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Recommended tools
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Purpose of this guidance

This guidance has been developed for Bristol schools to support knowledge and 
understanding of assessment tools which can be used with pupils with special educational 
needs and disabilities (SEND) to identify their needs and monitor their progress over 
time. It is designed to be used by teachers and SENDCos to complement the assessment 
systems schools already have for all pupils. 

Schools’ responsibilities

Early identification and assessment of SEND is key to ensuring that support and interventions 
can be targeted effectively to improve outcomes for children and young people (CYP).

In addition to the responsibilities to assess all children, schools have additional 
responsibilities for the assessment of CYP with SEND as part of the ‘graduated 
approach’. These responsibilities are set out in the SEND Code of Practice (2015) and are 
summarised below: 
•  Identifying SEND: Where schools believe a child has SEND, they should carry out 

a clear analysis of the pupil’s needs. This should draw on teacher assessment 
and observations, attainment and progress overtime and the pupil’s behaviour. 
This initial assessment should take account of the views of the child and their 
parent/carers and should also consider how the child is performing in relation 
to their peers and national expectations. Assessment should consider not only 
the pupil’s academic progress but also their wider development (for example 
their social and emotional needs), and where appropriate the progress they 
are making towards making a successful transition to adult life.

2

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf


Guidance for Bristol Schools 2022

3

•  Contextual factors: Assessment should consider contextual factors which may be impacting 
on the pupil’s development. This will include their access to and engagement with quality 
first teaching, issues and/or experiences within their family or community which may be 
impacting on their lives (such as a bereavement) and whether English is their first language.

•   Assessment over time: Assessments of the pupil should be reviewed regularly to ensure 
that provision continues to be matched to needs. Assessment over time will include regular 
monitoring of their progress towards agreed outcomes and can help to develop a more 
accurate understanding of needs and the provision required. 

•  Involvement of external professionals: Where appropriate, schools should work with 
external professionals to support their assessments of CYP with SEND. 

•  SEND information report: Schools must publish information in their SEND information 
report about:
•  their policies for identifying children and young people with SEND and assessing 

their needs 
•  their arrangements for assessing and reviewing children and young people’s progress 

towards outcomes. This should include the opportunities available to work with parents 
and young people as part of this assessment and review.

Assessment is a key step in the ‘Assess, Plan, Do and Review’ (APDR) cycle (also known as the 
graduated approach) which is expected to be in place for all CYP with SEND. Bristol’s Ordinarily 
Available Provision (OAP) document sets out the expectations for educational settings within 
this approach.

The OAP sets out the following expectations for Bristol Schools in relation to assessment of CYP 
with SEND:
• to use the APDR cycle
•  formative assessment and feedback are key features in learning activities, lessons and in 

marking and assessment policies
•  reasonable exam access arrangements are in place for all national tests and public examinations

https://www.bristol.gov.uk/documents/2193095/3538119/BCC+Ordinarily+Available+Provision.pdf/c74bc437-aff3-b867-02fe-835da1c65a46?t=1616418298516
https://www.bristol.gov.uk/documents/2193095/3538119/BCC+Ordinarily+Available+Provision.pdf/c74bc437-aff3-b867-02fe-835da1c65a46?t=1616418298516
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Actions which schools are expected to take to fulfil these expectations are as follows:

APDR cycle Formative assessment and feedback Exam access 
arrangements

The learning and behaviour 
of CYP is monitored and 
observed in different 
settings, contexts and 
times across the day for 
short periods to inform 
assessment. 

Staff are aware of CYP’s 
starting points so that 
progress can be measured 
at each phase or key stage. 

Assessment is used 
to inform planning 
and interventions and 
assessment is undertaken 
through observing 
performance during 
interventions.

A wide range of assessment strategies and 
tools are used at regular intervals to ensure 
we understand learners’ progress.

Reading, spelling and numeracy assessments 
will be used where there are concerns about 
learners’ progress. Assessments of spoken 
language and memory may also be used.

All learners will have regular and frequent 
opportunities to communicate about their 
learning or play and evaluate their own 
performance. Self-assessment will be used 
as part of typical routines to set individual 
targets or next steps.

The impact of interventions will always be 
evaluated as the first intervention tried does 
not always give the best results. Alternative 
approaches are explored to see if better 
outcomes are achieved.

Learners’ preferred ways 
of working are established 
so that assessment 
arrangements are part of 
everyday ways of working 
for CYP.

Arrangements could include 
rest breaks, use of a reader/
scribe/laptop, extra time, 
smaller examination rooms.

For public examinations 
relevant exam board 
guidelines will be consulted.

Resources and access 
arrangements are adapted 
for in-class assessments.

Types of assessments

Formative assessment

Formative assessment is used during learning to understand children’s comprehension, needs 
and progress during a lesson or unit of work. This type of assessment helps teachers to identify 
concepts, skills and standards that pupils are struggling to acquire, so that adaptations can be 
made to teaching and support provided. Considerations for formative assessment of CYP with 
SEND include:
•  ensuring that CYP are able to demonstrate their learning and understanding in a range of 

ways, for example using signs and symbols
•  planning ahead so that evidence of CYP’s learning can be captured in a number of ways, for 

example photos, video and audio recordings
•  using visual systems and signs when providing verbal or written feedback to CYP with 

SEND, particularly those with speech, language and communication needs or cognition and 
learning difficulties

•  providing feedback about effort, persistence and independence as well as 
academic achievements

•  ensuring that feedback relates directly to the individual targets and outcomes for the CYP 
rather than generic expectations and standards. This will often include a focus on very small 
steps of progress and/or maintenance of previously acquired skills and understanding.
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Summative assessment

Summative assessment is used at the end of a period of learning to draw conclusions about 
what CYP have learnt and understood relative to the intended learning outcomes for the work. 
SATs and GCSEs are examples of summative assessments, but teachers may also set tests or 
practical assessments at the end of a unit of work. Results of summative assessments may 
be used to keep parent/carers and other stakeholders up to date with CYP’s progress and 
attainment. Considerations for summative assessment of CYP with SEND include:
•  ensuring that assessments demonstrate CYP’s progress from their baseline and not just 

against national standards
•  decision making about whether it is appropriate for CYP to undertake the summative 

assessment, whether it needs and can be differentiated to reflect individual learning targets 
and whether reasonable adjustments need to be made to allow CYP to demonstrate 
their learning

•  whether CYP with SEND should be assessed against pre-key stage standards or the five areas 
of engagement for those who are not yet engaged in subject-specific study.

•  ensuring that the results of any standardised tests used are properly interpreted and 
communicated, recognising the limitations of any tests used

Specific assessment tools

Specific assessment tools can be used alongside a range of assessment approaches to identify 
SEND and monitor progress and attainment of CYP. These tools can be used at various points 
as part of the graduated approach:
•  Assess: when concerns are first raised (to identify needs and long-term outcomes)
•  Plan: when planning an intervention to meet these needs (providing detailed baseline 

information from which to set short-term outcomes and measure progress)
•  Do: during the intervention (to understand the CYP’s response and adapt approaches in a 

timely way)
•  Review: at the end of an intervention or as part of regular tracking (to assess progress made 

and to inform next steps)

Specific assessment tools should be used alongside school-based observations, discussion with 
parent carers and CYP and should build on schools’ approach to assessment for all pupils. The 
findings of assessments should be recorded on the child’s SEND support plan and link to the 
short and long-term outcomes and provision described in this plan.

Assessments will sometimes indicate that good progress has been made which has closed the 
gap with other pupils, indicating that the support put in place has been effective. Where this is 
the case, schools are likely to consider either maintaining of reducing the support in place. This 
may mean reducing the frequency or type of intervention provided or stepping back to quality 
first teaching to meet needs. If assessment indicates that little or no progress has been made 
and the gap with other pupils has grown or remained static, schools should consider increasing 
the support in place. This may involve increasing the frequency or type of intervention and/

https://www.bristol.gov.uk/documents/2193095/3702994/SEND+support+plan+with+School-aged+guidance.pdf/c1515aa2-0656-b807-41fe-0047f87a2e4b
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or seeking external professional advice to ensure needs are fully understood and that 
interventions are appropriate. Information about support available to schools is included in 
Bristol’s SEND Local Offer. 

When assessment over time indicates that little or no progress is being made as a result of OAP 
for learners with SEND, schools may wish to consider whether to request an Education Health 
and Care Needs Assessment (EHCNA). More information about this assessment and when is 
appropriate is available on the SEND Local Offer at the following link:

EHC needs assessment

Any decision to change the support a child with SEND receives should be made in partnership 
with parent carers and where appropriate, the CYP themselves.

 

https://www.bristol.gov.uk/web/bristol-local-offer
https://www.bristol.gov.uk/web/bristol-local-offer/education-health-and-care-plans1/ask-for-an-ehc-needs-assessment
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https://www.autismeducationtrust.org.uk/resources/progression-framework
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https://ican.org.uk/i-cans-talking-point/professionals/tct-resources/more-resources/classroom-supporting-tool/#:~:text=%20Information%20about%20the%20Communication%20Supporting%20Classroom%20Observation,of%20the%20classroom.%20It%20is%20not...%20More%20
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https://speechandlanguage.info/speech
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https://www.gl-assessment.co.uk/assessments/products/wellcomm/


Guidance for Bristol Schools 2022

12

As
se

ss
m

en
t n

am
e

Fo
cu

s
D

es
cr

ip
tio

n
Ag

e 
ra

ng
e

G
ra

du
at

ed
 

re
sp

on
se

W
eb

 li
nk

Bu
tle

r 
Se

lf-
im

ag
e 

Pr
of

ile
Se

lf-
im

ag
e 

an
d 

se
lf-

es
te

em
Se

lf-
re

po
rt

 q
ue

st
io

nn
ai

re
 fo

r p
up

ils
7 

– 
16

As
se

ss
Re

vi
ew

Se
lf

 Im
ag

e 
Pr

of
ile

s

Em
ot

io
na

l 
Li

te
ra

cy
 

A
ss

es
sm

en
t 

an
d 

In
te

rv
en

ti
on

Em
ot

io
na

l l
ite

ra
cy

: S
el

f-
aw

ar
en

es
s,

 e
m

ot
io

na
l 

re
gu

la
tio

n,
 M

ot
iv

at
io

n,
 

em
pa

th
y,

 s
oc

ia
l s

ki
lls

Te
ac

he
r, 

pu
pi

l a
nd

 p
ar

en
t 

qu
es

tio
nn

ai
re

s
7 

– 
16

As
se

ss
 

Pl
an

 
Re

vi
ew

Em
ot

io
n

al
 L

it
er

ac
y

G
oo

d 
Ch

ild
ho

od
 

In
de

x
Li

fe
 s

at
is

fa
ct

io
n,

 
ha

pp
in

es
s,

 fr
ie

nd
s

Pu
pi

l q
ue

st
io

nn
ai

re
8 

– 
18

As
se

ss
 

Pl
an

 
Re

vi
ew

Th
e 

G
oo

d 
Ch

ild
h

oo
d 

In
de

x 

Pu
pi

l A
tt

it
ud

e 
to

 
Se

lf 
an

d 
Sc

ho
ol

Pu
pi

l v
ie

w
s 

an
d 

at
tit

ud
es

 
ab

ou
t s

ch
oo

l, 
te

ac
he

rs
 

at
te

nd
an

ce
, c

ur
ric

ul
um

, 
th

em
se

lv
es

 a
s 

le
ar

ne
rs

Sc
re

en
in

g 
to

ol
 to

 h
el

p 
id

en
tif

y 
at

-
ris

k 
st

ud
en

ts
 a

nd
 to

 p
la

n 
su

ita
bl

e 
in

te
rv

en
tio

ns

4 
– 

18
As

se
ss

 
Pl

an
 

Re
vi

ew

PA
SS

 

Re
si

lie
nc

y 
Sc

al
es

 
fo

r 
Ch

ild
re

n 
an

d 
A

do
le

sc
en

ts

M
as

te
ry

, r
el

at
ed

ne
ss

, 
em

ot
io

na
l r

ea
ct

iv
ity

Th
re

e 
se

lf-
re

po
rt

 s
ca

le
s 

w
hi

ch
 

ca
n 

be
 u

se
d 

se
pa

ra
te

ly
 o

r 
in

 
co

m
bi

na
tio

n.
 F

oc
us

es
 o

n 
st

re
ng

th
s 

as
 w

el
l a

s 
vu

ln
er

ab
ili

tie
s.

9 
– 

18
As

se
ss

 
Pl

an
 

Re
vi

ew

Re
si

lie
n

cy
 S

ca
le

s 
fo

r 
Ch

ild
re

n
 a

n
d 

A
do

le
sc

en
ts

St
re

ng
th

s 
an

d 
D

iffi
cu

lt
ie

s 
Q

ue
st

io
nn

ai
re

 

Em
ot

io
na

l r
es

po
ns

es
, 

co
nd

uc
t, 

hy
pe

ra
ct

iv
ity

 
an

d 
in

at
te

nt
io

n,
 p

ee
r 

re
la

tio
ns

hi
ps

, p
ro

so
ci

al
 

be
ha

vi
ou

r

Be
ha

vi
ou

ra
l s

cr
ee

ni
ng

 q
ue

st
io

nn
ai

re
 

fo
r 

co
m

pl
et

io
n 

by
 p

up
ils

, t
ea

ch
er

s 
an

d 
pa

re
nt

/c
ar

er
s

2 
– 

18
As

se
ss

 
Re

vi
ew

SD
Q

Ta
lk

ab
ou

t
Se

lf-
aw

ar
en

es
s,

 s
el

f-
es

te
em

, s
oc

ia
l s

ki
lls

, 
fr

ie
nd

sh
ip

 s
ki

lls

In
te

rv
ie

w
, s

oc
ia

l s
ki

lls
 a

ss
es

sm
en

t 
an

d 
se

lf-
 a

ss
es

sm
en

t
4 

– 
18

As
se

ss
 

Pl
an

  
D

o 
 

Re
vi

ew

Ta
lk

ab
ou

t 
se

ri
es

https://www.pearsonclinical.co.uk/store/ukassessments/en/Store/Professional-Assessments/Personality-%26-Biopsychosocial/Normal/Self-Image-Profiles/p/P100009227.html
https://www.gl-assessment.co.uk/assessments/products/emotional-literacy/
https://www.childrenssociety.org.uk/information/professionals/good-childhood-index
https://www.gl-assessment.co.uk/assessments/pass/
https://www.pearsonclinical.co.uk/store/ukassessments/en/Store/Professional-Assessments/Behavior/Resiliency-Scales-for-Children-and-Adolescents/p/P100009291.html
https://www.pearsonclinical.co.uk/store/ukassessments/en/Store/Professional-Assessments/Behavior/Resiliency-Scales-for-Children-and-Adolescents/p/P100009291.html
https://www.sdqinfo.org/a0.html
https://www.routledge.com/rsc/downloads/temp_file_Talkabout_Series_Chapter_Collection.pdf
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https://www.preparingforadulthood.org.uk/SiteAssets/Downloads/yeded5wb636481748062535810.pdf
https://warwick.ac.uk/fac/sci/med/research/platform/wemwbs/
https://www.whsmith.co.uk/products/helping-children-to-improve-their-gross-motor-skills-the-stepping-stones-curriculum/rachel-white/paperback/9781785922794.html
https://www.whsmith.co.uk/products/helping-children-to-improve-their-gross-motor-skills-the-stepping-stones-curriculum/rachel-white/paperback/9781785922794.html
https://www.integra.co.uk/wp-content/uploads/2020/03/sensory-questionnaire.pdf
https://www.integra.co.uk/wp-content/uploads/2020/03/sensory-questionnaire.pdf
https://www.swft.nhs.uk/our-services/children-and-young-peoples-services/occupational-therapy/fine-motor-skills-information-schools
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