadership and governance 

Needs attention Expected standard Strong standard 

Leadership and governance are likely to 
be graded ‘needs attention’ when the 
‘expected’ standard has not been met.  
This may include when one or more of 
the following applies: 

 Leaders have a broad awareness of the 
school’s strengths and areas for 
development, but their actions lack 
precision and/or do not identify the 
underlying causes of any weakness 
and/or have unintended consequences 
for pupils or particular groups of pupils. 

 Leaders’ actions to bring about 
improvement are largely focused on the 
right areas, but do not lead to 
improvement quickly enough.  

 Governors/trustees understand their 
broad roles and responsibilities but do 
not typically support and/or challenge 
leaders well. Their approaches to 
assuring themselves of the impact of 
leaders’ work do not give them a 
precise picture of it. 

 Leaders are conscious of the 
implications any changes to practice 
may have on staff’s workload, but they 
do not do enough to manage that 

Leadership and governance meet the 
‘expected standard’ when all the 
following apply:  
Leaders understand the school’s context, 
strengths and areas for development. They 
have a clear rationale for their improvement 
priorities and largely take appropriate action to 
drive improvement across all key stages and 
areas of the school’s work. If an aspect of the 
school’s provision falls short of the expected 
standard, this is dealt with quickly and 
effectively. 
Governors/trustees ensure that the vision, 
ethos and strategic direction of the school are 
clearly defined, take account of context, and 
make sure that resources, including digital 
technologies, are used effectively. They 
typically support and challenge leaders 
appropriately, giving due regard to leaders’ and 
staff well-being and workload. 
Leaders are role models of high expectations 
and professionalism. Staff have high 
expectations of what pupils can achieve.  
Leaders ensure that staff and governors feel 
valued and involved in the strategic direction of 
the school. Leaders provide meaningful 
opportunities for them to share perspectives 

Leadership and governance meet the 
‘strong standard’ when the ‘expected 
standard’ has been met and all the 
following apply: 
Leaders ensure that staff and governors feel 
valued and involved in the strategic direction of 
the school. Leaders provide meaningful 
opportunities for them to share perspectives 
and insights and collaborate throughout any 
change process. 
Leaders use their detailed and insightful 
analysis of school performance to evaluate the 
effectiveness of their provision. They accurately 
identify, monitor and act on priorities for 
improvement, leading to consistently strong 
standards across all areas of the school’s work 
or rapid improvement in any areas where this 
is not the case.  
Leaders at all levels make a consistently 
positive contribution to the school’s priorities 
and develop staff expertise as the key driver of 
improvement. They allocate enough time for 
staff to work together to achieve this. Staff 
understand their role in improving and 
sustaining standards and make a consistently 
positive contribution to this. 
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Needs attention Expected standard Strong standard 
workload or to avoid unnecessary 
burdens.  

 Leaders have a broad programme of 
professional learning and expertise, but 
it is overly generic or insufficiently 
targeted to build expertise (in terms of 
knowledge, skill and judgement). This 
limits its impact on the quality of the 
provision pupils receive. It provides few 
opportunities for purposeful 
collaboration or for staff to receive 
effective feedback on their practice. 

 Leaders have engaged with parents and 
the local community but this has been 
limited and/or not targeted 
appropriately. 

and insights and collaborate throughout any 
change process. 
The professional learning and expertise 
programme is evidence-informed, of high 
quality and designed to build expertise. It 
draws on evidence and includes planned 
opportunities to apply and embed practice to 
build an effective team of teachers and staff, 
including ECTs and trainees, where relevant. 
Leaders protect time for professional learning. 
Leaders support staff’s well-being and ensure 
that their workload is manageable. Leaders 
have systems to protect staff from bullying, 
unlawful discrimination, harassment and 
victimisation.  
Leaders and governors develop constructive 
relationships with all parents and with the 
wider community, to build trust. They draw on 
these relationships to support pupils to achieve 
and feel that they belong. 
Leaders work with other schools, organisations 
and professionals in a culture of mutual 
support and challenge. 
Leaders act in the best interest of pupils, 
including disadvantaged pupils, those with 
SEND, those who are known (or previously 
known) to children’s social care, and those who 
may face other barriers to their learning and/or 
well-being.  

Governors/trustees use their knowledge and 
expertise to provide consistent support and 
robust challenge to leaders across all aspects 
of the school’s work. 
Leaders have achieved a culture of high 
expectations and professionalism, which 
ensures a positive experience for all pupils.  
Leaders have developed a highly effective 
culture of professional learning and expertise in 
which staff take responsibility for their own 
learning and are keen to continually improve 
their expertise. Leaders ensure that there is a 
professional learning and expertise curriculum 
that is informed by the best available evidence, 
including research, and is precisely matched to 
priorities for whole-school improvement, 
subjects/teams/phases and individual needs. 
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Urgent improvement 

Leadership and governance are likely to be graded ‘urgent improvement’ if one or more of the following applies:  

 Leaders do not identify and/or prioritise the right issues or take suitable or timely action to deal with them.   

 Leaders do not have a track record of improvement or, since being appointed, have not taken action that they could reasonably be 
expected to take to secure improvements.   

 The school’s capacity to improve is poor, or leaders depend too much on external support to bring about and/or maintain improvement 
(support from within the school’s trust is not considered external support). 

 Governors/trustees do not carry out their statutory core functions. Breaches of legal responsibilities are serious because of the extent of 
their actual or potential negative impact on pupils.  

 The responsible body is unclear about its statutory duties in relation to leaders’ well-being and/or does not support leaders appropriately.   

 Staff workload is unsustainable.  

 Leaders’ decisions are not taken in the best interests of pupils.  

 Bullying, unlawful discrimination, harassment and victimisation of staff go unnoticed or unchallenged. 

 

Exceptional 

Inspectors may consider leadership and governance to be ‘exceptional’ when the ‘strong standard’ has been met and all the 
following apply: 

 Exceptionally high standards of leadership and governance have been sustained. Governors, other leaders at all levels, and all staff make a 
strong, positive contribution to the school’s strategic priorities. This leads to continued improvement and/or sustained high standards in all 
areas of the school’s work.  

 Leaders’ actions have a transformational impact on the outcomes and experiences of disadvantaged pupils, those with SEND, those who are 
known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. These 
pupils achieve and thrive. 

 There are no significant areas for improvement that leaders have not already prioritised. 
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If this grade is awarded, leaders should use their exceptional success in this evaluation area to: 

 support improvement across all aspects of their own school and/or group 

 share their learning and best practice externally to support system-wide improvement, for example with other schools, professionals, their 
community and stakeholders, including local and/or national networks 
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Introduction 
Nothing is more important than children’s welfare. Every child deserves to grow up in a 
safe, stable, and loving home. Children who need help and protection deserve high quality 
and effective support. This requires individuals, agencies, and organisations to be clear 
about their own and each other’s roles and responsibilities, and how they work together. 

In this guidance, a child is defined as anyone who has not yet reached their 18th birthday. 
‘Children’ therefore means ‘babies, children and young people’ throughout. Some parts of 
this guidance also apply to unborn children recognising their vulnerabilities and the need 
for early, pre-birth assessment and planning, while remaining consistent with the legal 
position that rights begin at birth. The term practitioner is used in the guidance to refer to 
individuals who work with children and their families in any capacity, including a range of 
professionals, such as qualified social workers, those who work in children’s residential 
care and those who work for statutory safeguarding partners and in early education and 
childcare settings, schools, colleges and other education providers. Where the term 
‘social work qualified supervisor or team manager’ is used, this refers specifically to those 
qualified in social work, reflecting the need for social work input, expertise and oversight 
to help, support and protect children and their families. This guidance applies to all 
children, living in any circumstances, including at home with their birth parents or other 
family members, in kinship arrangements including special guardianship, children who 
are adopted and looked after children who may live with foster carers or in residential 
settings.  

Whilst it is parents and carers who have primary care for their children, local authorities, 
working with partner organisations and agencies, have specific duties to safeguard and 
promote the welfare of all children in their area. The Children Act 19891 sets out specific 
duties to provide services to children in their area if they are in need and to undertake 
enquiries if they believe a child has suffered or is likely to suffer significant harm. The 
Director of Children’s Services and Lead Member for Children’s Services in local 
authorities are the key points of professional and political accountability, with 
responsibility for the effective delivery of these functions. The Children Act 20042 placed a 
duty on the local authority to promote co-operation with partners and other agencies in 
order to improve the wellbeing of children in their area. It also placed duties on a range of 
organisations and individuals to ensure they too give sufficient regard to children in need 
of help and safeguarding. 

Amendments made by the Children and Social Work Act 2017 to the Children Act 2004 
strengthened this already important relationship by placing new duties on the police, 
integrated care boards (ICBs)3 and the local authority, as statutory safeguarding partners. 

 
 

1 Children Act 1989 
2 Children Act 2004 
3 Statutory guidance for integrated care boards on executive lead roles 
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Safeguarding partners are under a duty to make arrangements to work together, and with 
other partners locally including early education and childcare settings, schools, colleges 
and other education providers, to safeguard and promote the welfare of all children in their 
area. 

Safeguarding and promoting the welfare of children is defined for the purposes of this 
guidance as: 

• providing help and support to meet the needs of children as soon as problems 
emerge 

• protecting children from maltreatment, whether that is within or outside the 
home, including online 

• preventing impairment of children’s mental and physical health or development 

• ensuring that children grow up in circumstances consistent with the provision of 
safe and effective care 

• promoting the upbringing of children with their birth parents, or otherwise their 
family network4 through a kinship care arrangement, whenever possible and 
where this is in the best interests of the children 

• taking action to enable all children to have the best outcomes in line with the 
outcomes set out in the Children’s Social Care National Framework5,6 

o Outcome 1: Children, young people and families stay together and get 
the help they need 

o Outcome 2: Children and young people are safe in and outside their 
homes 

o Outcome 3: Children and young people are supported by their family 
network 

o Outcome 4: Children in care and care leavers have stable, loving homes 

Child protection is part of safeguarding and promoting the welfare of children and is 
defined for the purpose of this guidance as activity that is undertaken to protect specific 
children who are suspected to be suffering, or likely to suffer, significant harm. This 
includes harm that occurs inside or outside the home, including in foster care and 
residential care, as well as online. Effective safeguarding is anti-discriminatory and anti-
racist. Practitioners should understand and be sensitive to factors, including economic 
and social circumstances, ethnicity and disability, which can impact children and families’ 
lives. 

 
 
4 A family network can be a blood-relative, or a non-related connected person, such as a family friend or neighbour. 
5 Children’s Social Care National Framework 
6 These children’s social care specific outcomes support and align with the Keeping Children Safe priority outcome in the Local Outcomes 
Framework that sets out key priority outcomes that are delivered at the local level and driven by councils as local leaders of place. 
 

A984

https://www.gov.uk/government/publications/childrens-social-care-national-framework


 

7  

 

 

About this guidance 
1. This guidance covers: 

 
• the legislative requirements that apply to individuals, organisations and agencies 

• a framework for the three local safeguarding partners (the local authority, an ICB 
for an area, any part of which falls within the local authority area, and the Chief 
Constable for police for a police area, any part of which falls within the local 
authority area) to make arrangements to work together to safeguard and promote 
the welfare of local children, including identifying and responding to their needs 

• the framework for the two child death review partners (the local authority and any 
ICB for an area, any part of which falls within the local authority area) to make 
arrangements to review all deaths of children normally resident in the local area, 
and if they consider it appropriate, for those not normally resident in the area 

 

2. This document replaces Working together to safeguard children (2023). Links to 
relevant supplementary guidance that practitioners should consider alongside this 
guidance can be found at Appendix B. 

 
What is the status of this guidance? 
3. This guidance applies to all organisations and agencies in England who have 
functions relating to children. Specifically, this guidance applies to all local authorities, 
ICBs, police and all other organisations and agencies as set out in chapter 4. 

4. It applies, in its entirety, to all early education and childcare settings, schools, 
colleges and other education providers. 

 
5. It applies to all children up to the age of 18 years whether living with their families, 
in state care, or living independently. Some parts of this guidance also apply to unborn 
children, recognising their vulnerabilities and the need for early, pre-birth assessment 
and planning, while remaining consistent with the legal position that rights begin at birth. 

6. This document should be complied with unless exceptional circumstances arise. 
 

7. The guidance is issued under: 
 

• section 7 of the Local Authority Social Services Act 1970, which requires local 
authorities in their social services functions to act under the general guidance of the 
Secretary of State 

• section 10(8) of the Children Act 2004, which requires each person or organisation 
to which the section 10 duty applies to have regard to any guidance given to them 
by the Secretary of State 

• section 11(4) of the Children Act 2004 which requires each person or organisation 
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to which the section 11 duty applies to have regard to any guidance given to them 
by the Secretary of State 

• section 16B(7) of the Children Act 2004, as amended by the Children and Social 
Work Act 2017, which states that the Child Safeguarding Practice Review Panel 
must have regard to any guidance given by the Secretary of State in connection 
with its functions 

• section 16C(2) of the Children Act 2004, as amended by the Children and Social 
Work Act 2017, which states that local authorities must have regard to any 
guidance given by the Secretary of State in connection with their functions relating 
to notifications 

• section 16K of the Children Act 2004, as amended by the Children and Social Work 
Act 2017, which states that safeguarding partners and relevant agencies for a local 
authority area in England must have regard to any guidance given by the Secretary 
of State in connection with their functions under sections 16E to 16J of the Act 

• section 16Q of the Children Act 2004, as amended by the Children and Social 
Work Act 2017, which states that the child death review partners for a local 
authority area in outcome o must have regard to any guidance given by the 
Secretary of State in connection with their functions under sections 16M to 16P of 
the Act 

• section 175(4) of the Education Act 2002, which states that governing bodies of 
maintained schools (including maintained nursery schools), further education 
institutions and management committees of pupil referral units must have regard to 
any guidance given by the Secretary of State 

• paragraph 7(b) of the Schedule to the Education (Independent School Standards) 
Regulations 2014, made under sections 94(1) and (2) of the Education and Skills 
Act 2008, which states that the arrangements to safeguard or promote the welfare 
of pupils made by the proprietors of independent schools (including academies or 
free schools) or alternative provision academies must have regard to any guidance 
given by the Secretary of State 

• paragraph 3 of the Schedule to the Non-Maintained Special Schools (England) 
Regulations 2015, made under section 342 of the Education Act 1996, which 
requires arrangements for safeguarding and promoting the health, safety, and 
welfare of pupils in non-maintained special schools to have regard to any guidance 
published on such issues 

• Section 20 of the Victims and Prisoners Act 2024 which introduced a new provision 
into Part 3 of the Domestic Abuse Act 2021, section 49A, titled ‘Arrangements to 
notify schools’, placing a statutory duty on all 43 territorial police forces across 
England and Wales to implement the Operation Encompass information-sharing 
scheme 
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• Article 17 of the UK GDPR7 which sets out when individuals can request the 
erasure of their personal data. The Victims and Prisoners Act 2024 introduced a 
new ground under Article 17(1)(g) allowing victims of stalking and harassment to 
request erasure of their personal data when that data has been processed as a 
result of an unfounded allegation made by a malicious person 

Who is this guidance for? 
8. This statutory guidance sets out key roles for individuals, organisations and 
agencies to deliver effective arrangements for help, support, safeguarding, and 
protection. It should be read and followed by leaders, managers and frontline 
practitioners of all organisations and agencies as set out in chapter 4. 

9. It is essential that these arrangements are strongly led and promoted at a local 
level, specifically by elected local area leaders, including Lead Members of Children’s 
Services, Mayors, Police and Crime Commissioners and through the commitment of chief 
officers in all organisations and agencies, particularly those representing the three 
safeguarding partners. These are local authority Chief Executives, Chief Constables of 
police and Chief Executives of ICBs. Other senior leaders within organisations and 
agencies that commission and provide services for children and families, and early 
education and childcare settings schools, colleges and other education providers also 
have a key role to play in providing help, support, and safeguarding children in their local 
area. Members of the Child Safeguarding Practice Review Panel should also read and 
follow this guidance. 

 
 
7 Article 17(1)(g) of the UK GDPR will come into force on 31 March 2026. 
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Chapter 1: A shared responsibility 
10. Successful outcomes for children depend on strong partnership working 
between parents/carers and the practitioners working with them. Practitioners 
should take a child-centred approach to meeting the needs of the whole family. 

11. As set out in the Children’s Social Care National Framework, the following 
principles apply here too: 

• children’s welfare is paramount 

• children’s wishes and feelings are sought, heard, and responded to 

• children’s social care works in partnership with whole families 

• children are raised by their families, with their family networks or in family 
environments wherever possible 

• local authorities work with other agencies to effectively identify and meet the needs 
of children, young people, and families 

• local authorities consider the economic and social circumstances impacting 
children, young people, and families and actively seek to address 
discrimination and inequality experienced by families 

A child-centred approach within a whole family focus 
12. A child-centred approach is fundamental to safeguarding and promoting the 
welfare of every child. All practitioners should follow the principles of the Children Act 
1989 and 2004. These Acts make clear that the welfare of children is paramount and that 
they are best looked after within their families, with their parents playing a full part in their 
lives, unless compulsory intervention in family life is necessary. 

13. Children are clear about what they want from an effective safeguarding system: 
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Children have said that they need: 
 

• vigilance: to have adults notice when things are troubling them 

• understanding and action: to understand what is happening; to be heard and 
understood; and to have that understanding acted upon 

• stability: to be able to develop an ongoing stable relationship of trust with 
those helping them 

• respect: to be treated with the expectation that they are competent rather than 
not 

• information and engagement: to be informed about, and involved in 
procedures, decisions, concerns and plans 

• explanation: to be informed of the outcome of assessments, and decisions and 
reasons when their views have not met with a positive response 

• support: to be provided with support in their own right as well as a member of 
their family 

• advocacy: to be provided with advocacy to assist them in putting forward their 
views 

• protection: to be protected against all forms of abuse, exploitation, and 
discrimination, and the right to special protection and help if a refugee 

 
14. Anyone working with children should see and speak to the child, listen to what 
they say, observe their behaviour, take their views seriously, and work with them and their 
families and the people who know them well when deciding how to support their needs. 
Practitioners should also be aware that children may find it difficult to always speak about 
what they need, what is happening to them, or what has happened to them. Legal duties 
under the Equality Act 20108 must be complied with, including putting special provision in 
place to support dialogue with children who may not be able to convey their wishes and 
feelings as they may want to. This might include, for example, those who have 
communication difficulties, unaccompanied children, refugees, those children who are 
victims of modern slavery and/or human trafficking and those who do not speak English 
or for whom English is not their first language.  
 
15.  Practitioners must maintain a child-centred approach for babies, recognising their 
specific vulnerabilities and ensuring that their needs and experiences are actively 
considered and represented.  This includes, but is not limited to, interpreting non-verbal 
and pre-verbal cues, observing interactions, and remaining professionally curious, 
particularly when relying on parent or carer accounts. The needs of unborn children 

 
 
8 Equality Act 2010 
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28. Multi-agency expectations for direct practice are as follows: 
 

• Collaborate: practitioners working with the same child and family share information 
to get a complete picture of what life is like for the child. Collectively, they ensure 
the child’s voice is at the centre and the right support is provided. They work in 
partnership with parents and carers, who are often experts on the children they care 
for and involve them in decisions wherever possible 

• Learn: practitioners learn together by drawing on the best available evidence from 
their individual fields and sharing their diverse perspectives during regular shared 
reflection on a child’s development, experiences, and outcomes 

• Resource: practitioners build strong relationships across agencies and disciplines 
to ensure they support and protect the children with whom they work 

• Include: practitioners recognise the differences between, and are confident to 
respond to, circumstances where children experience adversity due to economic 
and social circumstances and acute family stress, and situations where children 
face harm due to parental abuse and neglect 

• Mutual challenge: practitioners challenge themselves and each other, question 
each other’s assumptions, and seek to resolve differences of opinion in a 
restorative and respectful way. This includes providing feedback, advice, and 
strategies to challenge racism and discrimination, and modelling constructive 
and effective strategies to respond 

Information sharing 
29. No single practitioner can have a full picture of a child’s needs and circumstances 
so effective sharing of information between practitioners, local organisations and agencies 
is essential for early identification of need, assessment, and service provision to keep 
children safe. Rapid reviews and child safeguarding practice reviews have highlighted that 
missed opportunities to record, understand the significance of, and share information in a 
timely manner can have severe consequences for children13. 

30. Practitioners should be proactive in sharing information as early as possible to help 
identify, assess, and respond to risks or concerns about the safety and welfare of 
children. This may be when problems are first emerging (for example, persistent school 
absences, going missing, or receiving unexplained gifts or new possessions) or where a 
child is already known to local authority children’s social care or the police. Sharing 
information about any adults with whom that child has contact, which may impact the 
child’s safety or welfare, is also critical. Operation Encompass14 places a duty on police 
forces in England and Wales to notify educational settings, and, where relevant, local 
authorities, if they have reasonable grounds to believe a child may be a victim of 

 
 
13 Child Safeguarding Practice Review Panel 2021: annual report 
14 Information sharing duty: Operation Encompass - GOV.UK 
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domestic abuse. 

31. Information sharing is also essential for the identification of patterns of behaviour, 
such as when a child is at risk of going missing or has gone missing, (including being 
missing from education, or when a looked after child goes missing from residential or 
foster care) or when there is a concern that a child may be a victim of or be drawn into 
crime. When multiple children appear associated to the same context or locations of risk, 
or in relation to children in the secure estate where there may be multiple local authorities 
involved in a child’s care, it will be for local safeguarding partners to consider how they 
build relationships and share relevant information in a timely and proportionate way with 
each other, other local organisations, and other safeguarding partnerships. 

32. The Data Protection Act 201815 and UK General Data Protection Regulation (UK 
GDPR) supports the sharing of relevant information for the purposes of keeping children 
safe. Fears about sharing information must not be allowed to stand in the way of 
safeguarding and promoting the welfare of children. To ensure effective safeguarding 
arrangements:  

• all organisations and agencies should have arrangements in place that set out 
clearly the processes and the principles for sharing information. The arrangements 
should cover how information will be shared with their own organisation/agency 
and with others who may be involved in a child’s life 

• practitioners should not assume that someone else will pass on information that 
they think may be critical to keep a child safe. If a practitioner has concerns about 
a child’s welfare or safety, then they should share the information with local 
authority children’s social care and/or the police. All practitioners should be 
particularly alert to the importance of sharing information when a child moves from 
one local authority into another, due to the risk that knowledge pertinent to keeping 
a child safe could be lost  

• UK GDPR provides a number of bases for sharing personal information. It is not 
necessary to seek consent to share information for the purposes of safeguarding 
and promoting the welfare of a child provided that there is a lawful basis to process 
any personal information required. The legal bases that may be appropriate for 
sharing data in these circumstances could be “legal obligation” or “public task”, 
which includes the performance of a task in the public interest or the exercise of 
official authority. Each of the lawful bases under UK GDPR has different 
requirements16. In some circumstances, it may be appropriate to obtain consent to 
share data, but it is important to note that UK GDPR sets a high standard for 
consent which is specific, time limited and can be withdrawn (in which case the 
information would have to be deleted) 

 
 
15 Data Protection Act 2018 
16 Lawful basis for processing: Information Commissioner’s Office 
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Section 1: Universal services and community-based early help 
126. Universal services and community-based early help is support for children of all ages 
that improves a family’s resilience and outcomes or reduces the chance of a problem 
getting worse. It is not an individual service, but a system of support delivered by local 
authorities and their partners working together and taking collective responsibility to provide 
the right provision in their area. This level of early help is provided through “universal 
services”50 - such as education, health – and other community-based services. It is distinct 
from targeted early help delivered through Family Help teams, which are more formal 
arrangements coordinated by local authorities, where a plan is in place and a lead 
practitioner appointed. 

127. Specific universal and community-based early help services can include support 
delivered through Best Start Family Hubs, youth services, youth offending teams, after 
school clubs and housing provision. Best Start Family Hubs bring together practitioners 
from multi-agency partners, with a strong emphasis on health and education - particularly 
during the early years - creating a clear local parent pathway from pregnancy through to 
the age of 19 (or 25 for young people with SEND), connecting families to services across 
the full spectrum of need. Hubs work closely with other local children’s services to 
safeguard children and help families facing complex problems, in particular those who are 
supported in Family Help, such as families where domestic abuse is a factor. For families 
who no longer require the support of targeted and specialist services, Hubs offer an 
ongoing, local support network. 

The role of early education and childcare settings, schools, colleges and 
other education providers 
128. All children aged 5 to 16 are legally entitled to a full-time education, suitable to any 
special educational need. Education is essential for children’s progress, wellbeing and 
wider development and being in school is a protective factor against wider harms, including 
exploitation. Where children are not receiving education, either because they are 
persistently missing school, or are not registered at a school and not receiving a suitable 
education otherwise, this could be a possible indicator of neglect, abuse or exploitation or 
could in itself constitute neglect in severe and sustained cases.  

129. Young people aged 16 and 17, including those with special and educational needs 
and disabilities, are required to participate in education or training until they reach their 
18th birthday. They are entitled to an offer of a suitable place in education or training 
under the September guarantee51. Local authorities are therefore expected to identify and 
pay particular attention to young people who are not in education, employment or training 
or whose current activity is not known.  

 
 
50 Universal services are available to all children and families. They are provided by a range of agencies such as health and education. GPs, 
health visitors and school nurses are some examples of this type of service provision.  
51 September guarantee: education and training for young people 
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130. Local authorities also have a statutory duty to secure sufficient suitable education 
and training provision for all young people aged 16 to 19 and for those up to age 25 with a 
learning difficulty assessment or, EHC plan, in their area52. They should make available to 
young people aged 13 to 19 and to those up to the age of 25 with a learning difficulty 
assessment or EHC plan, support that will encourage, enable or assist them to participate 
in education or training53.  
 
131. As early education and childcare settings, schools, colleges and other education 
providers have daily contact with most children and families, they are uniquely placed to 
identify concerns and, with partners as appropriate, address them early. Safeguarding 
professionals, including safeguarding partners and their delegates, should work closely 
with education and childcare settings to ensure information about children is shared 
effectively, risks of harm are correctly identified and understood, and children and families 
receive the services they need. This includes, but is not limited to, information, such as 
increased absence or mental health problems, which may be indicators that a child has 
suffered or is at risk of suffering neglect, abuse, and exploitation. 

132. Those that work in these settings need to be aware of how children’s experiences 
can impact on their mental health, behaviour, attendance and progress at nursery, school, 
or college. Where children have suffered abuse, neglect and exploitation, or other 
potentially traumatic adverse childhood experiences, this can have a lasting impact 
throughout childhood, adolescence and into adulthood54. This should include 
understanding the impact of domestic abuse on children as victims in their own right.  

133. It is important that relevant information where children are home educated is shared 
between local authorities, schools, colleges, and other relevant partners. This includes 
police forces making Operation Encompass notifications, as they would for other 
educational settings, to the local authority in which the child who is being home educated 
lives. Parents have a right to educate their children at home providing the education is 
suitable55. Most parents who take up the weighty responsibility of home education work 
hard to provide their child with a suitable education. However, the local authority has a duty 
to intervene where a home educated child is not being suitably educated, or is not safe, 
and in such cases the local authority must act to remedy the situation. When a child of 
school age is not a registered pupil at a school and is not receiving suitable education at 
home, this could be an indicator of neglect, abuse, or exploitation. Schools must notify the 

 
 
52 Education Act 1996 Sections 15ZA and 18A as inserted by the Apprenticeships, Skills, Children and Learning Act 2009, and amended by the 
Children and Families Act 2014 
53 Education and Skills Act (ESA) 2008 Section 68 
54 An example of where schools and local police forces work together successfully to better support and safeguard children after experiencing 
domestic abuse, is through the Operation Encompass notification scheme. Operation Encompass works by directly connecting the police with 
schools. When officers have attended a domestic abuse incident, police share the information with a school’s trained Designated Safeguarding 
Lead (DSL) before the start of the next school day, so that school staff can provide appropriate emotional and practical support at the earliest 
opportunity to children affected by domestic abuse 
55 The Education Act 1996, Section 7, sets out the duty on parents to ensure that the child receives an efficient full time education suitable to 
their age, ability and aptitude and any special educational needs, either by attendance at school or otherwise. Further detail on what constitutes 
a suitable home education can be found in DfE’s Elective Home Education guidance (2019) 
https://www.legislation.gov.uk/ukpga/1996/56/section/436A defines “suitable education” as efficient full-time education suitable to age, ability 
and aptitude and to any special educational needs 
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local authority of a child’s removal from the school roll56 at a non-standard transition point, 
and they should also share information on a child’s circumstances, especially if already 
known to children’s social care or if they have an EHC plan57. 

Section 2: Family Help – targeted early help, safeguarding, and 
promoting the welfare of children  
 
134. Targeted early help services delivered through Family Help, are coordinated by a 
local authority and/or their partners to address specific concerns within a family. 
Examples of these include parenting support, mental health support, domestic abuse 
services, youth services, youth offending teams and housing and employment services. 
Targeted early help should be provided for children and families who have multiple and/or 
complex needs, or whose circumstances might make them more vulnerable. This could 
include where a child is living with wider family members under a kinship arrangement. 
Targeted early help might also be appropriate to support a pregnant person to provide 
safe and effective care for their unborn child. 
 
135. Family Help is a voluntary approach, requiring the family’s consent to receive 
support and services.  

136. The Families First Partnership programme guide58 provides a toolkit to assist 
safeguarding partners to set up effective Family Help services. Effective provision relies 
upon local organisations and agencies working together to: 

• identify children and families who would benefit from Family Help, with clear referral 
routes between universal and community-based early help and targeted support. This 
may include pre-birth support where risk factors are known 

• undertake a Family Help assessment which considers the needs of all members of the 
family 

• ensure good ongoing communication, for example, through regular meetings between 
multi-disciplinary practitioners who are working with the family 

• co-ordinate and/or provide support as part of a Family Help plan to improve outcomes. 
This Family Help plan will be designed together with the child and family and updated as 
the child and family needs change, including if other support or intervention under section 
17 or section 47 of the Children Act 1989 is needed 

 
 
56 Regulation 13 - The School Attendance (Pupil Registration) (England) Regulations 2024 
57 Education, health and care (EHC) plans identify educational, health and social needs and set out the additional support to meet those needs. 
Further guidance on EHC plans can be found at https://www.GOV.UK/children-with-special-educational-needs 
58 The Families First Partnership (FFP) Programme Guide 
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• engage effectively with families and their family network, making use of family group 
decision-making, such as family group conferences59, to help meet the needs of the 
child60 

• manage transitions between non-statutory and statutory (delivered under section 17 of 
the Children Act 1989) Family Help, maintaining consistent practitioner relationships, and 
building on the Family Help plan 

137. Lead Practitioners should co-ordinate support and services, ensure the 
assessment and the Family Help plan responds to identified needs, and support the 
family to co-produce the plan. Practitioners should consider whether to include the family 
network. Where appropriate, local authorities should engage families, including children, 
to have a say in who their lead practitioner is, and have a process in place to collate 
feedback on their relationship.  

138. The lead practitioner role can be held by a range of people, including social 
workers and other local authority employed staff (including those who work in a Best Start 
Family Hub), as well as those based in partner organisations. Decisions about who holds 
the role of lead practitioner should consider capacity and capability. Practitioners who 
begin working with families at the targeted early help stage can continue to lead work with 
families if the child is later assessed to be a child in need as defined by Section 17 of the 
Children Act 1989. The Families First Partnership programme guide provides operational 
details on lead practitioner roles and responsibilities, and expectations for coordinating a 
multi-disciplinary team around the family. 

Identifying children and families who would benefit from help  

139. Local organisations and agencies should have in place effective ways to identify 
emerging problems and potential unmet needs of individual children and families. Local 
authorities should work with organisations and agencies to develop joined up community-
based early help, which can be delivered through a Best Start Family Hub, and Family 
Help services, based on a clear understanding of local needs. Local authorities should 
use the Joint Strategic Needs Assessment (JSNA)61 to inform the offer.  

140. Multi-agency and multi-disciplinary training will be important in supporting this 
collective understanding of the demographics and needs of the local community, the local 
practice framework, and the services available to support children of all ages. All 

 
 
59 Family group decision-making is an umbrella term for voluntary, family-led decision-making forums in which a child’s family network has all 
the resources, adequate preparation, relevant information and a safe and appropriate environment to make a plan in response to concerns 
about a child’s safety and wellbeing, working alongside skilled professionals. 
These can take different forms; family group conferences are one model of family group decision-making, which have been shown to be highly 
effective in supporting families, improving decision-making processes and diverting children from care. The Department for Education does not 
prescribe a specific model. There is further information in the glossary.  
60 The statutory guidance on court orders and pre-proceedings for local authorities (2014) highlights that family group decision making, such as 
family group conferences, is  an important means of involving the family early to avoid the creation of barriers between the local authority and 
the family. 
61 Joint strategic needs assessment and joint health and wellbeing strategies explained  
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practitioners working with children and families, including those in universal services and 
those providing services to adults with children, need to understand their role in 
identifying emerging problems. They need appropriate training so that they:  

• know when to share information with other practitioners and what action to take to 
support early identification and assessment  

• are aware of and able to identify where a pregnant person might need help or support 
to provide safe and suitable care for their unborn child 

• are able to identify and recognise all forms of abuse, neglect, and exploitation  

• have an understanding of domestic and sexual abuse62, including controlling and 
coercive behaviour, teenage relationship abuse, ‘honour’, faith- or belief-based abuse, 
as well as parental conflict that is frequent, intense and unresolved 

• understand the complexity of kinship families and are aware that they may need to 
support both parents and kinship carers at the same time 

• have an understanding of threats, including online harm, grooming, sexual 
exploitation, criminal exploitation, radicalisation, and the overlap that can 
occur between online harm and harm experienced in person 

• are aware of new and emerging technologies (such as artificial intelligence) 
and the role that online platforms, including gaming and social media 
platforms, can play in grooming children and facilitating and/or causing harm 

• are aware that a child and their family may be experiencing multiple needs at the 
same time 

• recognise how trauma, racism, discrimination, and past experiences with services 
affect relationships and adapt practice accordingly, respecting the importance of 
different cultural models of parenting and family life. 

141. Practitioners should be alert to the potential need for Family Help for a child who: 

• is unborn  

• is disabled 

• has special educational needs (whether or not they have a statutory education, 
health and care (EHC) plan) 

• is a young carer  

• is bereaved 

• is showing signs of being drawn into anti-social or criminal behaviour, including being 
affected by gangs and county lines and organised crime groups and/or serious 
violence, including knife crime 

 
 
62 See Appendix A: Glossary for the statutory definition of domestic abuse set out in the Domestic Abuse Act 2021 
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• is frequently missing/goes missing from care or from home63 

• is at risk of modern slavery64, human trafficking, sexual and/or criminal exploitation 

• is at risk of being radicalised65 

• is viewing problematic and/or inappropriate online content (for example, linked to 
violence), or developing inappropriate relationships online  

• is in a family circumstance presenting challenges for the child, such as drug and 
alcohol misuse, adult mental health issues and domestic abuse66 

• is misusing drugs or alcohol themselves 

• is suffering from mental ill health  

• has returned home to their family from care 

• is a privately fostered child67 

• has a parent or carer in custody68 

• is missing education69, or persistently absent from school, or not in receipt of full-time 
education 

• has experienced multiple suspensions and is at risk of, or has been permanently 
excluded 

142. Practitioners should also consider the needs of parents who no longer have 
children in their care. Offering support to parents who have had a child removed can help 
prevent future removals and support effective and stable reunification.  

143. Practitioners should also consider the impact of domestic abuse on a child. Section 
20 of the Victims and Prisoners Act 2024 introduced a new provision into Part 3 of the 
Domestic Abuse Act 2021 under Section 49A. The information sharing scheme known as 
‘Operation Encompass’70 placed a statutory duty on police forces across England and 
Wales to notify a child’s educational setting, and, where relevant, local authorities, if they 
have reasonable grounds to believe a child may be a victim of domestic abuse. This 

 
 
63 Children who run away or go missing from home or care (2014) 
64 Modern Slavery: statutory guidance for England and Wales (under s49 of the Modern Slavery Act 2015) and non-statutory guidance for 
Scotland and Northern Ireland (accessible version) - GOV.UK 
65 Further information on requirements for those working with children who have concerns about radicalisation is set out in the statutory Prevent 
Duty guidance and via  Managing risk of radicalisation in your education setting 
66 The Domestic Abuse Act 2021 Section 3 recognises children as victims of domestic abuse in their own right when they see, hear or 
experience domestic abuse perpetrated by a parent, those with parental responsibility, or a relative. 
67 Private fostering occurs when a child under the age of 16 (or under 18, if disabled) is provided with care and accommodation by a person 
who is not a parent, person with parental responsibility for them or a relative in their own home. A child is not privately fostered if the person 
caring for and accommodating them has done so for less than 28 days and does not intend to do so for longer. This term is also used in 
Championing Kinship Care: The National Kinship Care Strategy, capturing private fostering arrangements as a type of kinship care. It holds the 
same meaning, but applies only to individuals, excluding organisations or bodies. 
68 Farmer review for women (2019) found that children impacted by maternal imprisonment are more likely to leave their family home and be 
separated from their primary carer, resulting in significant disruption to their lives. 
69 Children missing education: statutory guidance for local authorities 
 
 
70 Statutory guidance: Duty on police forces in England and Wales to notify education establishments of domestic abuse incidents: Operation 
Encompass (accessible) - GOV.UK 
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includes all children connected to a household where police have attended a domestic 
abuse incident; children who are physically present at the incident, children not physically 
present during the incident and situations where a child might reside in another household 
temporarily or permanently. The duty supports educational settings to provide timely, 
informed support to children affected by domestic abuse and to ensure the school has up 
to date information about the child’s circumstances.  Further guidance for police forces 
can be found in ‘Duty on police forces in England and Wales to notify education 
establishments of domestic abuse incidents: Operation Encompass’. 
 

Effective assessment of the need for Family Help  

144. Where a child and family would benefit from targeted support because of multiple 
and/or complex needs, there should be a multi-disciplinary Family Help assessment. 
Families should not need to repeat their story if their circumstances change. Safeguarding 
partners should have a single Family Help assessment, which can be adapted depending 
on the child’s needs. This assessment should: 

• be undertaken with the agreement of the child and their parents or carers, involving 
the child and family as well as the practitioners who are working with them 

• include pre-birth assessment where needed 

• take account of the child’s wishes and feelings wherever possible which could 
include providing advocacy support where this is needed to enable a child to share 
their views, for example, if the child has communication difficulties due to a disability  

• take account of the child’s age, family circumstances and extra-familial contexts71 
and whether these factors are contributing to or preventing good outcomes 

• take account of the needs of all members of the family as individuals and consider 
how their needs impact on one another which includes considering needs relating to 
education, early years development, mental health and physical health, substance 
misuse, financial stability, housing, family relationships, domestic abuse and crime 
Practitioners should be aware of situations where there has been a breakdown in 
relationship between the child and their family and engaging the whole family may 
not be appropriate  

• cover both presenting needs and any underlying issues with the understanding that a 
family’s needs can change overtime, for example, when a child moves up to 
secondary school  

• be based on facts, and explore and build on strengths 

• be clear about the action to be taken and services to be provided  

• identify what help the child and family require to prevent needs escalating 

 
71 See Appendix A: glossary 
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• provide the basis for any future assessments if they are needed, for example, under 
sections 17 and 47 of the Children Act 1989    

145. Practitioners should have consideration for specific needs, including, but not 
exclusive to, family members who may have learning difficulties/disabilities, are 
imprisoned or those whose first language is not English, parents, carers and children who 
may be at risk from hidden harms such as coercive and controlling behaviour, child 
sexual abuse and ‘honour’ or faith- or belief-based abuse, are care experienced, young 
parents72, birth parents who have had children removed from their care, fathers or male 
carers, and parents who identify as LGBTQIA. This should also include where children 
may not view themselves as victims of abuse, such as teenage relationship abuse and 
child sexual exploitation.  

146. If a family does not consent to a Family Help assessment, practitioners should 
seek to understand why this is the case, so that they can provide reassurance to the 
family about their concerns. They should ensure the family has understood the 
consensual nature of support, and range of services available to meet their needs. The 
practitioner should consider how the needs of the child could otherwise be met, for 
example, through provision by universal services that the family already engages with. 
Practitioners should still inform individuals that their data will be recorded and shared, and 
the purpose of this explained to them. If a family has chosen not to engage with support in 
the past, this should not act as a barrier to them accessing support in the future. If there 
are concerns that the child has suffered significant harm or is likely to do so, a referral 
should be made immediately to local authority children’s social care. The lead practitioner 
for section 47 enquiries should be a social worker. 

Provision of effective services to help families  

147. Local areas should have a comprehensive range of effective services. They should 
reflect any local assessment of need, including the JSNA and the latest evidence of the 
effectiveness of Family Support programmes73. Good practice should also ensure 
effective join-up between targeted family support and universal services to ensure 
families can seamlessly transition from universal or other community-based services to 
more specialist support should a specific need be identified. There should be an explicit 
link to the local area’s offer of short breaks for disabled children, as well as suitably 
adjusted services to support parents. Evidence should be collated to show their impact, 
including on those with a particular protected characteristic. 

148. Family Help services typically include family and parenting programmes, 
assistance with school attendance, assistance with health issues including mental health, 
enabling financial stability, supporting secure housing, responses to emerging concerns in 

 
 
72 Our young parents project - The Lullaby Trust describes a young parent as someone under the age of 25 
73 What Works Centre for Children & Families) (Foundations). See Home | EIF Guidebook and Interventions with established evidence of 
preventing, stopping or reducing the impact of child abuse and neglect and related risks  
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extra-familial contexts including grooming and exploitation, responding to a parent, sibling 
or other family member in custody, and help for emerging problems relating to domestic 
abuse including economic abuse, coercive and controlling behaviour, ‘honour’ and faith- 
or belief-based abuse, teenage relationship abuse, or drug or alcohol misuse. Local 
approaches to delivering these services will vary but could include using a Best Start 
Family Hub model.  

149. Family Help services may also focus on improving family functioning and building 
the family’s own capability to establish positive routines and solve problems. This should 
be done within a structured, evidence-based practice framework, which is shared across 
the partnership and involves regular review to ensure that real progress is being made. 
Where family networks are supporting the child and parents, it might be appropriate to 
use family group decision-making to support work with the family. Some of these services 
may be delivered directly to parents but should always be evaluated to demonstrate the 
impact they are having on the outcomes for the child.  

150.   The Families First Partnership programme guide provides operational guidance for 
the delivery of multi-disciplinary Family Help teams. These teams should be embedded in 
communities to provide non-stigmatising access to a range of agencies and services that 
respond to different needs. The exact make up of these teams will vary, but local areas 
may want to co-locate teams in community settings such as their Best Start Family Hubs 
and networks.  

Section 3: Safeguarding and promoting the welfare of children 
151. Local authorities have statutory duties to support certain groups of children in their 
area. Under section 17 of the Children Act 1989, local authorities are under a general duty 
to provide support for children who are unlikely to reach or maintain a satisfactory level of 
health or development, or their health or development will be significantly impaired without 
the provision of services, or the child is disabled. Where there is reasonable cause to 
suspect a child is suffering or likely to suffer significant harm, local authorities must make 
enquiries and decide if any action must be taken under section 47 of the Children Act 
1989. Section 22(3) of the Children Act 1989 sets out the general duty of the local 
authority looking after a child to safeguard and promote the welfare of the child. This duty 
underpins all activity by the local authority in relation to looked after children. 

152. Where requested to do so by local authority children’s social care, health 
organisations, other local authorities and other parts of the local authority, such as 
housing, have a duty to co-operate under section 27 of the Children Act 198974 by 
assisting the local authority in carrying out its children’s social care functions, provided 
that this is compatible with their own duties and obligations and does not interfere with the 
performance of their own functions. Any cooperation from health bodies should be in line 
with their professional regulations and standards on competence. Local authorities can 

 
 
74  Children Act 1989 Section 27 (2): an authority whose help is so requested shall comply with the request if it is compatible with their own 
statutory or other duties and obligations and does not unduly prejudice the discharge of any of their functions. 
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also ask other agencies to assist in the delivery of support and services under section 17 
of the Children Act 1989, but those agencies are under no obligation to do so. 

153. Whilst the duty to deliver support and services under section 17 of the Children Act 
1989 is with the local authority, other safeguarding partners may play a critical role in the 
delivery of services for children and their families. Local safeguarding partners are 
responsible for setting the strategic direction, vision, and culture of the local multi-agency 
safeguarding arrangements, including agreeing and reviewing shared priorities, and the 
resources required to deliver services effectively. More information can be found under 
‘Strategic leadership and accountability’ and ‘Delivering multi-agency safeguarding 
arrangements’ in chapter 2.
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Risk Assessment 

Premises - Stoke Lodge Playing Fields

Total Level of risk​ Timescale / action 

1 to 5 Low No additional physical control measures are required; however, monitoring is necessary to ensure controls are maintained. 

6 to 10 Medium 3-6 months - efforts should be made to reduce the risk to an acceptable level.

12 to 25 High, or stop Immediate - work should not be started until the risk has been reduced to an acceptable level.  Where the risk involves work in progress, 
urgent action should be taken.  If it is not possible to reduce risk even with unlimited resources, work will have to be stopped. 

Cotham School Risk Assessment Premises - Stoke Lodge Playing Fields 31 March 2026 Page 1 of 9 

Potential consequence / severity of outcome 

1 2 3 4 5 

Likelihood of harm occurring / frequency of occurrence 
None 

no injury or 
adverse effects 

Minor 
first aid injury 

Moderate 
lost time injury 

Major 
hospital treatment 

Catastrophic 
disabling injury or 

death 

Could happen, but probably never will. 1 - Rare 1 2 3 4 5 

Not likely to occur in normal circumstances. 2 - Unlikely 2 4 6 8 10 

May occur at some time. 3 - Possible 3 6 9 12 15 

Expected to occur at some time. 4 - Likely 4 8 12 16 20 

Likely to occur on many occasions. 5 – Almost certain 5 10 15 20 25 
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Guidance in completing this document 
 

Step 1 
What are the hazards? 

Step 2 
Who might be harmed 

and how? 

Raw risk rating 
 

Step 3 
What do you have in 

place? 

Step 4 
Is anything further 

needed? 
Yes / No 

Step 5 
Action and review 

 
 
 

Residual 
risk rating 

Spot hazards by: 
 

●​ Walking around 
your workplace.​
 

●​ Asking those 
doing the task 
what they think.​
 

●​ Checking 
manufacturers’ 
instructions.​
 

●​ Considering 
health hazards. 

 
 

Identify groups of 
people:  
 

●​ Employees​
 

●​ lone workers​
 

●​ Students​
 

●​ service users ​
 

●​ temporary / 
agency staff​
 

●​ Contractors​
 

●​ Volunteers​
 

●​ members of the 
public​
 

●​ children 
(including work 
experience). 

 
 

When there are 
no control 
measures in 
place. 
 
State total score. 
 
 

List what is already in 
place to reduce the 
likelihood of harm or make 
any harm less serious, 
examples include:  
 

●​ guarding​
 

●​ training​
 

●​ procedures, safe 
systems of work​
 

●​ personal 
protective 
equipment (PPE). 

 
 

You need to make sure 
that you have reduced 
risks ‘so far as is 
reasonably practicable’.  
 
An easy way of doing this 
is to compare what you 
are already doing with 
good practice. If there is a 
difference, indicate ‘yes’ 
and list what needs to be 
undertaken in the action 
column. 
 
 

Remember to prioritise 
hazards that are high-risk 
and have serious 
consequences first: 
 

●​ List the actions 
required, who 
needs to complete 
them and by 
when.​
 

●​ Check actions are 
correctly 
completed.​
 

●​ Check controls 
remain in place.​
 

●​ Review the risk 
assessment 
annually, or earlier 
if there is an 
incident or if the 
work activity 
changes. 

 
 

Level of 
risk when 
all control 
measures 
are in 
place. 
 
State total 
score. 
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Activity / operation / event: Premises - Stoke Lodge Playing Fields 

Establishment: Cotham School Assessment date:  31 March 2026 

Assessor name / position: Ed Carpenter - Deputy Director of Finance and Resources - IT and Facilities Lead Review date:  31 March 2027 

Step 1 
 
 
 

Identify the hazards 

Step 2 
 
 
 

Who might  
be harmed and how? 

Raw 
risk 

rating 
 

state 
total 
score 

 

Step 3 
 
 
 

What do you have in 
place? 

Step 4 
 
 
 

Anything 
further 

needed? 
 

Yes / No 

Step 5 
 

Action and review 

Action required Residual 
risk 

rating 
state total 

score 

Responsible 
person 

Date 
completed 

Dog faeces on the 
playing area 
 

●​ Students​
 

●​ Staff​
 

●​ Members of the 
public hiring 
facilities 

 
 
Serious health issues 
(Toxocariasis) 

4 There are 7 points of 
entry to the playing 
field area. Each 
entry point has a 
sign stating ‘No 
Dogs’. Members of 
the public are 
requested to walk 
dogs outside of the 
fenced area of the 
field, it is possible to 
lock gates to prevent 
entry should dog 
walking become an 
issue on site. 

No     

Dog attack ●​ Students​
 

●​ Staff​
 

●​ Members of the 
public hiring 

6 There are 7 points of 
entry to the playing 
field area. Each 
entry point has a 
sign stating ‘No 
Dogs’. Members of 

No     

 
Cotham School Risk Assessment Premises - Stoke Lodge Playing Fields 31 March 2026 Page 3 of 9 

 

A1004



 

facilities 
 
Major injury through dog 
bites.  

the public are 
requested to walk 
dogs outside of the 
fenced area of the 
field,it is possible to 
lock gates to prevent 
entry should dog 
walking become an 
issue on site. 
Gates are locked to 
prevent access 
during school 
use times. 

Violence & Aggression 
from trespassers gaining 
access to the playing 
fields 

●​ Students​
 

●​ Staff​
 

●​ Members of the 
public hiring 
facilities 

 
Serious Injury - potential 
for personal injury 
(possible fractures) and 
post traumatic stress 

4 The entire playing 
field area is 
enclosed with a 2m 
fence. There are 7 
points of entry to the 
playing field area. 
Gates are locked to 
prevent access 
during school use 
times 

No     

Exposure to alcohol and 
drugs paraphernalia 

●​ All legitimate 
visitors to the 
site 

 
Major Injury 

9 There are signs that 
users of alcohol and 
drugs have been at 
Stoke Lodge; a 
number of NOS 
canisters and empty 
alcohol containers 
have been scattered 
around the site. 

Yes The Site Services Team 
undertake a daily 
(Monday - Friday) 
Perimeter check to 
ensure that the site is 
free of items which may 
cause harm to our 
students before lessons 
begin.  
 
 
 

4 Site Services 
Team 

Ongoing  
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Vehicles on site ●​ Students​
 

●​ Staff​
 

●​ Members of the 
public hiring 
facilities​
 

●​ Risk of 
environmental 
harm 

 
Major Injury 

6 The entire playing 
field area is 
enclosed with a 
2m fence. There are 
4 points of entry to 
the playing field 
area, which are 
usable by vehicles. 
These gates are 
locked at all times to 
prevent 
access, except to 
authorised users. 
Maintenance takes 
place when students 
are not on site, and 
members of the 
public are requested 
to vacate the site 
during machinery 
use for their own 
safety. 
Pedestrian gates are 
locked to prevent 
entry/reentry to the 
site at these times. 

No     

Travellers, or other 
trespassers with the 
intent to be resident for 
any period of time. 

●​ Students​
 

●​ Staff​
 

●​ Members of the 
public hiring 
facilities​
 

●​ Risk of 
environmental 
harm 

 

9 The entire playing 
field area is 
enclosed with a 2m 
fence. There are 4 
points of entry to the 
playing field area, 
which are usable by 
vehicles. These 
gates are locked at 
all times to prevent 
access, except to 
authorised users. 

Yes The Site Services Team 
undertake a daily 
(Monday - Friday) 
Perimeter check to 
ensure that the site is 
secure and cannot be 
entered by unauthorised 
persons.  

4 Site Services 
Team 

Ongoing  
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Minor Injury – note, 
whilst the risk to persons 
is not great here the risk 
to the facility and the 
environment is 
potentially serious. The 
risk to the environment 
and cost of dealing with 
this has been included 
in the calculation of the 
risk rating 

 
There has previously 
been a traveller 
encampment 
(Summer 2022) as 
well as issues of 
trespass during 
legitimate, lawful 
school use, 
2025-2026. 

Antisocial behaviour, 
vandalism and arson to 
grounds, trees and 
buildings 

●​ Students​
 

●​ Staff​
 

●​ Members of the 
public hiring 
facilities​
 

●​ Risk of 
environmental 
harm 

 
Minor Injury – note, 
whilst the risk to persons 
is not great here the risk 
to the facility and the 
environment is 
potentially serious. The 
risk to the environment 
and cost of dealing with 
this has been included 
in the calculation of the 
risk rating 

15 The entire playing 
field area is 
enclosed with a 2m 
fence. There are 7 
points of entry to the 
playing field area. 
Gates are locked to 
prevent access 
during school hours. 
Vandalism of 
the fence itself and 
signage relating to 
the school is 
evident; this risk 
likelihood remains 
high due to 
existing evidence 
of an issue. All 
issues of 
vandalism or 
antisocial 
behaviour are to be 
reported to the 
police.  
 
 

Yes The Site Services Team 
will carry out a daily 
perimeter check (Monday 
- Friday) and will 
photograph any new 
damage to the fence, 
gates or signage using a 
TimeStamp Camera. 
These photos will then be 
passed on to the 
management team to log 
with the police.  

4 Site Services 
Team 

Ongoing  
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Drones or model aircraft 
 

●​ Students​
 

●​ Staff​
 

●​ Members of the 
public hiring 
facilities 

 
Serious Injury – note the 
risk of physical injury 
from a model aircraft is 
serious. The level of 
operational harm is 
minor. It is illegal to fly 
drones above or within 
150m of sporting events. 

4 It would be 
impossible to control 
the use of drones 
over the school site. 
There are currently 
laws for the 
operation of drones 
above populated 
areas and sports 
events. As such, this 
type of activity would 
be reportable as a 
crime. There is 
a risk that users 
could fly drones in 
order to photograph 
or film students in 
the school. Risk 
from physical injury 
comes from loss of 
control or failure of 
the aircraft 
(crashing). 

No     

Rubbish dumping 
and litter 

●​ Students​
 

●​ Staff​
 

●​ Members of the 
public hiring 
facilities​
 

●​ Risk of 
environmental 
harm 

 
Minor Injury – note, 
whilst the risk to persons 
is not great here the risk 

4 The entire playing 
field area is 
enclosed with a 2m 
fence. There are 4 
points of entry to the 
playing field area, 
which are usable by 
vehicles. These 
gates are locked at 
all times to prevent 
access, except to 
authorised users. 

No     
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to the facility and the 
environment is 
potentially serious. The 
risk to the environment 
and cost of dealing with 
this has been included 
in the calculation of the 
risk rating 

Unauthorised events ●​ Students​
 

●​ Staff​
 

●​ Members of the 
public hiring 
facilities​
 

●​ Risk of 
environmental 
harm 

 
Serious Injury – note, 
whilst the physical risk 
to authorised persons is 
not great here the risk to 
the facility and the 
environment is 
potentially serious. The 
risk to the environment 
and cost of dealing with 
this has been included 
in the calculation of the 
risk rating 

9 The entire playing 
field area is 
enclosed with a 
2m fence. There are 
7 points of entry to 
the playing field 
area. Gates are 
locked to prevent 
access during 
school hours. At 
times, outside of 
school use the 
gates are unlocked 
in daylight hours. 
The risk of 
unauthorised 
events remains; 
the school should 
ensure that 
members of the 
public are aware 
that acceptable 
uses for informal 
recreation do 
not include 
unauthorised 
organised events, 
and that gates can 
be locked at all 
times if this risk 

No     
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arises to prevent 
future occurrence. 

Students absconding 
from the site 

●​ Students 
 
Serious Injury – note the 
physical risk to students 
absconding site is no 
greater than any time 
they are out on public 
streets alone. The risk to 
having implemented 
adequate safeguarding 
measures is included in 
the risk rating 

4 The entire playing 
field area is 
enclosed with a 
2m fence. There are 
7 points of entry to 
the playing field 
area. Gates are 
locked to prevent 
student egress 
during lessons. 

No     
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Safeguarding and Child Protection Policy 

Version Date Summary of Changes 

01 01/09/2020 Updated and re-written to reflect COVID-19, new statutory guidance Keeping 
Children Safe in Education, and for ease of reading 

02 01/09/2021 Update and re-written to reflect new statutory guidance issued in 2021  

03 01/09/2022 Updated and re-written to reflect new statutory guidance in 2022 

04 01/09/2023 Updated and re-written to reflect new statutory guidance in 2023 

05 01/09/2024 Updated and re-written to reflect new statutory guidance in 2024 

06 
01/09/2025 

Updated and re-written to reflect new statutory guidance in 2024; 
Added information from BCC guidance 2025 around safeguarding children with 
forced migration background. 

Approved by Governors: September 2025​
Review Date: September 2026

1 
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Cotham School Safeguarding Team 
 

 
Head Teacher 

 
 

 
Designated Safeguarding 

Lead 

 
 

 
 

Deputy Designated 
Safeguarding Leads 

 
 
 
 

 
 

 
Safeguarding Governor 

 
 

 
safeguarding@cotham.bristol.sch.uk 
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1.​ Part 1: Policy 
 

1.1.​ Definitions 
Safeguarding is defined as:  
 

●​ Providing help and support to meet the needs of children as soon as problems emerge 
●​ Protecting children from maltreatment, whether that is within or outside the home, including online 
●​ Preventing the impairment of children’s mental and physical health or development 
●​ Ensuring that children grow up in circumstances consistent with the provision of safe and 

effective care 
●​ Taking action to enable all children to have the best outcomes. 

 
Child Protection is defined in the Children Act 1989 (s.47) as when a child is suffering or is likely to 
suffer significant harm. Under statutory guidance and legislation action must be taken to safeguard and 
promote the child’s welfare.   

 

1.2.​ Introduction 
Safeguarding and promoting the welfare of children is everyone’s responsibility. Everyone who comes 
into contact with children, their families and carers, has a role to play.  
 

●​ In order to fulfil this responsibility effectively, all professionals should make sure their approach is 
child centred. This means that they should always consider what is in the best interests of the 
child.  

●​ We take an ‘it can happen here’ approach where safeguarding is concerned.  
●​ Everyone who comes into contact with children has a role to play in identifying concerns, sharing 

information and taking prompt action. 
●​ Victims should never be given the impression that they are creating a problem by reporting 

abuse, sexual violence, or sexual harassment. Nor should anyone who has experienced harm 
ever be made to feel ashamed for making a report.  
 

Cotham School is committed to safeguarding and promoting the welfare of children by: 
 

●​ The provision of a safe environment in which children and young people can learn. 
●​ Acting on concerns about a child’s welfare immediately. 
●​ Fulfilling our legal responsibilities to identify children who may need early help or who are 

suffering, or are likely to suffer, significant harm. 
 
All action taken by Cotham School will be in accordance with: 

●​ Current legislation (these are summarised within Working Together to Safeguard Children: 
statutory framework) 

●​ Statutory, national, and local guidance – this includes:  
○​ Working Together to Safeguard Children, which sets out the multiagency working 

arrangements to safeguard and promote the welfare of children and young people and 
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protect them from harm; in addition, it sets out the statutory roles and responsibilities of 
schools.  

○​ Keeping Children Safe in Education  is statutory guidance issued by the Department for 
Education which all schools and colleges must have regard to when carrying out their 
duties to safeguard and promote the welfare of children. 

●​ Local Guidance from the Local Safeguarding Partnership: around particular safeguarding 
topics are available on the Keeping Bristol Safe Partnership Website.  

●​ Government guidance in relation to:  
○​ Specific topical safeguarding issues – a collection of up-to-date guidance can be found 

on the Safeguarding in Education Team’s guidance page. 
https://www.bristolsafeguardingineducation.org/guidance/ 

 
This policy should be read in conjunction with the following policies: 
 

●​ Whistleblowing  
●​ Code of Conduct for All Adults  
●​ Allegations Against Staff 
●​ Behaviour 
●​ Online Safety  
●​ Attendance (including the safeguarding response to children who go missing from education) 
●​ Health, Safety and Wellbeing Part 1 
●​ Health, Safety and Wellbeing Part 2 
●​ Equality and Community Cohesion Policy 
●​ Special Educational Needs and Disabilities (SEND) Policy 

 
The Headteacher should ensure that the above policies and procedures, adopted by governing bodies 
and proprietors, are accessible, understood and followed by all staff. 

1.3.​ Equalities Statement 
With regards to safeguarding we will consider our duties under the Equality Act 2010 and our general 
and specific duties under the Public Sector Equality Duty. General duties include: 
 

1.​ Eliminate discrimination, harassment, victimisation, and other conduct that is prohibited by the 
Equality Act 2010.  

2.​ Advance equality of opportunity between people who share a protected characteristic and people 
who do not share it.  

3.​ Foster good relations across all protected characteristics between people who share a protected 
characteristic and people who do not share it. 

 
Details of our specific duties are published under Cotham School’s Equality and Community Cohesion 
Policy. 

 
We adhere to both the Bristol Equality Charter and Bristol Children’s Charter with a view to contribute 
towards the One City Plan.  

Some children have an increased risk of abuse, neglect and exploitation, both online and offline, and 
additional barriers can exist for some children with respect to recognising or disclosing it. We are 
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committed to anti-discriminatory practice and recognise children’s diverse circumstances. We ensure 
that all children have the same protection, regardless of any barriers they may face. 

We give special consideration to children who: 

●​  Have special educational needs and/or disabilities (SEND) or health conditions (this is in line with 
our Special Educational Needs and Disability Policy) 

●​  Are young carers 

●​  May experience discrimination due to their race, ethnicity, religion, gender identification or 
sexuality 

●​  Have English as an additional language (EAL) 
●​  Are known to be living in difficult situations – for example, temporary accommodation or where 

there are issues such as substance abuse or domestic violence 

●​  Are at risk of female genital mutilation (FGM), sexual exploitation, forced marriage, or 
radicalisation 

●​  Are asylum seekers 

●​  Are at risk due to either their own or a family member’s mental health needs 

●​  Are looked after or previously looked after (see section 12) 
●​  Are missing or absent from education for prolonged periods and/or repeat occasions 

●​  Whose parent/carer has expressed an intention to remove them from school to be home 
educated 

Cotham School also adheres to the principles of and promotes anti-oppressive practice in line with the 
United Nations Convention of the Rights of the Child and the Human Rights Act 1998.  

1.4.​ Overall Aims 
This policy will contribute to the safeguarding of children at Cotham School by: 
 

●​ Clarifying safeguarding expectations for members of the education setting’s community, staff, 
governing body, learners, and their families.  

●​ Contributing to the establishment of a safe, resilient, and robust safeguarding culture in the 
setting built on shared values; where learners are treated with respect and dignity, taught to treat 
each other and staff with respect, feel safe, have a voice and are listened to. 

●​ Supporting contextual safeguarding approaches to practice recognising that the setting’s site can 
be a location where harm can occur.  

●​ Setting expectations for developing knowledge and skills within the setting’s community (staff, 
learners, parents/carers) to the signs and indicators of safeguarding issues and how to respond 
to them.  

●​ Early identification of need for vulnerable learners and provision of proportionate interventions to 
promote their welfare and safety. 

●​ Working in partnership with learners, parents, and other agencies in the Local Safeguarding 
Partnership. 

 
Cotham School is named as a relevant agency in the Local Safeguarding Partnership (Keeping Bristol 
Safe Partnership). This policy sets out its statutory duty to co-operate, follow and comply with published 
arrangements as set out by the Keeping Bristol Safe Partnership.  
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1.5.​ Professional expectations, roles, and responsibilities 
1.5.1.​ Role of all staff 

 
●​ All staff will read and understand Part 1 of statutory guidance Keeping Children Safe in 

Education. Those working directly with children will also read Annex B. Those who do not work 
directly with children will have the option of reading Annex A instead. 

●​ In addition to this all staff will be aware of the systems in place which support safeguarding 
including reading this Safeguarding and Child Protection Policy; the Behaviour Policy; the Staff 
Behaviour Policy (code of conduct); safeguarding response to children who go missing from 
education; and the role of the Designated Safeguarding Lead (DSL).  

●​ Know who and how to contact the DSL and any deputies, the Chair of Governors, and the 
Governor responsible for safeguarding. 

●​ All staff will be able to identify vulnerable learners and take action to keep them safe. Information 
or concerns about learners will be shared with the DSL where it includes those:  

○​ who may need a social worker and may be experiencing abuse, neglect or exploitation. 
○​ requiring mental health support.  
○​ may benefit from early help. 
○​ where there is a radicalisation concern.  
○​ where a crime may have been committed. 
○​ Be clear as to the setting’s policy and procedures about child-on-child abuse, children 

missing from education and those requiring mental health support, and the impact of 
technology in relation to online safety.  

●​ Be involved where appropriate, in the implementation of individual plans to further safeguard 
vulnerable learners and understand their academic progress and attainment and maintain a 
culture of high aspirations for this cohort. 

●​ Record concerns appropriately and in a timely manner by using the setting’s safeguarding 
systems.  

●​ To be aware of the need to raise to the senior leadership team any concerns they have about 
safeguarding practices within the school.  

 

1.5.2.​ Role of the Designated Safeguarding Lead (DSL) 
Duties are further outlined in Keeping Children Safe in Education (Annex C) 

 
Details of our DSL and Deputy DSL are available on the Cotham School website, our Staff Handbook, or 
the notice board in reception.  

 
●​ The DSL is a senior member of staff who undertakes lead responsibility for safeguarding and 

child protection within the setting.  
●​ The DSL works with the Headteacher/Principal, and relevant strategic leads, taking lead 

responsibility for promoting educational outcomes by knowing the welfare, safeguarding and child 
protection issues that learners in need are experiencing or have experienced, and identifying the 
impact that these issues might be having on learner’s attendance, engagement and achievement 
at school or college.  

●​ Activities include the management of work undertaken by any Deputy DSLs.  
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●​ Manages early identification of vulnerability of learners and their families from staff through cause 

for concerns or notifications. This will ensure detailed, accurate, secure written records of 
concerns, referrals and the rationale for any decisions made are maintained. 

●​ Manages referrals to local safeguarding partners where learners with additional needs have been 
identified. These can include those –  

●​ who need a social worker and may be experiencing abuse, neglect or exploitation 
●​ requiring mental health support.  
●​ who may benefit from early help. 
●​ where there is a radicalisation concern. 
●​ where a crime may have been committed. 

 
The DSL will also: 
 

●​ Work with others – acting as a point of contact for outside agencies about safeguarding. 
●​ Support and advise other staff in making referrals to other agencies. 
●​ When required, liaise with the case manager and the Local Authority Designated Officer (LADO) 

in relation to child protection cases which concern a staff member.  
●​ Coordinate safeguarding training and raise awareness and understanding to the school 

community around policies and practice in relation to safeguarding.  
●​ Help promote educational outcomes by sharing information about vulnerable learners with 

relevant staff. This includes ensuring that staff: 
●​ know who these children are,  
●​ understand their academic progress and attainment and maintain a culture of high aspirations for 

this cohort.  
●​ Are supported to identify the challenges that children in this group might face.  
●​ Provide additional academic support or make reasonable adjustments to help children who have 

or have had a social worker to reach their potential.  
●​ Ensure the successful transfer of the Safeguarding/Child Protection File when a learner moves 

on to a new setting within 5 days for in year transfer or the first 5 days of the start of a new term.  
●​ Ensure appropriate safeguarding cover and availability during term time/ any out of hours/out of 

term activities managed by the school.  
 

1.5.3.​ Role of the Governing Body 
Duties are further outlined in Keeping Children Safe in Education (Part 2)  

 
There is a senior board level lead who takes responsibility for the setting’s safeguarding responsibility to 
ensure that safeguarding and child protection practice, process, and policy (including online safety) is 
effective and is compliant with legislation, statutory guidance, and Local Safeguarding Partnership 
arrangements (Keeping Bristol Safe Partnership).  
 

●​ The appointed Safeguarding Governor will liaise with the Headteacher and the DSL to produce 
an annual report for governors and complete the mandatory S. 175 (biennial safeguarding) audit 
for the Keeping Bristol Safe Partnership. 

●​ Ensure that the school remedies any deficiencies or weaknesses brought to its attention without 
delay. 

●​ Ensure that this document is updated annually (or when there are significant updates). 
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●​ Ensure that the DSL is an appropriate senior member of setting’s senior leadership team and 

ensure that they have adequate time, funding, training, resources, and support to carry out their 
role effectively.  

●​ Ensure that the training and learning for the school community is robust and effective.  
●​ Ensure that learners are taught about safeguarding on the curriculum including online safety in 

compliance with statutory guidance Relationships and sex education (RSE) and health education 
- GOV.UK (www.gov.uk)  

●​ Review the Department for Education filtering and monitoring standards and make sure the 
setting is compliant with the requirements to meet these duties through discussions with IT staff 
and service providers. 

●​ To ensure that teachers, including supply teachers, other staff, volunteers, and contractors have 
appropriate checks carried out in line with statutory guidance Keeping Children Safe in Education 
(Part 3).  

●​ Ensure that there are procedures in place to manage safeguarding concerns or allegations 
against teachers, including supply teachers, other staff, volunteers, and contractors who may not 
be suitable to work with or pose a risk to learners, this includes having a process to manage 
low-level concerns. 

●​ Ensure that systems are in place for learners to effectively share a concern about a safeguarding 
issue they are experiencing, express their views and give feedback.  

●​ Ensure that the setting has systems in place to prevent, identify and respond to child-on-child 
harm (including sexual abuse and sexual harassment) and mental health concerns, and review 
the effectiveness of the setting’s online safety practices.  

●​ Appoint a Designated Teacher to promote the educational achievement for children in care and 
other care arrangements.  

 

1.6.​ Safeguarding training for all staff 
1.6.1.​  All staff: 

●​ Governing bodies and proprietors will ensure that all staff members undergo safeguarding and 
child protection training (including online safety, which, amongst other things, includes an 
understanding of the expectations, applicable roles, and responsibilities in relation to filtering and 
monitoring) at induction. 

●​ Will receive appropriate safeguarding and child protection refresher training (including online 
safety incorporating staff responsibilities in relation to filtering and monitoring) at least annually 
(via formal training, email e-bulletins and staff meetings).  

●​ All staff must complete FGM awareness training and will understand their legal duty under the 
Mandatory Reporting Duty.  

●​ All staff must complete PREVENT awareness training. This is to ensure that they can comply with 
the legal expectations under the PREVENT duty.  

●​ Staff training includes clear reference to internal whistleblowing policy, the role of the Local 
Authority Designated Officer and guidance for escalating concerns. 

 

1.6.2.​ Designated Safeguarding Lead and deputies: 
●​ Will undergo formal training to provide them with the knowledge and skills (including online 

safety, which, amongst other things, includes an understanding of the expectations, applicable 
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roles, and responsibilities in relation to filtering and monitoring) training required to carry out the 
role. The training will be updated at least every two years.  

●​ Deputies will be trained to the same level as the DSL.  
●​ The DSL and any deputies will liaise with the Local Safeguarding Partnership (Keeping Bristol 

Safe Partnership) to ensure that their knowledge and skills are updated via e-bulletins, attend 
DSL network meetings, and take time to read and digest safeguarding bulletins. 

 

1.6.3.​ Other training considerations 
●​ The governing body will ensure that at least one person on any appointment panel will have 

undertaken safer recruitment training, in line with School Staffing (England) Regulations 2009.  
●​ Members of the Senior Leadership Team will make themselves aware of and understand their 

role within the local safeguarding arrangements. This will ensure that those who have 
responsibility for the management of behaviour, inclusion, Special Educational Needs, 
attendance, and exclusions will carry out their duties with a safeguarding consideration.  

●​ The Designated Teacher for Children in Care will undergo appropriate training to fulfil their role to 
promote the educational achievement of registered pupils who are in care.  

●​ The mental health lead has access to appropriate training.  
●​ Training around safeguarding topics in Annex B (including online safety which, amongst other 

things, includes an understanding of the expectations, applicable roles, and responsibilities in 
relation to filtering and monitoring) will be integrated, aligned, and considered as part of a whole 
school safeguarding approach. 

●​ Appropriate colleagues have received appropriate training in relation to use of reasonable force 
and positive handling.  

 

1.7.​ Safeguarding in the curriculum 
 
Cotham School is dedicated to ensuring that learners are taught about safeguarding, including online 
safety. We recognise that a one size fits all approach may not be appropriate for all learners, and a more 
personalised or contextualised approach for more vulnerable learners, victims of abuse and some SEND 
children might be needed. This is part of a broad and balanced curriculum.  

 
This includes: 
  

●​ Working within statutory guidance in respect to Relationships and sex education (RSE) and 
health education - GOV.UK (www.gov.uk) 

●​ Personal, Social, Health and Economic (PSHE) education, to explore key areas such as 
self-esteem, emotional literacy, assertiveness, power, building resilience to radicalisation, 
e-safety and bullying. 

●​ Appropriate filters and monitoring systems are in place to ensure that ‘over- blocking’ does not 
lead to unreasonable restrictions as to what learners can be taught about online teaching and 
safeguarding.  

●​ The curriculum will be shaped to respond to safeguarding incident patterns in the setting 
identified by the Designated Safeguarding Lead and safeguarding team (e.g., to respond to an 
increase in bullying incidents).  
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●​ Providing engagement opportunities with parents and carers to consult on key aspects of the 

curriculum.  
●​ Learners can inform the curriculum via discussions with the student leadership and student voice 

mechanisms. 
 

1.8.​ Safer recruitment and safer working practice 
1.8.1.​ Safer recruitment 

Cotham School pays full regard to the safer recruitment practices detailed in ‘Keeping Children Safe in 
Education’ (Part 3). 

●​ This includes scrutinising applicants, verifying identity and academic or vocational 
qualifications, obtaining professional and character references, checking previous 
employment history, and ensuring that a candidate has the health and physical capacity 
for the job. References are always obtained, scrutinised and concerns resolved 
satisfactorily before appointment is confirmed.  

●​ Also including undertaking online safety checks on shortlisted candidates. Undertaking 
appropriate checks through the Disclosure and Barring Service (DBS), the barred list 
checks and prohibition checks (and overseas checks if appropriate), dependent on the 
role and duties performed, including regulated and non-regulated activity.  

●​ All recruitment materials will include reference to Cotham School’s commitment to 
safeguarding and promoting the wellbeing of learners. 

 

1.8.2.​ Use of reasonable force 
‘Reasonable force’ refers to the physical contact to restrain and control children using no more force than 
is needed.’ The use of reasonable force is down to the professional judgement of the staff member 
concerned and will be determined by individual circumstances and the vulnerability of any child with 
Special Educational Needs or Disability (SEND) will be considered. 
 

●​ The use of reasonable force will be minimised through positive and proactive behaviour support 
and de-escalation and will follow government guidance (Use of Reasonable Force in Schools 
2013; Reducing the need for restraint and restrictive intervention, 2019). 

●​ There is robust recording of any incident where positive handling or restraint has been used. 
Further review of the incident is carried out to reflect on how the incident could be avoided, this 
will involve the child and their family.  

 
The process around how the setting manages concerns where a professional may pose a risk to children 
and our response to low-level concerns can be accessed in section  2.8 Allegations of abuse made 
against professionals. 

1.8.3.​ Whistleblowing procedures 
Staff are aware of the following whistleblowing channels for situations where they feel unable to raise an 
issue with the senior leadership team or feel that their genuine concerns are not being addressed: 

●​ General guidance can be found at: Advice on whistleblowing https://www.gov.uk/whistleblowing. 
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●​ The NSPCC whistleblowing helpline is available here for staff who do not feel able to raise 

concerns regarding child protection failures internally. Staff can call: 0800 028 0285 – line is 
available from 8:00 AM to 8:00 PM, Monday to Friday and Email: help@nspcc.org.uk. 

●​ The above channels are clearly accessible to all staff (in the staff handbook, code of conduct and 
on staff notice boards).  
 

1.9.​ Key safeguarding areas 
These topics are themes that can impact on children and families, there are specific areas of 
safeguarding that the setting has statutory responsibilities to address which are hyperlinked: 

●​ Children in the court system – Guidance to support children is available  
o​ Young witness booklet for 5 to 11 year olds - GOV.UK (www.gov.uk) 
o​ Young witness booklet for 12 to 17 year olds - GOV.UK (www.gov.uk) 

●​ Children affected by parental offending/imprisonment.  
●​ Children missing from education – including persistent absence.  
●​ Child Exploitation (including both Child Sexual Exploitation and Child Criminal Exploitation and 

county lines, modern day slavery and trafficking) 
●​ Cybercrime 
●​ Domestic Abuse   
●​ Homelessness  
●​ So-called Honour based Abuse (including Female Genital Mutilation and Forced Marriage),  
●​ Online Safety 
●​ Mental health 
●​ Child on child abuse: 

o​ Bullying (including cyberbullying, prejudice-based and discriminatory bullying). 
o​ Abuse in intimate personal relationships between children (also known as teenage 

relationship abuse).  
o​ Physical abuse such as hitting, kicking, shaking, biting, hair pulling, or otherwise causing 

physical harm (this may include an online element which facilitates, threatens and/or 
encourages physical abuse). 

o​ Sexual violence, such as rape, assault by penetration and sexual assault;(this may 
include an online element which facilitates, threatens and/or encourages sexual violence). 

o​ Sexual harassment, such as sexual comments, remarks, jokes and online sexual 
harassment, which may be standalone or part of a broader pattern of abuse. 

o​ Causing someone to engage in sexual activity without consent, such as forcing someone 
to strip, touch themselves sexually, or to engage in sexual activity with a third party. 

o​ Consensual and non-consensual sharing of nudes and semi-nude images and or videos 
(also known as sexting or youth produced sexual imagery). 

o​ Upskirting, which typically involves taking a picture under a person’s clothing without their 
permission, with the intention of viewing their genitals or buttocks to obtain sexual 
gratification, or cause the victim humiliation, distress, or alarm; and 

o​ Initiation/hazing type violence and rituals (this could include activities involving 
harassment, abuse or humiliation used as a way of initiating a person into a group and 
may also include an online element). 

●​ Preventing Radicalisation (The Prevent Duty) 
●​ Serious Youth Violence   

●​ Substance Misuse  
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●​ Private Fostering 
●​ Young Carers 
●​ Forced Migration 

Additional information about key safeguarding areas can also be found in Keeping Children Safe in 
Education (Annex B); the NSPCC website - Types of Abuse; 
 
And for localised resources for education settings The Bristol Safeguarding in Education website.  

 

2.​ Part 2: Procedures 
 

2.1.​ Reporting concerns 
All staff are clear about recording and reporting concerns to the DSL or deputies in a timely way. 
If a child  is in immediate danger, staff should phone the police.  

 
All staff are aware of and follow the procedures to respond to a concern about a child detailed in 
Appendix B. This includes responses to child-on-child harm and children  who present with a 
mental health need.  
 
At Cotham School learners can raise their concerns via their tutor, Learning Coordinator, Year 
Team Assistant or any other trusted adult, approaching a member of the Core Safeguarding 
team, emailing safeguarding@cotham.bristol.sch.uk, or via the ‘report bullying’ link or anonymous 
Whisper tool on the school website, and they will be treated seriously. 

2.2.​ Information Sharing 
Cotham School is committed to have due regard to relevant data protection principles which ​  
Staff at the setting are aware that: 

●​ ‘Safeguarding’ and ‘individuals at risk’ is a processing condition that allows practitioners to 
share special category personal data.  

●​ Practitioners will seek consent to share data where possible in line with Information 
Sharing for Safeguarding Practitioners 2024.    

●​ It is recommended that staff should read the Department for Education Data Protection 
Guidance for Schools.  

 
There may be times when it is necessary to share information without consent such as: 

●​ To gain consent would place the child at risk,  
●​ By doing so will compromise a criminal investigation, 
●​ It cannot be reasonably expected that a practitioner gains consent, 
●​ Or, if by sharing information it will enhance the safeguarding of a child in a timely manner, 

but it is not possible to gain consent.  
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There are also times when Cotham School will not provide pupil’s personal data where the 
serious harm test under legislation is met, (by sharing the information the child may be at further 
risk). When in doubt Cotham School will seek legal advice.  

The Data Protection Act 2018 and UK General Data Protection Regulations do not prevent 
the sharing of information for the purposes of keeping children safe. Fears about sharing 
information must not be allowed to stand in the way of the need to safeguard and promote 
the welfare and protect the safety of children. 

 

2.3.​ Identifying and monitoring the needs of vulnerable children 
The DSL and Deputy DSL will regularly review and monitor those children  who have been 
identified as vulnerable. This can include reviewing attendance data, behaviour data, attainment 
data and safeguarding records. This is to ensure that:  

 
The DSL and Deputy DSL will regularly review and monitor those children  who have been 
identified as vulnerable. This can include reviewing attendance data, behaviour data, attainment 
data and safeguarding records. This is to ensure that:  

 
●​ Proportionate and early interventions can be taken to promote the safety and welfare of 

the child and prevent escalation of harm. 
●​ Information about vulnerable learners is shared with teachers and school and college 

leadership staff to promote educational outcomes. 
●​ Learners who currently have, or have had, a social worker will have their academic 

progress and attainment reviewed and additional academic support will be provided to 
help them reach their full potential.  

●​ Reasonable adjustments are made in relation to school-based interventions – for 
example, responding to behaviour.  
 

2.4.​ Multi-agency working 
Cotham School is a relevant agency in the Keeping Bristol Safe Partnership and will work 
together with appropriate agencies to safeguard and promote the welfare of children including 
identifying and responding to their needs. This follows statutory guidance Working Together to 
Safeguard Children .  
 
Occasions that warrant a statutory assessment under the Children Act 1989:  

●​ If the child is in need under s.17 of the Children Act 1989 (including when a child is a 
young carer and or subject to a private fostering arrangement).  

●​ Or if the child needs protection under s.47 of the Children Act 1989 where they are 
experiencing significant harm, or likely to experience significant harm. 
 

Referrals in these cases should be made by the DSL (or Deputy DSLs) to Children’s Social Care 
in the local authority in which that child resides. The list of safeguarding contact and other key 
agencies are listed in Appendix B.  
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Where the child already has a social worker, the request for service should go immediately to the 
social worker involved or, in their absence, to their team manager. If the child is a child in care, 
notification should also be made to the Hope Virtual School.  

2.4.1.​ Additional considerations: 
●​ Where a learner and/or their family is subject to an inter-agency child protection plan or a 

Multi-Agency Risk Assessment Conference (MARAC) meeting, the setting will contribute 
to the preparation, implementation, and review of the plan as appropriate. 
 

●​ In situations where a child in care may be put on to a reduced timetable, the school will 
consult with the Hope Virtual School following local procedures.  
 

●​ If a crime has been suspected or committed that involved the bringing of an offensive 
weapon onto the school site, the setting will liaise with the Local Authority Violence 
Reduction Unit (Safer Connections) who will consider a proportionate response.  
 

●​ If there is a risk of harm, the police should be called via 999. For other concerns of 
criminality, the non-statutory guidance ‘When to Call the Police’ from the NPCC can be 
helpful or contact your Neighbourhood Policing Team. 

●​ In the rare event that a child death occurs, or a child is seriously harmed, Cotham School 
will notify the Keeping Bristol Safe Partnership as soon as is reasonably possible.  

 

2.5.​ Suspensions, permanent exclusions, and commissioning of 
Alternative Provisions  
(To be read in conjunction with the Behaviour Policy) 
 

When the setting is considering suspending or permanently excluding a learner where additional 
vulnerability is identified it is important that the learner’s welfare is a paramount consideration. 
The Head Teacher will consider their legal duty of care when sending a learner home and should 
be alert to the need for early help for a child who:  

●​ is frequently missing/goes missing from education, home or care  
●​ has experienced multiple suspensions, is at risk of being permanently excluded 

from school or college or is in alternative provision or a pupil referral unit 
 

Cotham School will exercise their legal duties in relation to their interventions. This includes:  
�​ whether a statutory assessment should be considered in line with the principles of 

Children Act 1989,  
�​ that decisions are made in an anti-discriminatory manner in line with the Equality 

Act 2010 (including having regard to the SEND Code of Practice)  
�​ and takes into consideration the learner’s rights under the Human Rights Act 

1998.  
�​ Interventions will be consistent with statutory guidance  Suspension and 

permanent exclusion from maintained schools, academies and pupil referral units 
in England, including pupil movement 
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2.5.1.​ Actions to take 

●​ An assessment of need should be undertaken with multi-agency partners with a 
view to mitigate any identified risk of harm this in line with 2.3 Identifying and 
monitoring the needs of vulnerable children. 

●​ If the child is subject to a child protection plan or where there is an existing child 
protection file, we will call a multiagency risk-assessment meeting prior to making 
the decision to exclude.  

●​ In the event of a one-off serious incident resulting in an immediate decision to 
exclude, the risk assessment must be completed prior to convening a meeting with 
the governing body. 
 

2.5.2.​ Commissioning Alternative Provisions 

Cotham School will co-operate with any statutory safeguarding assessments conducted 
by children’s social care: this includes ensuring representation at appropriate inter-agency 
meetings such as integrated support plan meetings initial and review child protection 
conferences and core group meetings. 
 
In the event where Cotham School commissions an alternative provision, the local 
Alternative Learning Provision process will apply and guidance followed to ensure clear 
agreement of roles and responsibilities to maintain safeguarding arrangements for 
children who are not taught on site. The Department of Education has issued two pieces 
of statutory guidance to which the setting must also have regard to when commissioning a 
provision: 
• Alternative Provision  
• Education for children with health needs who cannot attend school 
 
Cotham School will continue to be responsible for the safeguarding of the child and will 
make necessary checks on the provider to meet the needs of the child. Reviews will be 
undertaken regularly to provide assurance that any child in the provision is regularly 
attending and that the placement continues to be safe and meets the child’s need.   
Written confirmation from the alternative provider will be obtained of the checks on staff 
that we would otherwise perform for our own staff. 

 

2.6.​ Children Missing from Education 
A child missing from education is a potential indicator of abuse, neglect or exploitation, or maybe 
an indicator of need for early help support. Staff should follow procedures for unauthorised 
absence and for dealing with children that go missing from education, particularly on repeat 
occasions. These should be reported to the DSL and reviewed in line with 2.3 Identifying and 
monitoring the needs of vulnerable learners. 

Cotham School will follow the guidance detailed in Children Missing Education (2016) and Bristol 
City Council Education Welfare Service – Children Missing Education  

 This will include notifying the local authority in which the child lives:  
●​ of any pupil who fails to attend school regularly,  
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●​ or has been absent without the school’s permission for a continuous period of 10 

school days or more, at such intervals as are agreed between the school and the 
local authority.  

2.6.1.​ Elective Home Education 
Cotham School will notify the Local Authority of every learner where a parent has 
exercised their right to educate their child at home. Safeguarding files should be shared 
with the Local Authority Elective Home Education service and consideration of whether 
additional support from children’s social care should be made in line with the Children Act 
1989. 

2.7.​ Respond to incidents of child-on-child abuse 
 

Further examples of child-on-child harm this can be found under section 1.9 Key Safeguarding 
Areas. It is recognised that child-on-child abuse can happen inside and outside of school/college 
or online.  

At Cotham School   
●​ We have a ‘zero tolerance’ approach to abuse. Incidents are taken seriously. These will 

never be tolerated or passed off as ‘banter,’ just having a laugh’ or ‘part of growing up.’ 
Banter and teasing can and should be acknowledged and recognised as bullying 
behaviour and may require proportionate intervention.  

●​ Even with a zero-tolerance approach, we take steps to educate and take action to ensure 
we mitigate the risk of contributing to a culture of unacceptable behaviours or a culture 
that normalises abuse.  

●​ It is understood that child-on-child harm may reflect equality issues in terms of those who 
may be targeted are more likely to have protected characteristics. 

●​ Early identification of vulnerability to child-on-child abuse is made by reviewing 
attendance, behaviour, attainment and safeguarding records at least on a termly basis.  

There are clear systems in place (which are well promoted, easily understood and easily 
accessible) for children to confidently report abuse knowing their concerns will be treated 
effectively as reflected in section 2.1 Reporting a concern of this policy. Cotham School will 
handle initial reports of harm by:  

●​ Securing the immediate safety of children  involved in an incident and sourcing support for 
other children affected.  

●​ Listening carefully to the child, being non-judgmental, being clear about boundaries and 
how the report will be progressed, not asking leading questions and only prompting the 
child where necessary with open questions – where, when, what, etc. 

●​ ensuring that victims will never be given the impression that they are creating a problem 
by reporting any form of abuse, neglect or exploitation. They will never be made to feel 
ashamed for making a report.  

●​ Ensuring the child’s wishes are taken into consideration in any intervention and any action 
is taken to ensure safety of the target and other members of the wider setting  cohort.  
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●​ All staff should be aware that children may not feel ready or know how to tell someone 

that they are being abused, exploited, or neglected, and/or they may not recognise their 
experiences as harmful. 

●​ Not promising confidentiality as it is highly likely that information will need to be shared 
with others.  

2.7.1.​  Actions to take in relation to sexual violence and sexual 
harassment 

Cotham School will take the following actions when responding to incidents of sexual 
violence and sexual harassment: 

●​ Incidents will be reported immediately to the DSL/ Deputy DSL who will undertake further 
assessment of what action should be taken proportionate to the factors that have been 
identified. The Brook - Sexual Behaviours Traffic Light Assessment Tool should be utilised 
to inform assessment of risk and what actions to subsequently take.  

●​ DSLs/Deputies will take proportionate action and consider whether a case can be 
managed internally, through early help, or should involve other agencies as required in 
line with the section 2.4 - Multi-Agency Working section.  

●​ When an incident involves an act of sexual violence (rape, assault by penetration, or 
sexual assault) the starting point is that this should be passed on to police immediately 

regardless of the age of criminal responsibility (10 years old). This must be reported 
directly via 101 for recording purposes and accountability. This is on the understanding 
that the police will take a welfarist approach rather than a criminal justice one. A 
concurrent referral to social care must also be made. A strategy can be requested where 
education can voice explicitly concerns of criminalisation in a multi-agency context.  

●​ When the children involved require a statutory assessment either under s.17 or s.47 of the 
Children Act 1989 a referral to social care should be undertaken. 

●​ Where the report includes an online element, the setting will follow Searching, screening 
and confiscation at school - GOV.UK (www.gov.uk) and Sharing nudes and semi-nudes: 
advice for education settings working with children and young people - GOV.UK 
(www.gov.uk). The key consideration is for staff not to view or forward illegal images of a 
child. The highlighted advice provides more details on what to do when viewing an image 
is unavoidable. 

●​ Risk assessments and or safety plans will be developed for individual children who have 
been involved in an incident including any bystanders. This should be reviewed at least 
every 3 months or every time there is an occurrence of an incident. These should involve 
the child and parents/carers and address contextual risks.  

2.7.2.​ Contextual safeguarding approach to child-on-child abuse: 
Cotham School will minimise the risk of child-on-child abuse by taking a contextual 
approach to safeguarding by increasing safety in the contexts of which harm can occur – 
this can include the school environment itself, peer groups and the neighbourhood. 
Following any incidents of child-on-child abuse, the DSL/Deputies will review and consider 
whether any practice or environmental changes can be made in relation to any lessons 
learned. This can include making changes to staffing and supervision, making changes to 
the physical environment and considering the utilisation and delivery of safeguarding 
topics on the curriculum.  
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2.8.​ Responding to allegations of abuse made against 
professionals 

Staff must report any concerns or allegations about a professional’s behaviour (including supply 
staff, volunteers, and contractors) where they may have: 

●​ behaved in a way that has harmed a child or may have harmed a child.  
●​ possibly committed a criminal offence against or related to a child.  
●​ behaved towards a child or children in a way that indicates they may pose a risk of 

harm to children; or 
●​ behaved or may have behaved in a way that indicates they may not be suitable to 

work with children. 

2.8.1.​ Immediate action must be taken:   
●​ Do not speak to the individual it concerns.  
●​ Allegations or concerns about colleagues, visitors, volunteers and contractors must be 

reported directly to the Head Teacher/Principal who will follow guidance in Keeping 
Children Safe in Education (Part four: Safeguarding concerns and allegations made about 
staff, including supply teachers, volunteers and contractors). 

●​ If the concern relates to Head Teacher/Principal it should be reported to the Chair of 
Governors, who will liaise with the Local Authority Designated Officer (LADO) and they 
will decide on any action required.  

●​ If there is a conflict of interest which inhibits this process of reporting, staff can report 
directly to the LADO.  

●​ If allegations are regarding a member of supply staff, the school will take the lead and 
progress enquiries with the LADO, whilst continuing to engage and work with the 
employment agency.  

●​ Allegations regarding foster carers or anyone in a position of trust working or volunteering 
with children should be referred to the LADO on the day that the allegation is reported. 
The child’s allocated social worker should also be informed on the day. The school should 
not undertake any investigation unless the LADO advises this. 

2.8.2.​ Low-level concerns  
This should be read in conjunction with the staff code of conduct and Keeping children 
Safe in Education (Part 4). A low-level concern is not insignificant. This process should be 
used in events where a concern about professional conduct does not meet the threshold 
set out at the beginning of this section.  
Reports should be made in accordance with Cotham School’s own processes for low level 
concerns which can be found in the Allegations Against Staff policy. Cotham School 
creates an environment where staff are encouraged and feel confident to self-refer where 
they have found themselves in a situation. 
The DSL will address unprofessional behaviour and support the individual to correct it at 
an early stage providing a responsive, sensitive, and proportionate handling of such 
concerns when they are raised.  
Review and correct any deficits in the setting’s safeguarding system. 
 

2.9.​ Mental health and wellbeing 
(A flow diagram is available in Appendix B to illustrate this section) 
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Schools and colleges have an important role to play in supporting the mental health and 
wellbeing of their learners. Mental health problems can, in some cases, be an indicator that a 
child has suffered or is at risk of suffering abuse, neglect or exploitation, and or may require early 
help support.  

Cotham School will commit to undertake the following.  
●​ The appointment of a mental health lead who can support the development of knowledge 

and act as a point of expertise to promote the wellbeing and mental health of learners. 
This colleague will have sufficient training in mental health and safeguarding for them to 
carry out their role effectively.  

●​ Early identification of vulnerability to mental health problems by reviewing attendance, 
behaviour, attainment, and safeguarding records at least on a termly basis.  

●​ Ensure that children can report and share concerns in line with section 2.1 Reporting a 
concern of this policy. 

●​ Staff will follow a safeguarding process in terms of reporting concerns outlined in 
Appendix B so the DSL/Deputy DSLs (and wider members of the safeguarding team such 
as the SENDCo) can assess whether there are any other vulnerabilities can be identified 
and proportionate support considered.  

●​ Staff will ensure the immediate health and safety of a child who is displaying acute mental 
health distress. This may require support from emergency services via 999 if the child  is 
at risk of immediate harm.  

●​ DSLs/Deputies will consider whether a case can be managed internally, through early 
help, or should involve other agencies as required in line with section 2.4 - Multi-Agency 
Working.  

●​ The setting will communicate and work with the learner and parents/carers to ensure that 
interventions are in the best interests of the child.  

●​ DSLs will liaise with staff to ensure reasonable adjustments are made and develop ways 
to support achieving positive educational outcomes.  

●​ Only appropriately trained professionals should attempt to make a diagnosis of a mental 
health problem – DSLs and the senior leadership team should be able to access specialist 
advice through targeted services or through their locality Primary Mental Health 
Specialists from Child and Family Consultation Services.   
 

2.9.1.​ Contextual safeguarding approach to mental health 
Cotham School will ensure that preventative measures in terms of providing safeguarding 
on the curriculum will provide opportunities for learners to identify when they may need 
help, and to develop resilience.  

The setting will take a ‘whole school approach’ to:  
•​ deliver high quality teaching around mental health and wellbeing on the curriculum 
•​ having a culture that promotes mental health and wellbeing. 
•​ having an environment that promotes mental health and wellbeing. 
•​ making sure pupils and staff are aware of and able to access a range of mental 

health services. 
•​ supporting staff wellbeing. 
•​ being committed to child and parent/carer participation.  
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2.10.​ Online Safety 
Online safety is an integrated and interwoven theme with other safeguarding considerations. It is 
essential that the DSL takes a lead on ensuring that interventions are effective. This means 
coordinating support and engaging with other colleagues in the setting who may have more 
technological expertise such as the IT manager.  

Cotham School is committed to addressing online safety issues around content, contact, conduct 
and commerce. This includes:  

●​ Ensuring that online safety is concerned in relevant policies and procedures.  
●​ Online safety is interwoven in safeguarding training for staff and safeguarding on the 

curriculum.  
●​ Acknowledging that child-on-child abuse can happen via mobile and smart technology 

between individuals and groups. This should be approached in the same process outlined 
in section 2.7 Responding to incidents of child-on-child abuse and read in conjunction 
with Cotham School’s policy on the use of mobile smart technology which is available 
within the school’s Behaviour Policy. 

●​ Provision of education via remote learning will comply with current governmental advice 
Providing remote education: guidance for schools - GOV.UK (www.gov.uk). 

●​ The effectiveness of the setting’s ability to safeguard children  in respect to filtering and 
monitoring, information security and access management alongside the above will be 
reviewed annually in line with the digital and technology standards in schools and colleges 
Meeting digital and technology standards in schools and colleges - Filtering and 
monitoring standards for schools and colleges - Guidance - GOV.UK (www.gov.uk) 
 

2.11.​ Monitoring and review 
●​ This policy will be reviewed annually and approved by Governors.  
●​ Any incidents occurring during the school year will be evaluated and where necessary 

appropriate action will be taken to amend the policy accordingly. 
 

2.12.​ Links with other policies 
This policy is linked to our: 

●​ Whistleblowing  
●​ Code of Conduct for All Adults  
●​ Allegations Against Staff 
●​ Behaviour 
●​ Online Safety  
●​ Attendance (including the safeguarding response to children who go missing from 

education) 
●​ Health, Safety and Wellbeing Part 1 
●​ Health, Safety and Wellbeing Part 2 
●​ Equality and Community Cohesion Policy 
●​ Special Educational Needs and Disabilities (SEND) Policy 
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https://www.gov.uk/government/publications/providing-remote-education-guidance-for-schools
https://www.gov.uk/guidance/meeting-digital-and-technology-standards-in-schools-and-colleges/filtering-and-monitoring-standards-for-schools-and-colleges
https://www.gov.uk/guidance/meeting-digital-and-technology-standards-in-schools-and-colleges/filtering-and-monitoring-standards-for-schools-and-colleges


 

Appendix A - Key Guidance for safeguarding issues 
 
All key education sector guidance relevant for education settings can be found on the following 
webpage https://www.bristolsafeguardingineducation.org/guidance/ 
 
Other multi-agency guidance and policies from the Local Safeguarding Partnerships: 

●​ For Bristol - Bristol safeguarding children  
●​ For South Glos -South Glos safeguarding children  

 

Appendix B - Reporting concerns 
 

●​ Reporting Concerns Flow Chart (Bristol)  
●​ Process flow chart for responding to incidents of child-on-child incidents and Mental 

Health concerns  
●​ Multiagency safeguarding contacts poster (Bristol)  
●​ For wider local contacts use the following page - Bristol Safeguarding in Education Local 

Contacts List 
●​ Neighbouring Local Authority Contacts  
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https://www.bristolsafeguardingineducation.org/guidance/
https://bristolsafeguarding.org/children
http://sites.southglos.gov.uk/safeguarding/children/
https://www.bristolsafeguardingineducation.org/local-contacts/
https://www.bristolsafeguardingineducation.org/local-contacts/
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Multi-agency contacts 
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Other Local Authorities Contacts 

Local Authority in 
which the child is 

resident 

Contact details Out of hours/ 

Weekend 

South 
Gloucestershire 

Access and Response Team 

T: 01454 866000 ‐ Monday to Thursday 9.00 – 5.00, 
4.30 on Friday 

E: accessandresponse@southglos.gov.uk 
W: Access and Response Teams (ART) | South 
Gloucestershire Council (southglos.gov.uk) 

  

 

 

 

 

Emergency Duty 
Team  

01454 615165   

  

  

  

  

North Somerset 
Single Point of Access 
  
T: 01275 888 808 –Monday-Thursday 8.45am-5pm, 
Friday 8.45am-4.30pm 
W: Children, young people and families | North 
Somerset Council (n-somerset.gov.uk) 

Bath and North 
East Somerset 

(BANES) 

Children’s Social Work Services 
  
T: 01225 396312 or 01225 396313 Mon-Thurs 8:30am 
to 5pm, Friday 08:30-4:30pm 
E: ChildCare_Duty@bathnes.gov.uk 
W:Report a concern about a child | Bath and North 
East Somerset Council (bathnes.gov.uk) 
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https://find-information-for-adults-children-families.southglos.gov.uk/kb5/southglos/directory/advice.page?id=8Vo6VPmPx9Q&familychannel=4-3&channel=family
https://find-information-for-adults-children-families.southglos.gov.uk/kb5/southglos/directory/advice.page?id=8Vo6VPmPx9Q&familychannel=4-3&channel=family
https://n-somerset.gov.uk/my-services/children-young-people-families
https://n-somerset.gov.uk/my-services/children-young-people-families
https://beta.bathnes.gov.uk/report-concern-about-child
https://beta.bathnes.gov.uk/report-concern-about-child


 

Appendix C - Dealing with a disclosure of abuse, neglect, or 
exploitation. 

When a child tells me about abuse, neglect or exploitation they have suffered, what must I 
remember? 

●​ Stay calm. 
●​ Do not communicate shock, anger or embarrassment. 
●​ Reassure the child. Tell them you are pleased that they are speaking to you. 
●​ Never promise confidentiality. Assure them that you will try to help but let the child know that you 

may have to tell other people in order to do this. State who this will be and why. 
●​ Encourage the child to talk but do not ask "leading questions" or press for information. Use ‘Tell 

Me, Explain to me, Describe to me’ (TED) questioning. 
●​ Listen and remember. 
●​ Check that you have understood correctly what the child is trying to tell you. 
●​ Praise the child for telling you. Communicate that they have a right to be safe and protected. 
●​ It is inappropriate to make any comments about the alleged perpetrator. 
●​ Be aware that the child may retract what they have told you. It is essential to record all you have 

heard. 
●​ At the end of the conversation, tell the child again who you are going to tell and why that person 

or those people need to know. 
●​ As soon as you can afterwards, make a detailed record of the conversation using the child’s own 

language. Include any questions you may have asked. Do not add any opinions or 
interpretations. 

NB It is not education staff’s role to seek disclosures. Their role is to observe that something may be 
wrong, ask about it, listen, be available and try to make time to talk. 

●​ The 5 ‘R’s are helpful in understanding what a professional's duties are in relation to responding 
to an incident. 

Recognise – Respond – Reassure – Refer - Record 
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Appendix D - Types of abuse and neglect 

Abuse and neglect are defined as the maltreatment of a child whereby someone may abuse or neglect a 
child by inflicting harm, or by failing to prevent harm. They may be abused by an adult or adults or by 
another child or children. 

All school and college staff should be aware that abuse, neglect and safeguarding issues are rarely 
standalone events that can be covered by one definition or label. In most cases multiple issues will 
overlap with one another. For children with Special Educational Needs and Disabilities (SEND) additional 
barriers can exist when identifying abuse and neglect, these include: 

●​ assumptions that indicators of possible abuse such as behaviour, mood and injury relate to the 
child’s disability without further exploitation. 

●​ being more prone to peer group isolation than other children. 
●​ the potential for children with SEN and disabilities being disproportionally impacted by behaviours 

such as bullying, without outwardly showing any signs; and 
●​ communication barriers and difficulties in overcoming these barriers. 

To address these additional challenges, schools and colleges should consider extra pastoral support for 
children with SEND. 

The following are the definition of abuse and neglect as set out in Working Together to Safeguard 
Children, however, the ultimate responsibility to assess and define the type of abuse a child or young 
person may be subject to is that of the Police and Children's Services – our responsibility is to 
understand what each category of abuse is and how this can impact on the welfare and development of 
our children and where we have concerns that a child or young person may be at risk of abuse and 
neglect (one or more categories can apply) to take appropriate action as early as possible. 

Physical abuse:  a form of abuse which may involve hitting, shaking, throwing, poisoning, burning or 
scalding, drowning, suffocating or otherwise causing physical harm to a child. Physical harm may also be 
caused when a parent or carer fabricates the symptoms of, or deliberately induces, illness in a child. 

Neglect:  the persistent failure to meet a child’s basic physical and/or psychological needs, likely to 
result in the serious impairment of the child’s health or development. Neglect may occur during 
pregnancy as a result of maternal substance abuse. Once a child is born, neglect may involve a parent 
or carer failing to: provide adequate food, clothing and shelter (including exclusion from home or 
abandonment); protect a child from physical and emotional harm or danger; ensure adequate 
supervision (including the use of inadequate caregivers); or ensure access to appropriate medical care 
or treatment. It may also include neglect of, or unresponsiveness to, a child’s basic emotional needs. 

Emotional abuse:  the persistent emotional maltreatment of a child such as to cause severe and 
adverse effects on the child’s emotional development. It may involve conveying to a child that they are 
worthless or unloved, inadequate, or valued only insofar as they meet the needs of another person. It 
may include not giving the child opportunities to express their views, deliberately silencing them or 
‘making fun’ of what they say or how they communicate. It may feature age or developmentally 
inappropriate expectations being imposed on children. These may include interactions that are beyond a 
child’s developmental capability as well as overprotection and limitation of exploration and learning or 
preventing the child participating in normal social interaction. It may involve seeing or hearing the 
ill-treatment of another. It may involve serious bullying (including cyberbullying), causing children 
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frequently to feel frightened or in danger, or the exploitation or corruption of children. Some level of 
emotional abuse is involved in all types of maltreatment of a child, although it may occur alone. 

Sexual abuse:  involves forcing or enticing a child or young person to take part in sexual activities, not 
necessarily involving a high level of violence, whether or not the child is aware of what is happening. The 
activities may involve physical contact, including assault by penetration (for example rape or oral sex) or 
non-penetrative acts such as masturbation, kissing, rubbing, and touching outside of clothing. They may 
also include non-contact activities, such as involving children in looking at, or in the production of, sexual 
images, watching sexual activities, encouraging children to behave in sexually inappropriate ways, or 
grooming a child in preparation for abuse (including via the internet). Sexual abuse is not solely 
perpetrated by adult males. Women can also commit acts of sexual abuse, as can other children. 
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Appendix E - Specific actions to take on topical safeguarding issues 

General or national guidance will not be included here. A summary of specific duties are in Keeping 
Children Safe in Education Annex B and access to local guidance can be found in Appendix A of this 
document. 

In recognition that the threshold of child protection is ‘likely to suffer’ significant harm, Cotham School 
may need to make a referral to children’s social care. Where possible, this will involve notifying the 
parent/carer if it does not place the learner at further risk of harm. In all other circumstances information 
will be shared in line with section 2.2 Information Sharing.  

It is also important to recognise the importance of liaising with other education settings who may have 
siblings attending. It is likely that they may hold additional information which will support early 
identification of harm and in turn develop your assessment of need. 

Harm Outside the Home (HOtH) – including Child Sexual Exploitation (CSE), Child Criminal 
Exploitation (CCE), county lines, online harm, modern slavery, child on child abuse. 

Cotham School will ensure that early help intervention is provided as soon as a concern of HOtH is 
identified. Consultation and advice will be sought from Local Authority and targeted services to consider 
the appropriate support available. The child and their families will be part of any planning and 
interventions. 

●​ If there is evidence that a child is experiencing HOtH, Cotham School will make a referral to First 
Response on 0117 903 6444. 

●​ If there is intelligence or information which indicates that the child or group of children are at risk 
of or involved in criminality, Cotham School will share information with the police via 101 or online 
via Avon and Somerset Police’s online reporting form: 
https://www.avonandsomerset.police.uk/forms/vul  This information will support proactive activity 
to disrupt criminal activity in relation to exploitation or harm outside the home more broadly. 

●​ Cotham School will contact Safer Connections for inter-agency support, consultation, and advice 
about responding to HOtH and for guidance in implementing contextual safeguarding strategies 
to improve safety for vulnerable learners. saferconnections@bristol.gov.uk 

Domestic Abuse 

Operation Encompass is a national information sharing scheme where education settings are 
notified when the police are called to an incident of domestic abuse. This scheme enables 
Cotham School to take proactive action and make reasonable adjustments in relation to 
behaviour management and achieving positive educational outcomes. 

Under the current information sharing protocol, professionals are not permitted to share 
information without first seeking consent from Avon and Somerset police in case this will put 
victims and children at further risk of harm. The only exception to this when information is 
shared with new education setting (part of statutory duties in relation to transfer of the 
Safeguarding/ Child Protection file, Keeping Children Safe in Education). 
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1161273/Keeping_children_safe_in_education_2023_-_statutory_guidance_for_schools_and_colleges.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1161273/Keeping_children_safe_in_education_2023_-_statutory_guidance_for_schools_and_colleges.pdf
https://www.avonandsomerset.police.uk/forms/vul
https://www.avonandsomerset.police.uk/forms/vul


 
Cotham School will follow Bristol’s Local Safeguarding Partnerships procedures when receiving 
and managing information through Operation Encompass. Our setting will promote an open 
culture of safeguarding to enable learners and families to disclose and feel safe to talk about 
their experiences and what support may be required. 

Further information can be accessed through the Bristol City Council Safeguarding in Education 
Team webpages Operation Encompass 

Female Genital Mutilation 

Mandatory reporting duty: Click here for government guidance 

This is a legal duty for all professionals undertaking teaching work to report known cases of FGM to the 
police via 101. This is when they: 

1. ​ Are informed by a girl under 18 that an act of FGM has been carried out on her; or 

2. ​ Observe physical signs which appear to show that an act of FGM has been carried out 

These cases must be referred to the DSL who will support them to carry out their duty. It is also advised 
any referrals made to the police under the mandatory reporting duty is followed up with children’s social 
care so an assessment of need and support is concurrently considered. 

Travel: 

National guidance has highlighted going on holiday to a risk affected country is cause for concern, local 
guidance has been developed to prevent discriminatory action against families from risk affected 
communities. 

●​ Families are encouraged to notify the education setting when they are looking to travel during 
term time dates. 

●​ This will prompt a conversation with the DSL/ specialist trained member of staff to discuss and 
explain what FGM is in that; it is significantly harmful and illegal to practice this. 

●​ The setting will complete an FGM Referral Risk assessment (available on the Keeping Bristol 
Safe Partnership website) with the family to identify any support that the family may require in 
relation to FGM. 

●​ Proportionate action is taken. Referrals to social care should NOT be automatically made – 
however should be made if there are high risk concerns identified from the FGM Referral Risk 
Assessment. 

●​ These assessments should be saved onto the child’s Safeguarding/Child Protection file to avoid 
duplication with new incidents of travel. 

Online Safety 

●​ Annex D of Keeping Children Safe in Education highlights additional actions schools should take 
to keep learners safe online. 

●​ For concerns around individual cases where a child has been harmed through online mediums, 
advice and guidance can be made through the Professional Online Safeguarding Helpline, T: 
0344 381 4772, E: helpline@saferinternet.org.uk 
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https://www.bristolsafeguardingineducation.org/training/operation-encompass-police-safeguarding-notification-scheme/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/573782/FGM_Mandatory_Reporting_-_procedural_information_nov16_FINAL.pdf
https://bristolsafeguarding.org/media/27269/fgm-referral-risk-assessment-2018.pdf
https://bristolsafeguarding.org/policies-and-guidance/honour-based-violence/
https://bristolsafeguarding.org/policies-and-guidance/honour-based-violence/


 
●​ Where there have been established cases of online abuse or grooming, the school settings 

should alert - Child Exploitation and Online Protection command (CEOP) 

Mental health – linked to section within main body of this policy 

Serious Youth Violence 

To be read in conjunction with the above section around Child Criminal Exploitation. There has been 
local guidance issued on the issue of Offensive Weapons in Education Settings Guidance for Education 
Settings 

It is important to note that should a weapon be used or there is threat of use, the police should be called 
immediately. 

●​ The same day a weapon is found Safer Connections should be called for a multi-disciplinary 
assessment of risk. A Safer Connections Advisor will determine whether the young person meets 
the criteria for the ‘Weapons in Schools Pathway’ and coordinate the response with the Police 
and Youth Justice Service. If the criteria for a Weapons in School intervention is not met (in 
situations where there is evidence of threat or direct harm), a Safer Connections Advisor will 
support the school to take the appropriate measures for reporting and mitigating ongoing risk. 

●​ Whilst it is acknowledged that the decision to exclude remains with the Head Teacher/Principal it 
is recommended that consultation with the Safer Connections Team is made so as not to further 
put the child at further risk of harm if they are excluded. 

●​ Alternatives to exclusions should be considered first in recognition that by doing so a learner may 
be at further risk of harm out in the community. 

●​ Police will be notified through the multi-agency discussion held at the ‘Out of Court Disposals 
Panel’ to prevent students unnecessarily getting a criminal record. 

 

Preventing Radicalisation  - The Prevent duty 

All schools and colleges are subject to a duty under section 26 of the Counter-Terrorism and Security Act 
2015 (the CTSA 2015), in the exercise of their functions, to have “due regard to the need to prevent 
people from being drawn into terrorism”. This duty is known as the Prevent duty. 

The Prevent duty should be seen as part of schools’ and colleges’ wider safeguarding obligations. 
Designated safeguarding leads and other senior leaders should familiarise themselves with the revised 
Prevent duty guidance: for England and Wales, especially paragraphs 57-76, which are specifically 
concerned with schools (and also covers childcare). 

The guidance is set out in terms of four general themes: 

●​ risk assessment, 
●​ working in partnership, 
●​ staff training, and 
●​ IT policies. 
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https://www.ceop.police.uk/ceop-reporting/
https://www.bristolsafeguardingineducation.org/media/5rtizbnd/weapon-in-school-guidance-2025.pdf
https://www.bristolsafeguardingineducation.org/media/5rtizbnd/weapon-in-school-guidance-2025.pdf
https://www.gov.uk/government/publications/prevent-duty-guidance
https://www.gov.uk/government/publications/prevent-duty-guidance


 
Private Fostering 

A private fostering arrangement is one that is made privately (without the involvement of a local 
authority) for the care of a child: 

●​ under the age of 16 years (under 18, if disabled) 
●​ by someone other than a parent or close relative (*Close family relative is defined as a 

‘grandparent, brother, sister, uncle or aunt’ and includes half-siblings and stepparents; it does not 
include great-aunts or uncles, great grandparents or cousins.) 

●​ with the intention that it should last for 28 days or more. 

Cases of private fostering arrangements must be reported to children’s social care to ensure that needs 
are adequately made. 

Statutory guidance states that this should be done at least 6 weeks before the arrangement is due to 
start or as soon as you are made aware of the arrangements. Not to do so is a criminal offence. 

Further support and reasonable adjustments should be made by the education setting to promote 
achievement of positive educational outcomes. 

Young Carers 

A young carer is a person under 18 who regularly provides emotional and/or practical support and 
assistance for a family member who is disabled, physically or mentally unwell or who misuses 
substances. 

The setting will support learners who are young carers to appropriate support. To find out what is 
available locally visit the Bristol City Council Website 

The Carers Support Centre can undertake an assessment of need and provide bespoke support. For 
further information and to make a referral visit the Carers Support Centre website. 

  

Children from Forced Migration 

Children with a forced migration background may be more vulnerable to criminal or sexual exploitation or 
may have been trafficked. It is important that staff understand what signs to look out for, and understand 
the National Referral Mechanism procedures. 

There are other specific safeguarding issues relating to this group for example adultification, age 
assessments, No Recourse to Public Funds, and coming from countries where practices such as 
underage or forced marriage or FGM may be more prevalent. 

The setting will support staff to develop and embed a proactive whole school anti-racist approach and 
adopt a trauma informed approach when supporting these children and their families. 

There are a range of specialist support services available in the city that can be accessed for further 
information visit the  Resources for Refugees and Asylum Seekers in Bristol - Bristol City of Sanctuary 
web pages 
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https://www.bristol.gov.uk/social-care-health/support-for-young-carers
https://www.carerssupportcentre.org.uk/young-carers/making-a-referral/
https://www.gov.uk/government/publications/human-trafficking-victims-referral-and-assessment-forms/guidance-on-the-national-referral-mechanism-for-potential-adult-victims-of-modern-slavery-england-and-wales
https://bristol.cityofsanctuary.org/bristol-organisations
https://bristol.cityofsanctuary.org/bristol-organisations


 
 

Appendix F – Safeguarding Team Poster 
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