
	Bristol Autism Team 


Hotline email address: Bristol.Autism.HotLine@bristol.gov.uk .

	[image: ]
	For transitions from Early Years into Reception

Carmen.bayandor@bristol.gov.uk 
Rachel.ferrand@bristol.gov.uk 

Mobile contact numbers:
CB: 07789924966
RF: 07789924973
	For transitions from Infant to Junior Schools

Emma.noble@bristol.gov.uk
Emma.turner@bristol.gov.uk
Emma.lloyd@bristol.gov.uk 

Mobile contact numbers:
EN: 07789924831
ET: 07789924944
EL: 07789924960               
	 For transitions from Primary into Secondary or on to Post 16


liz.james@bristol.gov.uk 
jackie.melksham@bristol.gov.uk  
                                                       
Mobile contact numbers: 
 LJ: 07584770608
JM: 07789924972



	For those pupils moving from mainstream to specialist education, please contact the specialist setting in the first instance, as they may have their own transition system in place, and then contact your current BAT Link if you still feel our direct input is needed.

	Bristol Autism Team Transition Checklist for pupils moving from Early Years to Reception

Bristol Autism Team recommend that the following steps are completed for all autistic pupils moving to a new school.
	Actions
	Tick

	Actions for the current SENCo and/or parents
	

	Confirm that parents have chosen and requested a primary school placement, and that the pupil has been allocated a place.
	

	Arrange a virtual transition planning meeting for the current and receiving SENCos and parents, to take place in Term 5 or at the very latest start of Term 6. 
	

	For pupils who are active BAT cases, or those for whom the transition is likely to be exceptionally complex and challenging, contact the BAT hotline email to request our participation. Bristol.Autism.HotLine@bristol.gov.uk
	

	Ensure the pupil’s individual plan/Bristol Support Plan/EHCP is up to date and has been reviewed. 
	

	Ensure the pupil’s SEN records are passed on to the receiving SENCo, including a one page profile and any observation notes.
	

	During the meeting, complete the BAT Transition Plan with as much information as possible. 
	

	Support the pupil to create a transition photo story (examples sent with this pack)
	

	Actions for the receiving SENCo
	

	Make yourself available for the virtual planning meeting. 
	

	If it is not possible to arrange opportunities for the pupil to visit their new school (during Covid 19 restrictions), then please provide as much visual information as possible, ideally including: 
· a virtual tour, and/or photos, showing different parts of the child’s classroom and other areas of the school they will be accessing
· photos and names of key staff who will be teaching/supporting the pupil
· photos of the school uniform and 
· other photos and resources as agreed during the planning meeting
	

	Ensure that additional support will be in place for September, as identified in the transition plan and the pupil’s individual plan/Bristol Support Plan/EHCP. 
	

	Complete the Environmental Audit sent with this pack.
	

	Actions for both SENCos
	

	Please make active use of the other documents sent with this checklist and share with parents and all relevant staff:
· The Autism Education Trust Transition Toolkit
· Useful Links to advice and information on transition and SEND support
· Environmental Audit
· Example of an All About Me profile 
· Examples of a Transition Photo Story
· The Autism Education Trust Standards (can be used to audit and promote good practice across the school)
· [bookmark: _GoBack]The Autism Education Trust Early Years Standards
· The Autism Education Trust Competency Framework (can be used by individual staff members to audit and improve their own practice)
· The Autism Education Trust ‘Working Together with Schools’ guide for parents
· The BAT Primary Toolkit
· The BAT Early Years Toolkit
· The Autism Education Trust Progression Framework (can be used to set small step targets and review progress)
	

	Working together with the Bristol Autism Team
	

	If a member of the Bristol Autism Team has attended the virtual transition planning meeting, we will email the completed Transition Plan to the current and new SENCos. Please ensure this is passed on to parent/carers and all relevant staff in both settings.
	

	For all other pupils, the current SENCo to send the completed form to BAT by Tuesday 30th June 2020. 
	

	If you would be interested in autism training for your setting, please indicate this on the transition plan and contact us through the hotline email address.
	






	
The BAT Transition Plan pro forma is on the next page.

Please complete this transition plan for any pupil with a diagnosis of Autism, and send a copy to the Bristol Autism Team Hotline email: Bristol.Autism.HotLine@bristol.gov.uk  .

The key to successful transition is to prepare the pupil for the move to their next school well in advance.



	

	
Bristol Autism Team Transition Plan for Pupil’s Name 


	Date of birth
	
	Age
	
	Educational settings:
	From
	To

	Date of Meeting
	DD/MM/YYYY
	Current SENCo:
	
	New SENCo:
	

	Current Class Teacher/Key Worker/LSA/Tutor
	Name the pupil’s current Key Worker and any support staff who work directly with the pupil
	New Class Teacher/Key Worker/LSA/Tutor
	Name the pupil’s new Class Teacher and any support staff who will be working directly with the pupil 

	Current interventions in place and number of hours
	Indicate how much of this is 1:1 or small group
	Names and contacts of any other professionals involved in the last 12 months 
	

	Home address

	
	Pupil aware of diagnosis 
	Yes/no 

	Name/s of Parents/Carers
	
	Parent/Carer email address/es
	
	Parent/Carer phone number/s:
	


	Any other special educational needs
	
	Current BAT Link (for active cases)
	
	BAT Link for the new setting (for active cases)
	

	SEN Status: 
(Delete as applicable)
	· SEN Support - Additional support with needs met through elements 1&2 (AWPU and notional SEN Budget)
· SEN Support - Additional support with needs met through elements 1, 2 and 3 (Top Up Band X - £x)
· Education Health and Care Needs Assessment is underway
· Education Health and Care Plan (EHCP) with needs met through elements 1&2 (AWPU and notional SEN Budget)
· Education Health and Care Plan (EHCP)  with needs met through elements 1, 2 and 3 (Top Up Band X - £x)

	



	Section 1: One Page Profile (please complete, or attach any existing recent version)

	To be completed with the pupil and key people at home and in school

	Please insert recent photo


	
	

	What do people like and admire about me?
(My positive qualities, strengths and talents)
	What is important to me?
(Important people in my life including pets, hobbies and activities, important routines, favourite and least favourite lessons/ activities and things to be avoided that are important to me)
	What is the best way to support me?
(What is helpful to me & what is not)

	· 
	· 
	· 









	



	Section 2: Key Information
      The key to successful transition is planning for the individual

	What is the Primary School’s own transition programme, and what additional arrangements need to be put in place for the pupil? What adaptations are being made to work within the Covid 19 restrictions?
	· 

	Who will be key contacts for the pupil in Reception, and is it possible for the pupil to meet/receive information about them in advance?
	· 

	If it is possible to facilitate advance visits to the new school, in addition to any Stay and Play sessions they would normally attend, please note dates and a plan for each visit, as well as a note of who will accompany the pupil and who will meet and greet. 
	Please adapt/add/delete using the list below, depending on the pupil’s level of understanding 
· We would normally recommend an initial visit when the school is empty, followed by between one and four additional visits as needed, with opportunities to meet key staff and see the rooms and areas of the school that will be the most relevant for the pupil. 
· Key adults in the receiving school should be prepared for how to welcome and reassure the pupil when they come to visit, mindful of the pupil’s difficulty with meeting new people.
· If helpful, organise a visit from key adult to the Early Years setting to see the pupil, then key adult accompanies pupil to visit the Primary School and stays, and on the next visit s/he accompanies the pupil and stays but takes a step back. Try to plan an activity that can take place in which the new key adult and pupil do something together  
· As part of one visit, the pupil could be supported to look for key features to identify routes: eg how to get to the classroom/playground/toilets, taking photos. 
· As part of one visit, the pupil could be shown the lunch hall and be taught procedures: eg where to collect cutlery, sit, line up. If the pupil is unable to tolerate the acoustics/busy lunch space, a plan should be discussed for reasonable adjustments to these procedures, and if needed, an alternative place to eat. 
· During visits it will help for the pupil to see a motivational aspect that links to their interests e.g. a favourite play activity such as lego/duplo, a favourite book, opportunities for sensory play, etc.
· If the pupil will have a workstation, if possible show them where this will be and what it will look like – it is helpful to know what works best for the pupil currently: eg personalising the workstation with the pupil’s name, pictures of favourite characters, etc, or whether it needs to be completely plain and low-stimulus to enable the pupil to focus.
· Other
The pupil’s pre-visits do not need to contain all of the above, and whilst it is always good to see the school before the point of transition, the number and content of visits needs to be tailored to fit the pupil’s profile of need so that they are not overwhelmed. 

	Can the family walk to and from the school as part of their daily exercise during Corona restrictions?
	· If this is possible, then it needs to be managed so that the pupil feels positive about the school but does not become anxious, so it is important to judge whether this is right for the pupil, the best approach to take, and how often it should be done.

	If it is not possible to physically visit the school, can a virtual tour be provided? If not, then please provide photos as visual images will be very important to help the pupil prepare for this big transition. 
	· Having visual images of the school will be very important for the pupil.
· This can be achieved through filming a walk-through the school, including only the rooms and areas of the school and grounds that will be the most relevant for the pupil so there is not too much information. 
· If a video is not possible, then photos of all the relevant rooms and areas of the school and grounds would be very helpful. 

	Please agree a list of items that can be made available to the pupil in advance, amending and adding to the list provided. Please ensure the pupil will have everything needed to complete a Transition Photo Story.
	Please adapt/add/delete using the list below.
· A photo of the school exterior and the entrance the pupil will walk through
· Photos and names of key staff who will be working with the pupil
· A photo of the classroom, coat peg, toilets, where the pupil will put specific belongings e.g. lunch box, drinks bottle, including labels. (If the pupil has a key interest, or struggles to read, take a photograph of an identifiable way they may find their peg e.g. It has a picture of their favourite character)
· A photo of the uniform including PE kit
· A plan of what will happen on the first day, including where to come on arrival and who will meet the pupil
· The images/items that will be used for a visual schedule so that parents can help the pupil become familiar with these, and use the language of ‘now’ and ‘next’ as appropriate.
· Explanations and visual representations of vocabulary used within the school which is likely to be unfamiliar to the pupil
· please note any other items

	Has the Early Years SENCO been able to complete a recent observation of the pupil in their current setting? 
	Any key notes from the observation should be shared during the meeting.

	Agree any adjustments that need to be made to the class timetable, amending and adding to the list provided. 
	Delete anything that does not apply, amend as necessary and add any further actions related to the timetable.
· Provide an individualised personal schedule, with the names and photos of any support staff for each part of the day
· Provide an individualised visual schedule with pictures/photos/objects of reference that the pupil will be able to recognise 
· Provide a visual schedule which breaks the day down into smaller parts: half a day/’now, next and then’/’now and next’ or just ‘now is…’
· Build in time for individual/group interventions out of class, additional to and different from the standard curriculum (for example, Attention Autism)
· Build in time for sensory/emotion breaks, with an identified safe place and/or access to an enclosed outdoor area, and with a member of staff
· Provide a completely individualised curriculum differentiated to the pupil’s ability 
· Agree an extended phased entry to school, with a plan to build towards full time attendance

	Does the pupil have special interests or areas of particular strength, and how can these be used to motivate and engage them in their education? 
	· 

	Are strategies needed to lessen the pupil’s anxiety and sensory issues when moving between classroom and playground, and at other busy times? 
	· 

	Provide photos and information about the school uniform, including PE kit, and agree reasonable adjustments if the pupil has sensory needs.
	· 

	Share the school’s behaviour policy and agree any reasonable adjustments to take account of the pupil’s needs. 
	Delete anything that does not apply, amend as necessary and add any further actions related to behaviour.
· What can the pupil reasonably be expected to do, and what behaviours need to be carefully managed rather than sanctioned?
· Share and discuss the pupil’s personalised behaviour plan (if they have one).
· Describe any individualised rewards and sanctions and how these are used.
· How will rules around rewards and sanctions be appropriately communicated (consider language used for those pupil who are literal and rule driven, and use of symbols if the pupil struggles to understand spoken language)?

	Are there systems of support in place for pupils experiencing emotional or sensory overload? Are these currently needed by the pupil and what strategies are used effectively? How can these be continued in the new setting?
	· 

	Does the pupil currently have a safe space? Please describe. Will the pupil need/be able to access a designated safe space during the school day, with a member of staff available? 
	· 

	Is a risk assessment in place in the Early Years setting, and will one be needed for the Primary School? 
	Does the pupil have meltdowns that place him/herself or others in danger, and what plans are currently in place? Is the pupil at risk of absconding? How secure is the Reception area and the Primary School site? Are staff trained in de-escalation techniques and positive handling through a recognised programme such as Team Teach?
· 

	What level of individual support will the pupil need to keep them safe and enable them to be included and to access learning and play?
	Delete anything that does not apply, amend as necessary and add any further notes
· Reminders and encouragement to sit on the carpet and listen to the teacher during whole class teaching
· An adult available to support the pupil’s attention and participation during carpet time
· An adult to sit beside the pupil whilst on the carpet and remove them if they become dysregulated
· An adult to support as part of a group engaging in class focused tasks
· 1:1 adult support to engage in class focused tasks
· 1:1 adult support to facilitate individualised focused tasks
· 2:1 adults to introduce the early stages of Attention Autism
· 1:1 adult to continue Attention Autism from the point reached in the Early Years setting
· 2:1 adults to introduce the early stages of PECS
· 1:1 adult to continue PECS from the point reached in the Early Years setting
· An additional adult to be watchful during unstructured times
· 1:1 adult support for unstructured times to encourage playing with others/choosing an activity/remaining at one activity/to ensure the pupil’s safety and that of others
· 1:1 adult support to use the toilet/change a nappy
· 1:1 adult support to facilitate calming strategies, take to a safe space, and to deal with meltdowns
· Other

	Describe the initial Reception experience for the pupil. What will their first day look like?
	Include arrangements for arrival on the first day, which room the pupil should go to first, where s/he will keep his/her possessions, the location of toilets, what happens at break time, where s/he will eat lunch, whether s/he will be moving between different classrooms and/or be with different groups of pupils, and any other relevant information.
· 

	Will the pupil need additional support to be able to understand whole class teaching?
	· 

	Does the pupil have any difficulties communicating and what is needed to support them? 
	Please include the level to which s/he is able to request help, express needs and feelings, and participate in class discussions and informal peer conversations.
· 

	Would the pupil benefit from any of the following to prepare for Reception? Agree which (or all) will be used and who will do this with the pupil.
	· A Transition Photo Story (examples sent with this pack)
· Social Stories/Scripts and/or Comic Strip Conversations to help prepare for and understand different aspects of school and social life 
· 5 point emotional scale and calming strategies adapted in readiness for use in the new school 
· Other (describe)-

	Does the pupil have any of the following and are they successful strategies? Please share examples of resources currently being used. Please attach any advice from BAT or other professionals, including review notes. Agree what will continue/be adapted for Junior School. 
	Please adapt/add/delete using the list below.
· Special arrangements for home/school communications such as a home/school book, emails, phone calls, etc
· Individual visual schedule 
· Workstation (describe the location and how this is used: just as a low stimulus desk, or with a TEACCH work system in place)
· Attention Autism (at what stage?)
· Visual checklists for carrying out tasks set in lessons, organising equipment or other types
· Five point emotional scale 
· Calming strategies (what has worked best in the Early Years setting?)
· Social stories to help understand and manage specific aspects of school and social life 
· Comic strip conversations used as a tool to unpick negative social interactions and find more positive solutions for similar interactions in the future (please describe situations where these have been helpful)
· Support to engage in imaginative play/play alongside other children/share an play-based activity with another child or as part of a small group
· Time-out system (how does this work and how often is it needed?)
· A safe space (describe the safe space, its location, how this is used and how often it is needed)
· Sensory breaks (describe these and how often they are needed)
· Sensory equipment such as ear phones, fiddle toys, access to a sensory room
· Special arrangements for break times and lunch time

	How independent is the pupil, and what help does s/he currently need?
	Please comment on each life skill, noting whether the pupil is independent or what help s/he currently needs.
· How independent is the pupil?
· Can they dress/undress?
· Is the pupil toilet trained and if not, is there an intimate care plan?
· Can they eat food/cut food independently?
· Are there any physical difficulties?
· Can the pupil gather their own belongings?
· Is the pupil able to walk independently from one place to another and can they tolerate corridors?
· Does the pupil go out without 1:1 supervision at break time and do they access a lunchtime club? 
· Other (please describe)

	Is there another pupil who will be in the same Reception class who could be a transition buddy?
	· 

	Does the Primary School have whole school awareness training in autism? 
	· 

	Do new staff need any training in autism?
	· 

	Are staff in both schools aware of and referring to the Autism Education Trust Standards, Competency Framework and Progression Framework (included with this transition pack)?
	· 

	Any other transition comments/requirements?
	· 

	Monitoring arrangements by Bristol Autism Team
	· A member of BAT will contact the Primary SENCO in Term 1/2, if the pupil is already an active case. The Primary School can contact their BAT Link with any queries for pupils who are not active cases.
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